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Editorial

It is with great pleasure that we deliver to the community the issue number two of the magazines of 
the academic programs of the school of education, Universidad del Tolima: Breaking Boundaries, of B.A in 
English, Apuntaciones, of B.A. in Spanish Language, Do-Ciencia of B.A. in Natural Science and Enviromental 
Education, Ejes of B.A in Mathematics, Cultura del Movimiento of B.A in Physical Education, Sports and 
Recreation and Licienso of B.A. in Social Studies. This second edition represent a contribution to the 
achievement of institutional objectives  according to the requirements of current education, as quoting  
professor Guillermo Hoyos-Váquez:

“It is imperative that education returns to its foundational element: the culture of a moral person, because 
it is only from a perspective of human development that freedom, science, technology and innovation may 
contribute with a more inclusive and democratic society; otherwise, obsession for competitiveness will 
continue causing more exclusion and social inequity, making peaceful coexistence and active participation of 
civil society a very difficult, if not impossible goal”

In concordance with this approach, the current edition exalts the efforts of students, alumni and 
professors of different programs by means of the publication of their written production; these texts 
account for their daily pedagogical activities in post graduate and undergraduate classrooms. The authors of 
these articles display here the pedagogical, didactic and research processes that are developed in the course 
of the training of local and regional educators with the firm conviction of making relevant contributions in 
the construction of a new and better country. 

Andrés Felipe Velásquez Mosquera
Dean, School of Education

Universidad del Tolima
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Introduction

Written word is legacy of our ancestors and heritage to our descendants. From rupestrian paintings dimly 
lighted by crackling bonfires, passing through ancient crumbling parchments sealed with wax, mechanical 
types ceaselessly staining paper with ink to intangible and complex algorithms stored in the cloud, writing 
has guided humankind’s memory through the mists of time. 

Memory sets examples, provides encouragement to improve, to imagine and to create, it establishes and 
destroys standards and enables society to dream of better times. Written memory is then a tribute and a 
challenge to the human species; as a record of our greatest victories and most shameful defeats it certainly 
has the potential to promote the imitation of role models, the avoidance of repetitive mistakes, the analysis 
of relevant antique or modern facts, the resume of unconcluded historical missions and more importantly 
the proposition of solutions to present concerns.

This magazine is a testimony of written memory dedicated to professor Leyla Yined Tello Rueda, 
student Edward Pérez Rodríguez, former teachers, alumni, relatives and every other dear member of 
our community who departed from our company in recent years. Few tributes are more meaningful than 
carrying on with the academic, moral and vocational undertakings of those who came before us, initiative 
that undoubtedly is part of the core values of this editorial project. Because as North American president 
Abraham Lincoln stated during his legendary speech in Gettysburg on the occasion of the consecration of 
the National Cemetery:

“ …in a larger sense, we can not dedicate, we can not consecrate, we can not hallow this ground. The brave 
men, living and dead, who struggled here, have consecrated it, far above our poor power to add or detract. 
The world will little note, nor long remember what we say here, but it can never forget what they did here. 
It is for us the living, rather, to be dedicated here to the unfinished work which they who fought here have 
thus far so nobly advanced. It is rather for us to be here dedicated to the great task remaining before us—that 
from these honored dead we take increased devotion to that cause for which they gave the last full measure 
of devotion—that we here highly resolve that these dead shall not have died in vain” 

Indisputably, written word is legacy of our ancestors, but it is our responsibility to pass a brighter, livelier 
torch as heritage to those who will come after us. 

Diego Cárdenas Urquíza
Head of  B. A.  in English Program

School of Education
Universidad del Tolima
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Felíx Martínez1

Introduction

Nowadays English has been a controversial 
language since there is a great deal of authors 
writing on the way of teaching it. However, it might 
be suggested here that teachers, who are the ones 
involved in their learners’ learning process, take part 
in writing those theories. In reference to this, there 
are some assumptions and beliefs about teachers 
and materials which should be studied in detail. My 
intention is to analyze one of them: the de-skilling of 
teachers by means of textbooks. This issue is full of 
pros and cons but it depends on the teachers’ point 
of view and their personal beliefs and assumptions 
related to the learning process. What I want to 
define is the implications of coursebooks in the 
teacher’s de-skilling. Do the textbooks lead to the 
de-skilling of teachers? It is possible that the answers 
are totally divided.

First of all, the concept of de-skilling is the 
umbrella term because inside it there are more 
issues to analyze. According to Shannon (1987) de-
skilling refers to the process in which the reduction 
1 Magister in English Didactics. English language and composition 
teacher, Universidad del Tolima, Colombia; e-mail: famartinezt@
ut.edu.co

or lowering of the level of cognitive skills take 
place in teaching on account of teachers allowing 
textbooks to make most of their decisions for them 
and acting out predetermined procedures from 
textbooks. After briefly describing the concept 
teachers should think of the question previously 
mentioned. Do coursebooks affect the creativity of 
teachers? Or what other issues could be related to 
the lack of independency caused by coursebooks? 
Coursebooks are popular in most of the classrooms. 
Nevertheless, the use of them depends on 
teachers. It is possible that novice teachers use the 
coursebook as the only input to teach. Their lack of 
experience leads them to follow instructions. In this 
regard teachers lose independency and get used to a 
particular material. The de-skilling refers to the loss 
of creativity as a consequence of an excessive and 
compulsory use of material. At the beginning the 
textbook seems not to affect their teaching process 
but at the end it causes dependency. What is more, 
inexperienced teachers could not know how to do 
an activity if they do not have coursebooks. 

On the other hand, experienced teachers could 
use the textbooks as a complementary material 
for their classes. In this case, teachers are more 
reflective and though they use coursebooks, they 
do not lose their independency and creativity. 
Therefore, teachers must widen their view and 

Do Textbooks Lead to the De-skilling of EFL 
Teachers?
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consider more issues which could lead to the 
de-skilling of themselves in a major proportion 
than coursebooks. In this regard, the pressure of 
administrators and government to accomplish a 
number of achievements in English has contributed 
to the de-skilling of teachers. Instructors must follow 
long syllabuses within a limited period of time. It 
does not give them the opportunity of selecting 
different materials. Teachers must use coursebooks 
because institutions are pushing them to use that 
material. Michel Apple has written deeply about 
the de-skilling of teachers and he has claimed that 
teachers have been

More and more faced with the prospect of 
being de-skilled because of the encroachment 
of technical control procedures into the 
curriculum in schools. The integration 
together of     management systems, reductive 
behaviorally based curricula, pre-specified 
teaching “competencies” and procedures 
and student responses, and pre-and post-
testing, was leading to a loss of control and 
a separation of conception from execution. 
(Apple, 1986)

It implies that teachers do not design syllabuses 
and they must follow them. At the end of the process 
they have just applied segments of those syllabuses. 
In this respect teachers are followers and not 
creators. This situation seems to be quite common 
in Colombia. Nonetheless, lots of authors appear 
to be showing more interest in both experienced 
and inexperienced teachers. “For less experienced 
teachers, textbooks procure guidance in lesson 
planning, and for the more experienced instructors 
they are useful in supplying them with a variety of 
learning resources resulting in considerable time 
saving” (Allen, in press). It seems that coursebooks 
are useful for both experienced and novice teachers. 
Nonetheless, teachers must be careful with the 
overuse of textbooks. Thus, teachers could get used 
to the same material and at the end they might have 
difficulties in creativity.

“The potential danger here is to have teachers 
rely entirely on the materials they use” (Richards 
et al., 1996) and thus the textbook becomes the 
curriculum. This may lead to deskilling (Masuhara, 
1998; 247) teachers by reducing their role in 
instructional decisions. To further illustrate this, I 
will expose some significant concepts to determine 
how textbooks could lead to the de-skilling of EFL 
teachers. First of all, I will start by presenting some 

theoretical views of de-skilling in inexperienced 
teachers as a consequence of the use of textbooks. 
Secondly, I will explore some concepts related to 
experienced teachers that use coursebooks. Then, I 
will consider some implications for Colombian EFL 
teachers in relation to the teaching policies by the 
government. Finally, I will draw some conclusions 
and suggest alternatives to further research in EFL 
teachers’ de-skilling in Colombia.  

Theoretical Views

On the whole, inexperienced teachers tend to 
rely on different materials because they believe 
that such material was done by experts. Their 
lack of experience leads them to follow materials 
and it results in lack of creativity. In reference to 
this, teachers lose the opportunity to explore new 
activities in their classrooms. The dynamic of their 
classrooms gets more and more predictable and as 
a consequence their learners experiment boredom. 
This concept is difficult to manage since learners are 
asking for different activities in the same classroom. 
Hence, inexperienced teachers should be aware 
of the danger of exposing their students to the 
same activities presented by the coursebook. In 
addition, the teachers’ role loses power since they 
feel nervous when a student asks them a question 
that is not related to the topic they are teaching. 
At the end teachers become presenters of material 
found in their coursebooks rather than creators of 
material. This is supported by Richards (1998) who 
stated: 

“However, it is also possible for teachers 
to be relatively uninvolved in teaching, and 
to see their role simply as presenters of 
material contained in the textbook. Under 
circumstances such as these, there is indeed a 
potential deskilling effect for textbooks”. 

Deskilling appears progressively until creating 
shallow teachers without critical thinking. Even 
when making decisions teachers could finish 
affected. If teachers are not able to create their own 
materials or at least adapt them, they will not have 
the confidence to make decisions easily. Teachers 
would continue to rely on “foreign experts” since 
they think that experts are the only ones with the 
right answer. Rather than playing a central role in 
instructional planning, teachers have become mere 
executors of “scripted lessons” (Erickson 1984, 
p. 534) provided for them in the prepackaged 
curriculum. This deskilling of teachers, however, not 
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only involves the erosion of teachers’ authority in 
decision making. It also involves a form of intellectual 
deskilling “in which mental workers are cut off from 
their own fields and again must rely even more 
heavily on ideas and processes provided by ‘experts’ 
“ (Apple 1988, p 42). 

I clearly agree with Apple (1988) that teachers 
not only lose authority in decision making but also 
intellectual skills. Teachers who follow instructions, 
programs, curriculums, systems planned by others, 
without vacillating for their contents, become followers 
and lose extraordinary abilities. The first aspect that is 
affected is creativity. As teachers follow instructions 
and activities they do not have to create anything. 

What teachers need is inside coursebooks. This 
situation allows teachers to save time and to manage 
better it in their classrooms. Nevertheless, this 
advantage is not enough to defend the total use of 
coursebooks with every single activity.

Inexperienced teachers must be aware of the 
importance of being a reflective teacher. Thus, what is 
a weakness for them could become strength. Learners 
are the main resource for teachers, therefore, 
teachers must analyze their students and based on that 
analysis create activities. It seems to me that teachers 
must change the way of teaching by doing research. 
Research would open different concepts which are 
not taken into account when following coursebooks. 
A good research would give teachers insights to 
work with their learners. What is more, research 
would guarantee that teachers do not rely totally on 
experts. Their critical thinking would lead them to 
create new material. At the end, teachers would get a 
different status. Teachers would become researchers. 
As Kincheloe (2008) claims, “Promoting teachers as 
researchers is a fundamental way of cleaning up the 
damage of deskilled models of teaching that infantilize 
teacher by giving them scripts to read to their students.

Teacher says: Class, take out your pencils.
[teacher waits until all students have their 
pencils in hand]
Teacher then says: Class, turn to page 15 of 
your textbook.
[teacher waits until all students have turned 
to correct page]
Teacher says: Read pages 15-17. When you 
are finished, close your books and put your 
hands on the top of your desk. You have ten 
minutes”.

It shows that teachers repeat the coursebook 
patterns verbatim creating predictability in their 
classes. Therefore, it is significant to limit the 
influence of textbooks in teaching and promote 
research. In this regard, teachers would discover 
more aspects related to teaching and they could 
exploit them to improve their learners’ learning. 
Consequently, deskilling would be difficult to 
happen. 

Nevertheless, although coursebooks lead 
teachers to become consumers the new proposal 
by Kincheloe would give them the opportunity 
to become producers. This is one of the two 
options teachers have for avoiding de-skilling of 
their way of teaching as it will be discussed in the 
next section.

Experienced Teachers  

On the other hand, experienced teachers have a 
different perspective with the use of coursebooks. 
Their experience has allowed them to recognize 
what they need for their classrooms. In this respect, 
teachers are taking advantages of coursebooks. 
Whereas some teachers follow the textbooks as the 
most relevant source of information, other teachers 
select carefully the topics of the coursebook they 
would teach based on their learners’ needs. This is 
the first option to avoid de-skilling of EFL teachers. 
Nevertheless, publishers have improved their 
materials and now coursebooks are more appealing. 
Teachers could be fascinated by the appealing 
activities presented in the textbooks. If teachers 
allow coursebooks to engage them totally they will 
lose their critical thinking and their teaching process 
could be highly affected. 

In my view, it is clear that teachers become 
less effective when following every single activity 
proposed by a coursebook. It is due to the pressure 
that teachers feel when their time is not enough to 
cover all the topics. In reference to this, teachers 
get stressed easily and at the end their students are 
seriously affected. As teachers desperate to cover 
all the topics, they assign more activities in their 
classrooms and their learners have short periods 
of time to digest and solve the exercises. It appears 
to be quite common in public institutions since 
they have a curriculum that teachers must cover 
completely during the school year. What is dangerous 
here is the fact that learners do not have the same 
cognitive abilities and at the end the courses will end 
in failure. It is relevant to keep in mind that some 
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learners need more time to understand the topics 
explained in a classroom. Hence, teachers should be 
aware of the importance of changing their material 
constantly. No matter if teachers must cover a 
certain quantity of topics. What teachers should 
do is to select different materials to teach in their 
classroom. The mixture of materials would give 
teachers a different environment that might engage 
their students. Nonetheless, this mixture is not easy 
for every teacher. There are some institutions that 
provide them with other tools: computers, posters, 
internet, video beam and much more, but there are 
others that do not have extra materials and the only 
source of information is coursebooks. In this case, 
teachers should exploit the quantity of information 
available in books and in that way promote a better 
critical thinking by themselves. Teachers could 
take advantage of coursebooks and select the 
most suitable activities in many textbooks. Then, 
teachers could mix all of those pieces of materials 
and fortify their way of teaching. As teachers would 
change the way of presenting materials, learners 
could experiment a new sensation of change. The 
engagement teachers can get with this change could 
give them the possibility of re-skilling. Once teachers 
do it, their skill to analyze material will be deeper 
than before. It would give them insights to adapt, 
change and create materials. This process is long but 
teachers would see the benefits when their learners 
are highly motivated to attend their classes. Thus,

“Advocacy of coursebooks has come 
from scholars who strongly believe that 
coursebooks should be seen as a means of 
‘re-skilling’ rather than ‘de-skilling’ teachers 
(O’Neil, 1982; Hutchinson and Torres, 1994; 
Edge and Wharton, 1998) and that, provided 
they are used flexibly, they can be adapted and 
supplemented to meet the needs of specific 
classes (Bell and Gower, 1998: 117)”.

          In this regard, experienced teachers select 
topics from different sources to find a better reaction 
of their learners. This process leads teachers to be 
more self-reflective and better decision makers. In 
addition, teachers would become more independent 
and their creativity would not be affected. This is due 
to the fact that they are not followers. On the contrary, 
teachers create new material to complement their 
classes. This process of selection, adaptation and 
creation gives teachers the ability to be more aware 
about their learners’ needs. I personally believe that 
experienced teachers are not reluctant to change 
and they do activities differently to analyze their 

students’ reaction. In this respect, teachers become 
more dynamic in their classrooms and their learners 
more involved in their classes. Nevertheless, this is 
not the last stage for teachers since they must go 
beyond their beliefs and assumptions. Teachers start 
a trial or error process which leads them to become 
researchers. This is the second option to avoid 
de-skilling of EFL teachers. It is here where every 
teacher should be to contribute to the enhancement 
of teaching in a classroom. Teachers who become 
researchers are more self-reflective, critical, flexible 
and creative. In reference to this, teachers realize 
that what is proposed by publishers and experts is 
not completely applicable for their contexts.

Nevarez-La-torre (2010) claims that she reflected 
on the profound lessons gained about the politics of 
curriculum and instruction. She says that after learning 
how to collect and analyze her own data in research 
she discovered the political dimension of teaching. 
The politic of teaching is to follow a teacher’s guide. 
Thus, textbook publishers, states and laws indicate 
what and how teachers must teach and even which 
textbooks must be used in classrooms. All of those 
initiatives have deteriorated teaching and have led to 
the de-skilling of teachers. This situation is explained 
carefully in the next section. 

Teaching Policies by the Government   

It is evident that coursebooks do not contribute 
to the de-skilling of teachers. What is really affecting 
teachers is the teaching policies by the government. 
But, why is it affecting teachers? Teachers normally 
must accomplish with a set of procedures which 
must be finished totally at the end of the teaching 
process. This inflexibility does not allow teachers 
to react freely in their classrooms. It is a kind of jail 
from where teachers cannot escape. Teachers must 
follow many steps without considering their learners’ 
needs. When this situation takes place in their 
classrooms, teachers lose their ability of making their 
own decisions.

If the local context is not studied to guarantee 
a correlation between the topics and the learners’ 
needs, the teaching policies will continue to push 
teachers to cover quantity without quality. In order 
to do this, teachers must start changing their teaching 
process in their classrooms. According to my 
experience, it is the only way to show administrators 
that they must change policies. If teachers provide 
evidence to show a significant progress in their 
students, the government will have to reconsider its 
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procedures to localize teaching. Therefore, teachers 
who become followers of teaching policies, that do 
not fit their contexts, will become unquestionably 
de-skilled teachers. 

Conclusions

As a conclusion, we must consider different points 
of view before criticizing coursebooks. Coursebooks 
are not useless in teaching, on the contrary, they help 
teachers to re-skill their teaching process. It is the 
teachers’ attitude that can affect the learning process. 
Teachers must use coursebooks selecting the most 
suitable activities for their students based on their 
learners’ needs. Inexperienced teachers could see 
this process a bit complex. However, teachers could 
go beyond their beliefs and assumptions to become 
researchers. On this point, teachers would be aware 
of their learners’ needs and they could contribute to 
improve their teaching process.

Decision making, self-reflection, critical thinking 
and creativity must be found in teachers in order 
to avoid de-skilling. Once teachers start selecting, 
adapting and creating materials, their teaching 
process will be more effective. Teachers must not rely 
on all the activities provided by coursebooks. Though 
coursebooks have been written by experts, teachers 

must select activities carefully to exceed their 
learners’ expectations. Learners could get engaged 
with the variety of activities teachers implement in 
their classrooms. Teachers should become creators 
and not followers since it would lead them to de-
skilling and lack of creativity.

On the other hand, the teaching policies by the 
government affect seriously the teachers’ role. As the 
government provides all the procedures to follow, 
teachers lose their creativity and become followers. 
When this situation takes place in institutions, 
teachers start de-skilling. The lack of flexibility in their 
teaching process make teachers look bored. Finally, 
teachers must not wait for a change in the education 
system. Teachers must start changing their way of 
teaching using most of the resources available in their 
institutions. No matter if their institutions just have 
coursebooks. Teachers should implement a material 
selection strategy that allows them to diversify their 
activities in the classrooms. The teachers that achieve 
a high level of engagement could generate a discussion 
related to de-skilling with the government. Teachers 
are the only ones who can demonstrate that their 
teaching process must be different. Although much 
remains to be done, it would be worth exploring 
deeply the teaching policies and the pressure of time 
to cover topics in classrooms.
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The adaptation of materials in English 
Language Teaching
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César Augusto Prada Quiroga 1

Materials and activities take an important part of 
most English teaching programs. They are relevant 
issues of the educational process and teachers rely 
on a whole range of activities to support a good 
teaching performance. From textbooks to videos, 
audio CDs or any sort of support materials, we 
always need them to guide our students in any 
context. Although there is a great set of English 
language teaching materials commercially available, 
many teachers continue to design their own to be 
used in their classrooms. Most of us spend time 
selecting, adapting, working on materials for our 
classes. For most of us, designing or adapting our 
own teaching materials enables us to take into 
account our particular learning environment to 
overcome the lack of “fit” of the course book. 

Commercial hits and average texts are found 
in the market, most of them covering multiple 
aspects and ensuring to foster multiple skills and to 
become the best tool to accomplish the educational 
goal in a hundred per cent, but ¿ are they enough 
in all contexts?, with all sorts of students and at all 
levels?. We can find very successful textbooks in the 

1 M.A. in Applied Linguistics. Teacher Universidad del Tolima, Colombia; 
e-mail: cesarprada@ut.edu.co

market, they are designed by remarkable authors, 
but there is always a gap to be covered when we 
look at the picture of English language teaching. One 
of the main aspects of materials made by teachers 
is the contextualization (Block, 1991). Commercial 
materials are often criticized because they are 
made for a worldwide market and in that way those 
materials are too generic, so the culture and the 
particular context in which the educational process 
takes place is left behind. 

On the other hand, materials and coursebooks 
are often criticized to be Anglo-centric and based 
on situations which most foreign language students 
will never face. In ELT there is a gap between the 
British or American cultures and the rest of the 
world, especially the “third world countries”, in 
which most teachers face or identify the lack of 
coherence or relevance with their cultures. That 
gap is taken into account by some teachers, and by 
taking advantage of modern teaching methodology, 
teachers can identify needs in terms of cultural 
aspects and in terms of individual needs by the 
students. In my opinion, the most important factor 
to be considered is the learners. If the matters of 
teacher created materials are relevance, interest, 
motivation and meeting specific individual needs, 
teachers must know different aspects from learners, 
students’ preferences, learning styles and needs.
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Teachers must be realistic about what they can 
achieve within the limitations of resources and 
facilities, access to resources such as computers, 
video players, CD players, photocopiers or 
language labs make the difference because the lack 
of the elements mentioned above, leads to the 
creativity of some teachers and some ideas emerge 
within “resource less” teaching which address the 
impoverished reality of some teaching contexts. 

In the long run, teachers must estimate the 
advantages and disadvantages of designing their own 
materials, it is clear that effort and extra time are 
required in the process, the question is: ¿Is it worth 
enough to take the time and start the process of 
designing or adapting materials? The answer is not 
simple but Harmer ( 2001) supports my point of 
view by saying:  “The good teacher, with time on 
his or her hands, with unlimited resources, and the 
confidence to marshal those resources into a clear 
and coherent language program, is probably about 
as good as it gets for the average language learner”.

One of the main reasons to bring authentic 
materials to an ELT environment, is that of exposing 
the learners to the highest possible amount of 
authentic material, but there is a common concern 
in some academic circles in which the concept 
of authentic is relative and vague, authenticity is 
then a term that needs to be understood entirely. 
Other two terms to be understood are design and 
adaptation. In design the teacher takes into account 
the process of creation from zero, and adaptation 
involves many changes to the materials, such as 
adding, deleting or reordering, etc. This is a widely 

accepted practice in order to achieve congruence 
and authenticity. 

Masden & Bowen (1978) include a definition of 
effective adaptation:

Effective adaptation is a matter of achieving 
“congruence”……..the good teacher is 
constantly striving for congruence among 
several related variables: teaching materials, 
methodology, students, course objectives, 
the target language and its context, and the 
teacher`s own personality and style.

Some authors argue that teachers can design or 
adapt materials that may contain elements of the local 
culture at the right level for particular learners to 
guarantee levels of success in the educational process. 
Regarding this aspect, there is a concept introduced 
by Block, in his 1991 article, in which he argues in 
favor of home-made materials and activities as they 
provide a personal “touch” to teaching and in that 
sense, students recognize and appreciate that fact. 

In general terms, adaptation or design require 
several factors to take into account, authenticity 
is one, but there are some others that help to 
shape the idea of creating new materials as a part 
of a course. Some other factors have to do with 
the learners, the type of syllabus, the context, the 
resources and facilities, the language approach to 
be fostered, the time, or even the type of skill to 
be developed but they are not considered obstacles 
but opportunities and challenges in the everyday of 
an educational process.
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Language: freedom and oppression
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Andersson García1

Languages and culture go hand-in-hand as, at least 
for the mother tongue, they are rooted to specific 
geographical areas and therefore to the particular 
cultures of those areas; they cannot be seen merely 
as codes for interchanging messages, languages are 
elements of identity and cultural richness and they 
are in constant evolution in order to facilitate the 
communication among groups of people within 
the same community or among different ones. In 
globalized world or as it is commonly defined: a 
Global Village (McLuhan & Powers, 1989), the use 
of languages and common codes is more important 
than ever and the evolution of cultures and languages 
finds itself in a critical moment right now. Language 
is probably the most important tool that humans 
have developed to ease their lives and one would 
think it only means benefits, but the truth is that it 
can also encompass some negative consequences. 
As for individuals language can represent identity, 
personal grow, and freedom, but it can also be 
interpreted as a symbol of inequality as well as a tool 
for dominance and control, especially when it comes 
to communities. Language teachers face challenges 
and dilemmas in today’s education as they are the 
ones in charge of the language learning process of 
1 Graduated student B. A in English, Universidad del Tolima, Colombia;  
e-mail: andersson771@yahoo.com

people and have to do then, directly or indirectly 
with both the positive and negative consequences 
of language.

Languages are dynamic and always changing, 
they cannot be framed or frozen in a specific 
moment; they are always evolving and cannot be 
maintained pure, and that is good. This dynamicity 
allows us to give the language the use we require, 
and even under this conditions of personalization 
and dynamicity we sometimes find it difficult to 
express what we want in words; still, if languages 
were to be maintained pure we would find it almost 
impossible to really communicate what we wanted. 
Consequently, the dynamic evolution of languages 
is a necessary and practical thing for everybody 
to be able to communicate and interact. Every 
single person makes a choice of words, decides 
on the tone, the intonation and many other things 
in order to personalize the language to its own 
needs; language is a tool to define identity. It is said 
that not two people speak the same language and 
that’s because it is very personal and an individual 
expression of each one. Even when there are 
general commonalities, languages are always being 
personalized and enriching themselves to allow 
more accurate communication of what each one 
of us thinks and feels. Language also allows us to 
express ourselves and to indicate our role in society; 
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we can express our ideas and thoughts, and do it in 
the way we want to, because languages are not just 
spoken words, it offer many different channels of 
expression that we can use to communicate what 
we want; language then, can also be seen as a useful 
tool in the search for freedom and individuality.

To sum up, language and its dynamicity presents 
us many advantages which are not only the evident 
ones, such as communication and interaction, but also 
some other less evident ones like the development 
of our own identity and the search for freedom; 
however, language can also be used as a tool for 
control and oppression, specially but not only, in 
collective circumstances. As explained by Bourdieu 
(1991), linguistic exchanges hold a symbolism of 
power that is comparable to the market in the 
capitalist societies, not only in the relations among 
individuals, but also among different languages; 
although Bourdieu’s theories are questionable, 
especially in our modern societies, it is true that the 
way we use a language or the language we use can 
be seen as superior or inferior to others in specific 
situations, and that therefore it can develop into 
social classification and discrimination. 

The language a person speaks, as mentioned 
above, is an expression of identity and when there 
are fights for power and control, that identity and the 
expressions of individuality can remain a problem 
for those in charge of controlling a community. 
Diversity and individuality are factors that do not 
facilitate control; it is much easier to control a 
homogeneous society in which everybody uses the 
same code, has the same identity and thinks equally; 
than controlling a heterogeneous culturally rich 
and diverse society in which individual thought and 
expression exist. Therefore, people in charge, have 
been using languages as a tool for unifying people 
and control them more easily; countries in which 
many languages are spoken tend to define one as 
the official one and consequently silent the others 
for the sake of control.

On the other hand, the concept of language can 
also be used to promote nationalism that makes 
people give up on individuality for unified thought and 
that makes them believe they are superior to other 
countries or cultures or languages (as in Bourdieu’s 
theory) because for any given reason what they are, 
the place they live or the language they speak is the 
best. This generalized form of chauvinism can be 
very harmful, as it not only dismisses individuality 
but because it also generates relations of power 

(discrimination) among regions or countries, which 
is unacceptable in modern societies. Although the 
tendency in nowadays societies is not exactly to 
protect native languages, it is important to highlight 
the power that language can hold, and how it can 
affect societies, communities and individuals.

Nowadays we are witnessing a tendency for the 
development of a global language, and one cannot 
help but wonder what the consequences of such 
phenomena could be. One the one hand, giving 
people the opportunity to learn a new language is 
always an opportunity for the individual to grow 
personally, intellectually, culturally, etc. (Kramsch, 
1997) but it could also be an attempt to unify the 
world under a single label, and to control everybody 
more easily. The truth of the matter is that the 
reason behind the globalization of the English 
language is merely economic, and that the people in 
charge do not really care much about the individual 
opportunities. Rather than that, the unification of a 
language can happen to be harmful to individuals, 
as their culture can be affected by the invasive 
expansion of English and the imposing character that 
is being given to it in countries such as Colombia. 

Our government implemented the Plan Nacional 
de Bilinguismo (and some other subsequent policies) 
focusing it only in English-Spanish form of bilingualism 
completely ignoring the population that speaks 
other languages, and with this, those languages and 
probably the cultures attached will lose more space 
and seem to be doomed to disappear. 

PNB is oriented towards a sort of functional 
training that aims to put Colombia in the global 
market instead of integrally educate people. 
Accordingly, people in general may benefit from 
bilingualism but the government is just obeying 
global scale politics, they are not thinking about the 
individuals to put these policies under appropriate 
discussion, they are just adopting the policies instead 
of adapting them so that they could be beneficial for 
the people. In the middle of it all are we, teachers, 
who are in charge of putting into practice those 
policies, but who cannot play the game of the 
government to make it directly without giving it any 
thought. 

It is the responsibility of teachers to assume 
a critical position towards the language policies 
adopted by the government and to be able to wisely 
put into practice what can result in benefits for the 
people, and try to avoid or make people aware of 
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the kind of negative consequences of policies such 
as the PNB. The goal of the teacher is to teach 
students to seek their own objectives with the 
freedom of interacting with the world, being aware 
of the power that languages hold; and not to impose 

languages or cultures as such, or to blindly drive 
students to adapt themselves to the needs of the 
government or the economy, we have to create 
critical learners who can decide by themselves what 
they want.
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INTERCULTURAL AWARENESS

David Elías Monteleone

Abstract

Within the cultural studies field, the issue 
of identity construction has become one 
of the most prolific fields in recent years. The 
Canadian case has had an extensive academic 
treatment within Anglophone and Canadian 
studies for its multiculturalism approach of 
acceptance and celebration of differences. 
The following essay determines, through a diachronic 
perspective of the French presence in the American 
continent,  the issue of linguistic identity and the 
feeling of belonging to a nation of the inhabitants of the 
Canadian region of Quebec and the reasons why it 
might be ventured that in the near future Quebec 
may attain independence from Canada.

Key words: Identity- belonging- cultural studies- 
multiculturalism- French presence- Canadian 
region- independence.

«On devra reconnaître que les deux peuples qui 
ont fondé le Canada sont foncièrement égaux et 
que le Québec forme à l’intérieur de l’ensemble 
fédéral canadien une société distincte par la 
langue, la culture, les institutions et qui possède 
tous les attributs d’une communauté nationale 
distincte»

Renvoi sur l’opposition du Québec à une 
résolution pour modifier la Constitution, 
(1982) 2 R.C.S. 793

Introduction

The history of mankind is plagued with battles, 
conquests and defeats.Whenever one civilisation 
conquered another one, a process of acculturation 
would take place, trying to avert a possible ensuing 
rebellion, as it is claimed to have happened with the 
Hebrew tribes being held captive in Egypt.

Such was the case of the Roman conquests, 
with the exception of Greece, where the opposite 
took place with the Romans adopting much of the 
latter practices and religious pantheon followed 
by a Latinisation of it. It also happened with the 
Spanish conquest, with its forced conversion of 
native peoples into Christianity, and the relentless 
campaigns of Emperor Qin Shi Huan in early China, 
resulting in a territorial unification process that even 
affected the Chinese language, among many other 
consequences.

Nevertheless, the eradication of culture and the 
imposition of another seem to be the rule whenever 
a group of a certain culture falls under the control of 
another.  I shall not delve into a worldwide analysis 
of acculturation but rather concentrate on a very 

Quebec: a language, a region, a nation
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particular case which seems to utterly defy such a 
rule.

This is the case of Québec and its French-
speaking people. Here I will maintain that the people 
of Québec constitute a unique nation, different from 
Anglophone Canada.

I will resort to the definition of Québécois 
culture given by The Encyclopædia Britannica, 
which describes contemporary Québec culture as 
a post-1960s phenomenon resulting from the Quiet 
Revolution, an essentially homogeneous socially 
liberal counter-culture phenomenon supported and 
financed by both of Québec›s major political parties, 
who differ essentially not in a right-vs-left continuum, 
as in any other country in the world, but a federalist-
vs-sovereigntist/separatist continuum.

  This could be said to describe contemporary 
Québec but if we are to truly understand the nature of 
Quebeckers, we must first understand their culture, 
which in turn poses us with a puzzling and elusive 
question, what is culture? And more importantly, what 
qualifies as a particular nation, country or territory’s 
culture? There have been several definitions of 
culture according to ethnographic, socio-historical, 
anthropological and other such criteria. A rather 
restraining claim that culture is merely ‘the best 
which has been taught and said in the world’ (Arnold, 
M. 1869) stood as a paradigm for long. 

Here, however, I will ascribe to Bates and Plog’s 
definition of culture, who in turn incorporate most 
of Franz Boas’ postulates about the subject and 
posit that culture extends over a much vaster area. 
It can be seen as ‘the system of shared beliefs, 
values, customs, behaviours, and artefacts that the 
members of society use to cope with their world 
and with one another, and that are transmitted 
from generation to generation through learning’ 
(Plog. F. & Bates, D. G. 1980); it encompasses social 
practices, and worldviews, verbal and non-linguistic 
communication systems, history, the products of 
such a cultural group -be them material or not- and 
the power relations established among its members 
(cf. Barker’s 2004 definition).

 Following our previously mentioned vision 
of culture, I shall first briefly revise the historical 
background of the Francophone community in North 
America from its beginnings; I will then attempt to 
describe four salient features of Québécois culture, 
namely language; history, emphasising on education 

and economy; folklore and artistic expressions. 
Finally, I will analyse its relationship with English-
speaking Canada based on recent history and the 
concept of social identity (Byram, M. 2008).

Historical Background

   Reviewing history (Dickinson & Young. 2003), 
one must readily admit that the French interest 
in North America eventually proved not to be as 
strong as it was in Africa or Asia, yet they did venture 
into the American continent much earlier than the 
British did and they established settlements imbued 
with a deep sense of belonging to a Francophone 
community as from 1605. French colonised land 
was grouped under the name of New France, which 
extended from areas known as Newfoundland to 
the Rocky Mountains and from the Hudson Bay to 
the Gulf of Mexico. Most of New France was ceded 
to the United Kingdom and the Kingdom of Spain 
via the Treaty of Paris in 1763 with the exception 
of Louisiana, which was sold to the United States 
by Napoleon in 1803. Québec’s turn to fall under 
British rule came in 1759 when it was besieged by 
land and sea.

It might be said the strongest French tradition in 
all these communities survived in Québec; another 
example being the American state of Louisiana, 
which still retains its traditional French celebrations, 
such as Mardi Gras and La Toussaint, at the heart 
of its community and still retains strong ties with 
its French past.The reason why Québec remains 
a Francophone community may lie in diverse 
factors. Possibly the fact that the British decided 
to concentrate on the isle of Guadeloupe for its 
sugar instead of what they considered to be a huge 
icy mass shows the little importance they gave to 
Québec, until they realised how vital it was for 
many different reasons, the strongest one being to 
keep American revolutionary forces in check.

In addition, its pseudo-insularity condition might 
also have been of relevance, given that to the 
east there is the Atlantic Ocean and to the north, 
there are inhospitable territories, mainly scarcely 
populated by Native peoples. As it was, the first 
contacts that the French had with North America 
were specifically based on the fur trade with Native 
Americans. In fact, both the English and the French 
settlers of Canada shared the fate of having to 
endure some of the harshest winters, and they only 
managed to do so with the indispensable assistance 
of Native tribes.
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Later on, the French started to settle and 
develop a strong community with quite distinctive 
traits, gradually and clearly differentiating it from the 
rest of Canada.

As argued by Pelletier, 

Quebeckers have the feeling of 
constituting a distinct society that is a 
different national community than the 
Canadian community by its language, its 
culture, its civil code, the particular role of 
its provincial government, and by certain 
number of political and even economic 
(like the Caisse de dépôt et placement du 
Québec) institutions. (Pelletier 2000.p. 90) 

Of all the features that characterise Québec 
one of the first and most prominent  is the 
French language. As former Québec’s PM Jacques 
Parizeau pointed out, Québeckers are of diverse 
backgrounds “but neither race, nor colour define 
them, it is language” (Parizeau, J. 1997.p. 350). 
Regardless what sort of criteria one may apply, it will 
be undeniable that the binding force of a language 
constitutes a tremendously decisive factor when it 
comes to defining a particular culture. Worldviews, 
feelings, senses and meanings are conveyed in its 
morphology, syntax, grammar, vocabulary and 
phonology.  In fact, Québec’s national identity is 
strongly tied to its francophone condition. Here 
one could apply Kymlicka’s definition of “national 
minorities”, that is “historically settled, territorially 
concentrated, and previously self-governing cultures 
whose territory has been incorporated into a larger 
state” (Kymlicka, & Raviot. 1997. p. 30). And added 
to that, it may be said that they have a ‘sense of 
belonging to a community, a common past, the will 
to preserve the unique character of the community, 
and a territory [which] are fundamental elements of 
a nation’ (Herb, G. H. and Kaplan, D. H. 1999. p. 
16).

As Kymlicka sees it (op cit: 132-132) the language 
of nationhood serves a number of valuable functions. 
Among other things, ‘it serves to differentiate the 
claims of national minorities from those of other 
groups’ and ‘to equalise the bargaining power 
between a majority and a national minority, to see 
them as equal co-partners.’ (Kymlycka. ibid).

Some argue that the francophone community is 
merely another immigrant group but the Québécois 
are indeed a nation since a national community 

can be defined not only by its own language and 
culture but also by its own territory and political 
institutions, as is also the case of First Nations. No 
other immigrant groups in Canada may have such 
claims and it is ‘their language, the power to name 
itself that is one of the most significant powers 
sought by any group or society’. (Kymlicka, ibidem). 
What’s more, as Jean-William Lapierre rightly put 
it, language is not only a means of communication 
proper to human beings but also an instrument of 
power and the symbol of a collective identity1; that 
is why it often becomes the source of passionate 
and sometimes violent political conflicts. (Lapierre, 
1988) So much so that in 1977, The Charter of 
the French Language, known as Bill 101, becomes 
law thus providing that instruction at preschool, 
elementary and secondary levels be given in French2 

A second claim in favour of Québec being a 
unique nation, different from English-speaking 
Canada, is the sense of being a community based 
on their shared view of history, which is the reason 
why Québec celebrates different heroes than 
those of the rest of Canada. In fact, history is a key 
point in understanding Québec’s singularity since 
instead of being absorbed by the British, already 
in 1774, through the Québec Act, the British 
crown recognised the distinct nature of Québec’s 
institutions: it allowed them to speak French, 
profess Roman Catholicism, and the application of 
Roman law instead of Anglo-Saxon Common Law. 
Later in 1840 the British will uselessly try through 
the Act of Union to break Québec’s endurance to 
British efforts.

In the history of Québec there are two main 
factors that make it unique in Canada: the relentless 
power of the Roman Catholic Church and economy. 
Catholic priests and nuns were the only religious 
group to be granted royal assent to settle and 
evangelise New France by the French crown in the 
late 16th century and since then, as Lindsey (1877) 
argues, they held sway over the land, most of the 
time in detriment of the Québécois, having them 
build countless shrines, pay elevated taxes and 
keeping them in relative ignorance and isolating 
them from the rest of the continent.

As a matter of fact, Catholic involvement in the 
world of politics, be it indirectly exerting pressure 
by supporting or condemning government policies 
or directly by holding office in the government, is 
what makes Québec’s history so particular. The 
Church worked hard to reproduce the conditions 



24

of a medieval-like society were priests were at 
the top rank on the social scale and people were 
forced to toil the land, build countless churches and 
cathedrals and pay elevated taxes. 

Most of the people were uneducated even 
to the point of being illiterate and it is precisely 
education which became one of the crucial factors 
that set Québec apart from Anglophone Canada. 
The Canadian Constitution of 1867 made education 
an area of provincial responsibility. In Québec it 
guaranteed that Catholics and Protestants would 
have separate schools, administered by confessional 
school boards. Québec set up its first Ministry of 
Public Instruction in 1868, but abolished it in 1875 
under pressure from the Catholic Church. The 
clergy deemed that it alone was able to provide 
appropriate teaching to young people and that the 
State should not interfere in educational matters. 
From that point on, education was entrusted to the 
authority of a Department of Public Instruction (DPI) 
made up of a Catholic committee and a Protestant 
committee. This situation remained unchanged until 
1964, when education began to be secularised, with 
the State setting up a public education system. Until 
the Quiet Revolution (1960), higher education was 
accessible to only a minority of French Canadians 
because of the generally low level of formal 
education. What is more, higher education was so 
expensive that it represented a luxury few could 
afford. In Québec, efforts at modernisation were 
held back by the conservative views of politicians 
and the unyielding positions of the Catholic Church 
on education. Facilities were antiquated and the 
Québec government invested very little in them. At 
the dawn of the 1960s, the situation had become 
a cause for concern. The level of formal schooling 
among French Canadians then was quite low: 63 
per cent of French-speaking students completed 
Grade 7 and only 13 per cent finished Grade 11, 
as opposed to 36% of English-speaking students. 
Higher education was not meeting the needs of a 
modernizing Québec.

On the other hand, Quebeckers suffered abuse 
of all types at the hand of unscrupulous politicians 
and members of the Roman Church who colluded 
to embezzle federal funds as was the case of the 
Duplessis Orphans3. All this contributed to an 
educational and hence economic exclusion of the 
people of Québec with respect to the educated 
masses of English-speaking Canada, where none 
of this had happened. It is this particular affliction 
that made an imprint only on the people of Québec. 

The situation was reversed with the advent of the 
Parent’s Reform and the Révolution tranquile (1960), 
which lead to a time of economic prosperity and the 
expansion of the school and health systems, which 
started to be accessible to all social classes. The two 
areas had previously been under the dominion of the 
Church but since the revolution, they fell under the 
administrative scope of the provincial government.

Dr. Byram’s ideas

Taking all of the aforementioned into account 
it seems clear that Québec is unarguably a nation 
in itself with its own history but in an attempt to 
clarify this even further I shall resort to Dr. Byram’s 
social identity theory, which attempts to explain 
how individuals categorise themselves and others in 
terms of their belonging to groups; how they can 
be influenced by groups and their individuality, and 
among many other aspects, how they respond to 
other individuals in terms of such a categorisation. 
This theory, according to Byram, works best when 
the groups are large scale –gender, religious, national/
ethnic- which is precisely the case of Québec. ‘The 
link with large scale groups is particularly helpful 
in explaining conflict, rivalry or competition which 
arises from the need for individuals of a group 
to have self-esteem, and for that self-esteem to 
be based on the status of a group. Self-esteem is 
constructed on the certainty that one group is 
better than the others which they know and from 
which they differentiate themselves. Such a view 
implies that conflict is rivalry and perhaps conflict 
is inevitable between groups because individuals 
always seek self-esteem. This also reinforces the 
significance of self-categorisation, i.e. the tendency 
of individuals to characterise themselves in terms of 
belonging to a group (self-stereotyping)’. (Byram, 
M. 2008)

This need may lie underneath Québecois sense 
of unique identity which is present in every cultural 
artefact created by the Québecois and one such 
product is folklore.

When the first pioneers arrived from France in 
the 16th and 17th century, they carried with them 
popular tales from their homeland. Adapted to tally 
with the traditions of rural Québec by transforming 
the European hero into Ti-Jean, a generic rural 
inhabitant, they eventually spawned many other 
tales. Many were passed on through generations by 
what French speaking Québeckers refer to as Les 
Raconteurs, or oral storytellers. Their tales vary in 
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length: good Raconteurs can recite tales lasting over 
two hours, or even tell them over the course of 
a few evenings. A great many of the stories were 
never written down, but rather have been passed on 
through word of mouth. Almost all the stories native 
to Québec, were influenced by Christian Dogma 
and superstitions. The Devil, for instance, appears 
often as either a person, an animal or monster, or 
indirectly through demonic acts.3

Another aspect of folklore is superstition, which 
include superstitions surrounding objects, events, 
and dreams. In essence, these stem from the belief 
in both white magic and dark magic. Although 
Christianity had slowly chipped away at most forms 
of magic, the populace still held on to its various 
superstitions for generations. Where religion 
provides Québec with a societal structure, these 
beliefs sought to predict the future, to help alleviate 
fear of the unknown. 

Moving on from folklore, cultural products 
also include the arts. Québécois cinema is very 
characteristic making contributions to world cinema 
as Cinéma Vérité. This is a style of documentary 
filmmaking, combining naturalistic techniques 
with stylized cinematic devices of editing and 
camerawork, staged set-ups, and the use of the 
camera to provoke subjects. It is also known for 
taking a provocative stance toward its topics. On 
the other hand, following the French tradition of 
street acrobats and jugglers, Québec has carved 
itself a niche in the world of circus acts having the 
Cirque du Soléil with the particularity that it includes 
no animal performers.

Finally, in the world of literature there are 
examples galore and one can be drawn from Anne 
Hébert’s essay which reads:

This province [Québec] is a country within a 
country (...) The creation of the world took 
place on the rock of Québec. (...) The first 
dwelling. The first land tilled. The first sheaf 
of grain reaped.  The first bit of bread. The 
first child brought to life. The first body laid 
in earth. The first written word. (Hébert, 
1967)

This primal and pristine conception of the world 
by the Québecois is what sires the idea of being 
a nation, a people with a strong sense of identity 
joined by history and language as was laid down by 
Québec’s National Assembly when they wrote:

At the dawn of the 17th century, the 
pioneers of what would become a nation 
and then a people rooted themselves in the 
soil of Québec. Having come from a great 
civilization, they were enriched by that of 
the First Nations, the forged new alliances, 
and maintained the heritage of France. (...) 
The English community that grew up at 
their side, the immigrants who have joined 
them, all have contributed to forming this 
people which became in 1867 one of the 
two founders of the Canadian federation.

We, the men and women of this place 
(...) because the heart of this land beats in 
French (...) because we have created here 
a way of being, of believing, of working that 
is unique (...) we the people of Québec, 
through our National assembly, proclaim: 
Québec is a sovereign country. (Québec 
National Assembly, 1995)

Conclusion

In the light of what I have discussed here, it 
has become clear that Quebec has particular 
characteristics, namely history, language, social and 
political institutions and cultural products, among 
others that differentiate it from Anglophone Canada 
in more than one respect and for that Quebeckers 
can be called a nation. The last referendum, held in 
1995, certainly showed how close independence is 
from becoming real but it is yet to be seen whether 
Quebec will become a sovereign country in the near 
future or simply remain as a Canadian province. 
What cannot be denied is that French culture has 
remained alive for over 400 years and it probably 
will not disappear in one fell swoop

Notes

1In connexion to the uniqueness of Québecois culture 
and language I will even go as farther as to state that it 
is not the same as the French culture of France.

Even though the people of Québec are of French 
origin, time has drawn substantial differences 
between both nations and such differences reflect 
on language, probably because Québeckers feel 
threatened in an overwhelming English-speaking 
North American environment. Québec’s French is, 
according to the Académie française, a purer form 
of French, which still retains older forms and shields 
itself from linguistic borrowings, much unlike what 
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occurs with European French. (Balkin & Levinson 
1994)

2 The Charter of the French Language is 
available at http://www2.publicationsduquebec.
gouv.qc.ca/dynamicSearch/telecharge.
php?type=2&file=/C_11/C11_A.html

3Orphanages and schools were the financial 
responsibility of the provincial government but 
funding for mental institutions was provided by the 
government of Canada. Beginning in the 1940s and 
continuing into the 1960s, Québec Premier Maurice 
Duplessis, in cooperation with the Roman Catholic 
Church which ran the orphanages, developed a 
scheme to obtain federal funding for thousands 

of children, most of whom had been «orphaned» 
through forced separation from their unwed 
mothers. In some cases the Catholic orphanages 
were re-labelled as health-care facilities and in other 
cases the children were shipped from orphanages 
to existing insane asylums. Years later, long after 
these institutions were closed, the children who had 
survived them and become adults began to speak 
out about the harsh treatment and sexual abuse they 
endured at the hands of the psychiatrists, Roman 
Catholic priests, nuns, and administrators.

3 The Devil at the dance is an example of such 
legendary Christian folk tales which are well known 
in Quebec and also in New Brunswick.
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Rudy Andrés Galeano C.1

The real world is to a large extent 
unconsciously built up upon the language 

habits of the group (…) we see and hear and 
otherwise experience very largely as we do 

because the language habits of our community 
predispose certain choices of interpretation.”

E. Sapir

In the 1930’s, Benjamin Lee Whorf did an 
intensive study of the structure of the language of 
the Hopi Indians of Arizona and compared it to that 
of a number of Indo-European languages. According 
to him, European cultures are organised in terms 
of space and time, while Hopi culture emphasises 
events. To speakers of European languages, time 
is a product that appears to be between fixed 
points and can be measured. Time is said to be 
‘wasted’, ‘spent’ or ‘saved’; a television channel 
‘sells’ time to an advertiser. People in the European 
tradition keep diaries, journals, and histories; their 
economic system emphasises onto wages paid for 
the amount of time worked, and rent for the time a 
flat is occupied. The Hopi have none of these beliefs 
about time. However they think of it in terms of 
events: plant a seed, and it will grow. The period of 
time the growing takes is not the important thing, 
but rather the event of growth follows the event of 
planting. The Hopi are concerned that the sequence 
1 Graduated Student B. A in English, Universidad del Tolima, Colombia; 
e-mail: ydur912@gmail.com

of happenings in the construction of a building be in 
the correct order, not that it takes a certain extent 
of time to complete the job. That is why the building 
of a Hopi house, adobe brick by adobe brick, may 
go on for years.

Whorf’s brilliant analysis of Hopi placed 
common-sense beliefs about language and thought 
on a scientific basis - and it also seemed to support 
the views that people are prisoners of their language. 
Whorf concluded, in a nutshell, that language is not 
merely a replicating tool for voicing ideas but instead 
is the shaper of ideas. Therefore, we divide nature 
along lines set by our mother tongue. Whorf’s 
comparative study of Hopi and English grammar 
led him to the conclusion that the contrasting 
views of the speakers of these languages resulted 
from contrasts in their languages. He believed 
that, linguistically speaking, no human being is born 
free. Thus, our minds were made up for ourselves 
from the day; we were born by the language of our 
speech community. He suggested English speakers 
have been tricked by their language into thinking 
along certain channels - and it is a slight solace 
knowing that the Hopi have also been tricked, but 
in a different way.

In the last two decades there  has been  a 
remarkable raise of interest toward Whorf’s ideas as 
they have been reconsidered and re-examined. Such 
interest twigs from the abandoned vision in which 
knowledge can be compartmentalised and then we 

Relativity in language and influence in FLT
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have to take a more holistic viewpoint. Likewise, 
in linguistics there is not any more agreement that 
language is an autonomous entity – as the generative 
paradigm did. Nonetheless, there is the view that 
language is directly interacting with other mental 
faculties. Cognitive linguistics states that language, 
culture and thought are entangled and thus it is 
impossible to analyse one of them isolating the other 
ones – relating language and thought as processes 
rather than entities. Albeit, Whorf’s hypothesis (kind 
of theory for me) is still not accepted thoroughly as 
it does not allow a universalist trend.

In FLT methodology, there have been great 
deals of novel areas of reflection which have been 
developed for the current century. Focusing on 
some German-like views, the most considerable 
are those concerning awareness raising (very critical 
thinking and in-vogue in the UK), the learning 
objective of intercultural competence, the targets 
of autonomous learning and holistic learning and 
teaching, as well as cooperative-collaborative 
learning (learning by doing). This makes us perceive 
a more concentrated communicative-competence-
like learning environment with fewer intercultural 
“skills”, so to say, developed in the language 
classroom. Here in our local context, it can be 
observed how current textbooks are dealing with 
the features mentioned above in such a way that 
intercultural communication cannot be set as the 
basics of skills to be developed in classroom  and they 
are not as predominant as those of collaborative, 
cooperative (very Vigotskian) and rather those of 
communicative (i.e. fluency and accuracy) and thus 
generative perspective of providing structures for 
building up discourse is so strong. Conversely, it 
seems there is a rather more imperialist perspective 
in such textbooks of approaching EGL and ELF 
(English as a Global Language and English as a Lingua 
Franca, respectively) in which variations of English 
are actually taken into consideration as justification 
for embracing cultures in one of more universal, 
global speech community, indeed.

It is plausible to mention that the trends in FLT 
are related, in some shape or form, to Whorf’s 
ideas of interconnectedness of language, culture 
and thought. Therefore we may say that Whorfian 
view should be much present in our classrooms. In 
brief, he proposed it has an influence in our way of 
thinking and therefore in our perspective of reality, 
that is, conceptualisation. Taking it more earnestly, 
we as English teachers must ask ourselves how is 
it feasible to teach a foreign language by all means 

(take into consideration current methodologies) 
which is necessarily embedded in a culture different 
from that of the learners without taking learners’ 
culture into account. The most conceivable solution 
is that of raising learners’ intercultural awareness as 
a prerequisite for all successful language teaching in 
the sense of making learners aware of diverse not 
cultures but “isolates of experience” as suggested 
by Whorf; different variations of one single language 
that are as valid as any variation taught in classic 
textbooks (it is not only the dichotomist American 
and British English in EFL, but also a South African, 
Australian, Canadian, ‘Carib’… as EGL claims to 
be). Here the famous example of the Inuit (Eskimo) 
concepts for snow which for Western cultures is 
trivial as snow is immaterial – language lexicalises our 
experiences. The latter does not mean that these 
events do not occur as language communities did 
not choose to focus on such isolates of experience 
and thus this becomes an arbitrary phenomenon – 
and I consider a causal relation shall not be set at all 
in terms of whether culture was first or language 
was. Finally we must consider a ‘relativisation’ of the 
belief that languages are translatable because when 
translating words, categories and concepts would 
be transferred to a different conceptual world 
where they might be out of place. 

Hence, FLT should be reassessed so to stress the 
aspect of the foreign culture at least equally in a strong 
fashion as that of lexical-grammatical structures as 
such, and the new trends in FLT methodology all 
seems to point to such direction. Taking Whorf’s 
ideas seriously in the FL classroom certainly means 
taking a much more holistic view upon language 
than the general view that is currently present in 
the textbooks we practitioners utilise in our local 
context – mainly supported by the UK approach 
which does not want to leave aside much of language 
teaching trends and the perspective of the British 
Council upon operant skills development. Although, 
we may rather conceive a language diversity and 
culture relativity for further reassembling of FLT as 
relativity is only one element for pondering and does 
not shed more light to approach more intercultural 
sceneries in our language classrooms. 

“Language is the source of culture, and in the 
end, it is also its essence. Language permits the 

organization, transmission, and development 
of culture, gradually changing as behaviour 

changes.”
M. Fassbender
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In pursuit of a dream

Kelly Johanna Corrales Gutiérrez1

Living for some months in another country is 
a big adventure especially if you have not traveled 
much before. Every day, you usually see things you 
have never imagined seeing and discover things 
you have never seen yourself experiencing not only 
when teaching English but also when living their 
lives and facing a new culture. However, I found 
that cultural differences were the most difficult part 
– particularly the school climate, discipline, staff 
communication, parents’ communication, as well as 
my general language difficulties.

When I traveled to China, I only had 2 years 
of English teaching experience; as a result, I felt 
very nervous and confused the first day in the 
school, because there were no guidelines to follow 
whatsoever. Class formats, grading policies, teaching 
contents and lesson plans were all up to me, and I 
was entirely unsupervised. I was on my own! Here 
in Colombia, during my practicum and work, I was 
used to having more structure and order on my 
lesson planning, but there I had to build my own 
structure, from the ground up. With no experience 
in Chinese schools, I really had no idea of what I was 
supposed to do and how to treat my students in the 
different classes.

After facing some problems at the beginning, 
I started to get used to their policies and later, I 

1 Student B. A in English, Universidad del Tolima, Colombia; e-mail: 
Kelly_j_15@hotmail.com

realized that the theory about teaching English 
in ¨English came true for me, because in spite of 
me trying my best in Colombia with my students, I 
sometimes used Spanish in my classroom, however, 
in China I could not speak Mandarin. Instead, I 
instructed students through a process of language 
immersion and simulation, which in time invariably 
leads to proficiency. In addition as Brophy (2004) 
stated, I needed to be enthusiastic, patience, 
cheerful, diligent and creative when teaching English 
without knowing the students’ native language, 
besides, in each of my classes there was a Chinese 
teaching assistant, which sometimes helped me 
to clarify some aspects in which I could not use 
flashcards and body language. 

During the months, I spent in China; I really 
had a good time with my students; even with the 
language barrier, I established a really good rapport 
with them until the point they started to speak to 
me about their personal problems and experiences. 
No matter what kind of day I was having, it always 
made me happy to see how happy they all were to 
see me and to be having another English class with 
the foreign teacher.

As a teacher in China, I had students from the 
ages of 3 to 17 which helped me to become a 
very good performer. Since the first moment, my 
boss told me that I had to act interesting, goofy and 
entertaining, all while keeping discipline and ensuring 
my students were practicing and learning new things. 
I always had to speak loud and clear, have loads of 
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patience, and find ways to deal with the few kids who 
were completely spoiled and out of control, because 
the philosophy of our school focused on making the 
kids and parents happy.

Undoubtedly, I went to China not only to learn 
about a new culture and language, but also to put in 
practice what I have learnt in my career, get more 
teaching experience and improve my professional 
development; besides, I wanted to find out whether 
teaching is what I really want to do for the rest of my 
life (without a doubt, it is), help students to develop 
their speaking skill, inspire them, stimulate their 
interest and motivate them to speak English without 
feeling frightened or scared.; as the teacher Ebata 
(2008) stated a couple of years ago Students want 
teachers who are friendly, caring, and trustworthy, 
and that is what I attempted to do while in China.

In China, I had to step out of my comfort zone 
quite a bit, and get used to some difficulties; in 
addition, I had to implement different new things, 
strategies and methods to make a difference and 
change the perspective they had about speaking 
English. I definitely learnt a lot and probably gained 
a lot of valuable personal gains such as increased 
independence and confidence; I gained expanded 
perspectives, learnt about life, opened up a new 
world of possibilities, and a whole array of things

As an oral English teacher, in Chengdu Xinglingtong 
English Art School (鑫鑫鑫鑫鑫), I had to try to keep 
my students involved in the lesson, stimulate their 
interest and keep them happy while pushing them to 
improve and practice the language they had acquired 
during the other classes. At the beginning all the 
activities were carried out with difficulties because 
the students were afraid of speaking so it was an 
extra job for me to encourage them to do it and 
make sure they enjoy learning English without feeling 

frustrated by the mistakes they made, but later, they 
started feeling comfortable and happy when they 
were speaking in front of others.

Teaching English there is probably the most 
rewarding experience I have ever had. Walking into a 
classroom to see my students lighted up at my sight, 
it´s an indescribable feeling. Most of the Chinese 
students worked extremely hard in school and 
studied all they long, but when they started their class 
with the foreign teacher, they had an opportunity to 
play, practice and have fun. 

Being part of that experience was a blessing for 
me, in spite of all the situations I had to face regarding 
to the famous cultural shock. I met some wonderful 
Chinese people but some of their customs were kind 
of strange and disgusting for me.  They usually spat 
on the floor in buses and restaurants, blew their nose 
using just their fingers on the street, laughed at me in 
my face, spoke Chinese without caring that I could 
not understand them, pushed me out of the way 
to get on/off the bus or to be the first of the lineup 
and burped in my face, in another words, it was an 
eye opener. In addition, I had big problems with the 
Chinese food because I am not an adventurous eater 
and they usually ate everything with four legs (except 
tables) and everything that flew (except airplanes). 

To conclude, I just want you to know that going 
abroad as an intern is not so easy as many say but to 
be sincere that experience was worth it all in the end. 
You will never be the same and your perspectives 
about your profession and your live change. If there 
was one thing I could say to conclude my experience, 
that would be this, break boundaries, pursuit your 
dreams, go above and beyond your wildest thoughts, 
dare to see and live the unknown and above all, have 
fun doing so. Have a safe trip. 鑫
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Discovering the university

Piedad López Vera1

When teenagers begin their last high school’s 
grade, they are often confronted with two academic 
challenges: to take the ICFES SABER State exam and 
to decide what and where they are going to study after 
school; which of course is not a small decision to make. 
Most of them have not decided yet what they are going 
to apply for. Another concern is about where to study, 
as in some cases their parents can not afford a private 
university.

As a French and English teacher in San Isidoro’s 
High school in El Espinal and Tolima’s University, I 
am convinced that the best option for the students of 
the region is this university because of the variety of 
degrees, their high quality and the low costs of tuition 
fees.

4 years ago, I decided to encourage San Isidoro’s 
11th graders to discover the “UT” as we affectionately 
call it. The main purpose was and has been to show the 
campus to 160 students per year putting them in touch 
with the college environment. I am deeply convinced 
that this promotes a more positive and proactive 
attitude towards their hopes, dreams and ambitions 
1 Mg. Didáctica del Francés como lengua Extranjera. English and French 
teacher,  Tolima University. English teacher San Isidoro High School, 
Espinal, Tolima, Colombia: e-mail: plopezv@ut.edu.co 

and therefore, encourages them to do their best for 
obtaining a goodt score in this important state test, 
which would allow them to be accepted in one of the 
university programs.

Most of the students have never heard about this 
university and have not even come to the capital of 
the department. So this experience is a total discovery 
for them. Moreover, taking students beyond the 
walls of the classroom is very important and useful in 
their learning process because it provides them with 
opportunities to practice English in other situations.

But let’s read what the students have to say about this 
experience:

Camila Olave, 11-01

On 19th March, we arrived to University of Tolima 
at 9 o’clock, we walked to the school of Education. 
A woman received us (the psychologist), she was 
very nice, she explained us how can we choose the 
correct career and without affecting our future, it 
was very interesting. Then four students came into 
the room and they introduced their selves, they 
study B.A. in English and they were in different 
semesters. They have an amazing pronunciation and 
a good form of expressing themselves. After that, 
one of them played an electric guitar and sang a song, 
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he was pretty good, I liked so much how he played 
the guitar and the song was wonderful. Next we 
were divided in four groups, every single group went 
with one of the students. The student had to show 
us the university’s buildings and do some games using 
English. Finally the time was over and we went back 
to the buses thinking about our future. The most 
important thing was the explanation of how can we 
choose the correct career because that’s what we 
have in our head all the time, we are closing a stage 
in our life and we mustn’t make a mistake making 
decisions. I liked everything of this practice.

Mauricio Murillo, 11-02

What I liked the best about this practice was that we 
could know and live a little bit  about the university 
life, we learned things like for example, that  we are 
masters of our time, we must be more responsible 
with our work and projects . When we got to 
university, we were welcomed by a lady who informed 
us about the professional and technical careers that 
are available today  at the University of Tolima, she 
talked to us about how it was possible that a person 
achieves entry to the  university of Tolima. I think it’s 
important, because it raises awareness about what 
we really want for our future, makes us see things 
much clearer and to reflect on what we are doing 
today to achieve our dream of being a professional.

Duván Suarez, 11-03:

The visit to the University of Tolima has left us many 
lessons and experiences that are remarkable for the 
development of activities. A great lesson is that team 
work is very important to achieve a purpose and 
whatever we intend to win. We must also highlight 
the importance of communication between team 
members to establish a good relationship and reach 
a junction. This was a great experience because we 
were students of the University of Tolima for a day 
and thus helped us to see more clearly what we 
will do in the future. We got relevant information 
about the benefits and great opportunities offered 
by this University, especially in English language 
Thanks to the teacher Piedad Lopez for giving us this 
opportunity, and the director of the program, Diego 
Cardenas who organized this experience for San 
Isidoro High school’s students from Espinal.

Kelly Castro.  11-04

I enjoyed a lot the activity organized by the guys of 
the university. We learned about many things in the 

everyday life, and we reviewed some topics about 
English. This experience was so important because 
we had the opportunity to relate with the university 
environment and this situation is very amazing due 
to the dynamics and activities related with the 
University Of Tolima.   
  

Andrea Albornoz, Prom 2012

On May 2012 I was in eleventh grade, my classmates 
and I went to this practice session in which we had 
the chance to be immersed in a university setting. 
I think this is a very rewarding experience as I met 
a “different” culture where the students have their 
own critical thinking and ideas, as well as important 
and well-designed future goals regarding the 
cultural, social and economic aspects of the country.  
This different look of young people being interested 
in the country projecting themselves to the world 
made me grow as a young person who wants to 
contribute to the Colombian society. Afterwards, 
in 2013 I studied two semesters of nursing at the 
Tolima University. However, I had to move to 
Manizales where now I’m studying medicine and 
thinking critically about the country’s problems and 
the world.  

Mónica Cardozo, Prom 2011

In 2011, I was attending grade 11th at San 
Isidoro High school del Espinal-Tolima and my 
English teacher Piedad Lòpez contributed to 
our knowledge taking us to an English practice 
at UT. This practice session was very important 
and valuable in my academic process because 
it allowed me to have a relationship with the 
university environment that could stimulate me 
to enter, explore, enjoy and enrich more and 
more my academic and intellectual strengths. I 
Found the practice at UT essential to decide how I 
really wanted to face higher education and thus to 
develop my college life.

The English practice session with an A.B. in 
English student  was very didactic and I learned 
to enjoy a lot more to talk and express in English 
especially with other people outside from my 
common environment in the classroom and more 
important is that it allowed me to take the language 
to activities of daily living.

What I liked the most was the tour I did by the 
UT looking for the different places and specific 
information; asking questions in English to people. 
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It allowed me to discover the university where, 
fortunately¸ I’m doing my studies in law. 

Camila Sánchez, prom 2010

Hello, I am Camila, I was studying in San Isidoro 
School in the year 2010 I visited Tolima’s University 
thanks to the practice session organized by our 

English teacher Piedad Lopez. It was a very nice 
experience because we could socialize with 
some students of languages about studying in the 
University, I could also get know the campus and a 
little more about the university environment.  I’m 
Studying Political Science in the Tolima University 
and I am in 5th semester.
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Andrés Mauricio Potes Morales1

They looked very troublesome, never thought 
that what I had heard from my colleagues was going 
to have influence on how I actually saw my students. 
Well it somehow did. I started my work as a full time 
teacher on January the 27 and with the students 
the following week. At the beginning I was not in 
charge of any grade as a homeroom teacher, so 
just had to worry about orienting my subject. Then 
the first term ended and the homeroom teacher 
of that group -the one considered to be the most 
troublesome of the school- informed she was not 
able to continue being their homeroom teacher.

‘Good news for you!’ Said one of the coordinators 
before having me posted with the news, ‘you are 
now in charge of a great group’ I later realized 
they were being sarcastic at the moment, anyways 
I accepted being the homeroom teacher of that 
grade which I later end up loving with all my heart 
and which taught me tons of things for life and of 
course for my professional career. 

I had already had a couple of classes with them, 
so I had an idea of how they behaved -which for me 
was pretty normal- before being warned about the 
students who most teachers feared orienting their 
classes with. At first I told them I had not had any 
problem with them and they were very participative 
in my classes and they said it was because I was a 
new teacher and they were studying me -which I 
found pretty elaborated to be true- the deal is that 
from that moment I unconsciously started to be 
prevented when going to that grade, until one day 
in which one student was crying, he was a blond 
and active boy rather short for his age, who most 
people tagged as an annoying boy. I decided to have 
a conversation with him about what had happened 
and why he was crying, and he was very surprised 
to see someone interested in his issues. He told 
me that he had had some personal problems. We 
talked during almost all the break and then he went 
to class. 

1 Ba in English graduated student . Specialist in Pedagogy. Student of 
master’s in education, Universidad del Tolima, Colombia; e-mail: 
apotes@ut.edu.co

I realized that the problem with the group was not 
the fact that they were hyperactive, talkative or 
troublesome, but that they were not being heard. 
As I continued having classes with them I started 
saying things like they were very intelligent, which in 
fact was true, capable of great things and that what 
other people used to say about them had to change. 
It was a long process and not very easy, my students 
were failing in average 8 subjects and I was to rise 
them up and make them the best group of the 
school. My strategy was to treat them differently, 
to start having conversations with the teachers, 
because some times when you are full of work and 
you get to a group with these characteristics, it is 
difficult to cope with certain situations and you may 
end up losing your nerve and assuming judgemental 
positions. I also made contact with their parents and 
found several situations that let me understand why 
some students had certain behaviors. 

Academically talking, there was a tremendous 
change; from having more than the 90 percent of 
students failing subjects, by the end of the third 
term only five were failing subjects and they weren’t 
as many as in previous terms. From having students 
who used to yell all the time, I certainly feel proud 
to say they became ladies and gentlemen. And most 
importantly I learned too much of my experiences 
with them. I can say now that they are my children, 
that I feel greatly proud of them, I can say they will 
be great professionals, parents, citizens and friends, 
and I can say that they will be always in my heart, I 
had to leave recently to continue my professional 
career in another place, but I know that what we 
built will last, and that I got more than students a 
family and true friends, to them I have to say this is 
just a farewell. 

After this meaningful experience I concluded 
that the best way to get to know your students is by 
interacting with them, build with them a contract of 
basis for the class -a set of rules for having respect 
and order in the class -and constantly remind them 
about it, and most importantly, remember that 
more than students we are orienting human beings. 
Be the teacher you always wanted to have. 

Just a Farewell 
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The “M” Effect

(For you...you know who you are...)

You’ve always heard that there will be a time, a magic moment when your eyes will meet, and you’ll know 
it’s true and that it’ll be just like you’ve imagined, an amazing guy who will be your “forever and always”, 

and you just know it will be AWESOME!!...

Well, girls, let me give you a reality check... more often than not, it never happens...

But there is this thing... this thing that we all have felt, or will feel some day... when an overpowering force 
strikes you right in your face, and the wave goes straight to your toes and hits back... when there’s a rush 
in your veins that quivers your skin, and shakes your IQ from 116  to 10...when you lose the ability to 
speak and all around disappears into a blur... except for him...

But don’t get me wrong... I’m not talking about the perfect guy for you, I’m just asking about the 
PERFECT guy--

-- and that my friends, is what we call “The M Effect”... 

Shakespeare Under My Skin

“We know what we are, but not what we may be”,
Ophelia said while drowning in her wits;
Her lover was insane and told her “Let me be”.
She finally killed herself and he wept her dead body.
 
Othello loved his wife, she was his joy, his dear.
Who would have thought an evil tongue was all it took to kill?
The word was spread, the blood was spilled;
He learnt to late his grand mistake,
He had slain his faithful queen.
 
And then we have fair Juliet, the brightest sun, the East,
Who for her love she gave it all: her hand, her heart beating.
But, O, who knew, that dreadful fate had run out all her moves!
Now there they lay, he poisoned dead; his blade has stopped her woes.
 
How tainted are these writings with tragedy and despair;
These plays written by Shakespeare, O, what a somber man!
His quilt has drawn quite clearly a truth beyond his age,
No matter the situation, Love could be your end.
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In the Company of 
Wolves

(Song inspired on Angela Carter’s “The Company 
of Wolves”) 

Perfect smile, dazzling
Stroking round like a mighty King
All the girls are under his wing
Nightly toys he’ll break as he wish.
 
With all the charms of his velvet skin
Try to compelled them to commit some sins
A Wolf disguised is the worst can be
And Little Hoods just follow its lead
 
Boys can be so charming, sweep you up your feet
But look out when you’re falling, ‘cause you can hurt 
your knees
Just check your surroundings; it might strike you to 
see
That with the sweetest tongue comes the sharpest 
teeth
 
Leaving a trace behind his back
It should be easy to stay on guard
But somehow he’ll erase their minds
With sweet talks, flirts, pure bla bla bla.
 For those girls who stop on their path,
Not because it’s on them to like:
If you can’t make the wolf your prey
Then girl, you should just walk away.

Schrodinger’s Cat  
(Song inspired on “The Big Bang Theory”)

Stop thinking with your mind
take a leap tonight
leave it all to chance for once
You know you won’t be sure until you try
you know you have to just open the box
Schrodinger’s cat
 
Say you just let it pass
Then, how can you tell?
Was it all a big fat lie?
You know you can’t be sure until you try
How else can you know if it’s worth the shot?
Schrodinger’s cat
 
Start thinking with your heart
It may end up well
Maybe it will mess you up
You know is 50/50, all pure luck
But you need to risk it so you can feel alive
Schrodinger’s cat
 
If it’s worth the shot…
Open up the box…
And see if it›s alive:
Schrodinger’s cat

Gisele Ileana Riccione
Universidad Nacional de La Plata
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Decision  
Rudy Andrés Galeano

Because I’m ready to see a new colour
I’m ready to let the shadow vanish

In my mind the beliefs varnish
Let the gloss dwell so does the subtle odour

I’m ready for such dainty candor

For the rain to let fall, I do
Prepare to set my mind 

Free and futility will become victory onto you
My soul in your porch is waiting to find

I’m ready for such dainty candor

I prepare my hands to touch rapture
Craving to cherish the treasure

Eyes are prepared to see your light
And in your arms to hold on tight
I’m ready for such dainty candor

Ready I am to be stronger, win over my fears
To be wrong, then to be right – such a stubborn, I reckon

Ready I am to shake off this yearning
To take me home on the titian bicycle along the meadows

I’m ready for such dainty candor

The firmament is starry  
This season now looks fancy 

Last flowers used to be messy
Purple spring, prepare yourself to bloom. 

(Encouraged by the question of not using ‘love’ in a love poem)
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Annihilation
The ritual has begun
The shaman dances

The fire burns
The mother cries

People sing ancestral chants
The moon became as blood

A black crow prowl
The knife is brandished

The blood gushes
The creature dies

The sacrifice is completed
The gods laugh

The sentence has been already uttered.

Mythical 
From the depth of the abyss the thought emerges
There is a surrounding mist that blinds his soul
An adjacent beam of light is the threshold to other universes
Thousands of inquisitor eyes are looking in the dark 
Mythic alienated gods guide his journey
Cthulhu awaits in its unfathomable realms
The man has eventually achieved wisdom
And every trace of humanity is wiped out. 

Cesar Augusto García   Graduate Student

Ibanazca
On the summits of Tolima Mountains, people still revere her name
They tried to extinguish her race with holy fire 
A mixture of blood and mud covers her lacerated body
The Pijaos warriors uttered her immortal name in battles
Guided by her bravery they confronted the barbarians
Bloody wars were fought for the freedom of her culture
Looted the sacred, desecrated the thought
Vestiges of her spirit rest on top of the volcano
Turned to stone is observing us with her eyes full of sorrow
Waiting to be released to banish forever the usurpers
So they cannot dominate their sacred territories anymore

César Augusto García  Graduate Student
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