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Editorial

Looking at old pictures is always an interesting exercise. It is true enough that the digital era has all but 
eliminated the yellowed, dog-eared photographic paper, and has mostly stripped pictures of their solemnity: 
trivial snapshots of lunch or individuals posing in toilets swarm social networks nowadays, whereas earnest 
family and social events pictures stood proud some decades ago. Nevertheless, there is one thing that 
exacerbated technology has been unable to prey upon yet: nostalgia. 

Three years may not seem that much for an annual magazine, but truth is that, looking back at the first 
issue of Breaking Boundaries, feels very much like bumping into your old yearbook graduation photograph. 
One cannot help to be a little bit embarrassed and proud at the same time. Misprints, typos and problems 
with the design and layout are just a few examples of the common complications a new magazine faces. 
However, it is undeniably satisfying to assess the significant progress this editorial project has made in three 
issues. Remarkable new proposals from different authors, an increased interest in writing and reading and 
a gradually consolidating image, have truly helped us to break geographical and mental boundaries. 

We have come a long way since the distant days in which the magazine was just an ambitious idea, and 
although every step of the process presented its own particular difficulty, it has certainly been a pleasure 
and a privilege to be able to contribute with its development. Infinite gratitude to all who made possible 
the first stage of the project, which concludes with the present issue. An even brighter second stage can be 
foreseen in the near future, best of lucks to all the involved.

In the meantime, let us return photography part of its long-lost soberness, and by means of the written 
word, let the authors and readers of this issue be captured in the portrait of history. Happily, it is not 
necessary to “say cheese”: the joy of duty accomplished is more than enough to put a smile in our faces.

Diego Enrique Cárdenas Urquiza 
Head of B.A in English Program

School of education
Universidad del Tolima
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Introduction 

With the delivery of the present issue, the contributions of our academic community from the School 
of Education Universidad del Tolima are expected to be spread in diverse subjects, agreeing with the 
knowledge – pedagogical, disciplinary, and academic – of the Bachelors of Arts. It is imperative to mention 
that this magazine arises in a complex historical-cultural moment that out alma-mater is going through, 
within the framework of mandatory processes of High Quality Accreditation that are imposed by the 
National Ministry of Education – MEN by its abbreviation in Spanish – , overlooking the economy situation 
which the public university in Colombia is passing through.

The schools of education of the whole country united in the Colombian Association of Schools of 
Education – ASCOFADE, by its abbreviation in Spanish – integrated by 89 schools of Educational Sciences 
from different universities, as well as, a significant number of academics from several Colombian universities 
have drawn the attention of MEN about the inconvenience that are generated to the faculties mentioned 
as a result of the rapid promulgation and almost instant application of the laws referred to accreditation of 
high quality processes of the Bachelor of Arts, policies such as Decree 2450 December 17 2015. Which 
regulates the conditions of quality for the warrant and the renovation of the qualified registration of 
academic programs of BA and the focused on Education. We need to add Decree 1075 2015, only policy 
of the educational area, and the ministry resolution 2041 February 3 2016, which establishes the specific 
characteristics of quality of the BA programs for the warrant, renewal or modification of the qualified 
registration.

The academic community of the national schools of education regret that MEN have given little 
participation to the reflection of the mentioned policies, having into account that they touch sensitive 
themes for the Bachelors of Arts in which the pedagogical and educative practicum, research, academic 
credits distribution, denomination of BA programs, types – face to face or distance education – bilingualism, 
high quality accreditation and the requirements for the teacher’s professors. It is important to highlight that 
these accelerated issued regulations aimed to obligate the high quality accreditation, specifically with regard 
to academic credits, distinction of curricular contents and teacher competences, go against the university 
autonomy pointed out in article 69 of the Colombian Political Constitution, and in the 28 article of the Law 
30 1992.

Concerning the accreditation of high quality which is mandatory to the Bachelors of Arts of all the 
country, the journals of the School of Educational Sciences Universidad del Tolima become a space of 
diffusion, so that students, professors and other members of the academic community transit for the path 
of the academic writing, sharing reflections and classroom experiences, research results, culture, art and 
one or another type of report that contribute to the complete education, with quality and the development 
of critical thinking.

Andrés Felipe Velásquez Mosquera
Dean, School of Education

Universidad del Tolima
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Judith Marcela Becerra Ávila1* 

Erick Daniel Martínez Murcia2*3*

Abstract
Oral participation makes a fundamental part 

of learning a foreign language due to the amount 
of features that can eventually enrich learners’ 
process. Certain number of studies has been 
carried out around the world aiming at exploring 
the factors influencing foreign language learners’ 
oral participation; so this study seeks to approach 
this issue from a Colombian context. Furthermore, 
this investigation also outlines the patterns and 
characteristics of oral participation and the 
reasons ninth graders of a state school in Ibagué 
have to participate orally or not. Therefore, after 
having searched all the elements concerning oral 

1 *Bachelor of Arts in English, University of To-
lima. English teacher at Champagnat School in Ibagué 
and Corporación Sueños Especiales. e-mail: Jmbad16@
hotmail.com

2 ∗∗Bachelor of Arts in English, University of To-
lima. English teacher at Kigars Centre and Aismer Inter-
nacional in Ibagué. e-mail:erickslave4u@gmail.com

 

participation in six English class sessions and through 
the implementation of questionnaires and semi-
structured interviews to the teacher and participant 
students, a series of alternatives and suggestions to 
increase the oral interventions by the part of the 
learners is provided.

Key words: foreign language learning, oral 
participation, reasons.

Introduction 

Nowadays, the English classes at state schools in 
general, are being permeated by repetitive activities 
and lack of the oral part since teachers find difficult 
to involve the oral participation as component of 
the foreign language teaching and learning process. 
This research project seeks to analyze patterns, 
explore reasons and analyze factors that influence 
ninth graders’ oral participation in the English class 
at Alberto Santofimio Caicedo School taking into 
consideration that oral participation is an essential 
and important element for the learning process that 
permits learners to be dynamic members of the 
classroom who can share thoughts while interacting 
with others. As a way of increasing the apprentices’ 
oral participation, some possible alternatives are 
suggested and listed at the end of this study. The 
first chapter displays the problem statement, 

FACTORS INFLUENCING THE ORAL PARTICIPATION 
IN ENGLISH OF 9TH GRADERS FROM ALBERTO 
SANTOFIMIO CAICEDO SECONDARY SCHOOL
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justification, objectives, research questions, 
theoretical framework that supports this research 
study and a brief overview of previous studies carried 
out by diverse authors related to oral participation 
in the English class. The second chapter shows the 
methodological design where the type of study, the 
research context and participants and each one of 
the four data collection instruments are explained. 
Consequently, the third chapter evidences the 
analysis, interpretation and triangulation of the 
results and gives answer to the four proposed 
research questions through the analysis of 
questionnaires, semi structured interviews and five 
class sessions taking into consideration teacher’s, 
participant students’ and researchers’ perspectives. 
Last but not least, chapter four presents the 
conclusions and implications, future perspectives 
and possible alternatives to increase students’ oral 
participation in the English class.

Methodology
This section is focused on the type of research, 

the research context and participants, data 
collection instruments and the required processes 
to achieve the objectives of this research project.

Type of research

Seliger and Shohamy (1989) distinguished 
between two research approaches: a Synthetic and 
an Analytic Approach. We adopted the Synthetic 
Approach in the present study because we will 
analyze and study each one of the factors that 
influence ninth graders’ oral participation such as:  
motivation, attitude, anxiety, self-esteem, silent 
period, gender, age and socioeconomic status 
as part of a coherent whole.  The objective of 
this research is heuristic, since the study seeks to 
analyze, explore and study the factors that influence 
ninth graders’ oral participation in the English class. 
Besides, this study follows a descriptive method 
since it attempts to describe a natural occurring 
phenomenon, with no intervention or experimental 
manipulation to the research context.

Research context and participants

The project will be carried out in the state 
school Alberto Santofimio Caicedo, of secondary 
education, which is located in the Francia 

Neighborhood in Ibagué, Tolima. This educational 
institution has 650 students, divided in two shifts, 
morning and afternoon shift. The socio-economic 
status of those students is one, two and three. The 
school has different various green zones, three 
blocks, a coliseum, two courts, two cafeterias and 
a library, where students can find English books 
and dictionaries. Some of the classrooms are 
illuminated, although they are small. The walls look 
old and with spots and scribbles. Classrooms are 
very hot because they do not have a fan.

For this study, participants were chosen as a 
convenience sample, based on their desire to be 
part of the project. Participants belong to the grade 
nine-five of the afternoon shift, with ages between 
14 and 18 years and.  The class is of twenty-three 
students. According to the Common European 
Framework and our first general observation of the 
group, their English level is under A1, since their 
English knowledge is very basic. We decided to 
choose this group, since the teacher in charge of 
this course, allowed us to carry out this project with 
his group.

Data collection instruments

For the achievement of the proposed objectives, 
several data collection instruments will be applied: 
a questionnaire to the whole group, a semi-
structured interview based upon the data gathered 
in the questionnaire which will be applied to a 
subset of 10 students and to the teacher, and semi-
structured observations of the class. Previously to 
the application of the instruments, participants will 
sign a consent form agreeing on participating in the 
study.

Questionnaire. This exploratory questionnaire 
will contain open and closed questions about the 
reasons students have to participate or not to 
participate in the English class, and the form of this 
participation, specifically, if they like to do it and 
how often and what language they use to participate 
in class. The data collected will provide valuable 
information in order to design the semi structured 
interview.

Semi-structured Observation. 6 class sessions 
of 45 minutes each will be observed and video 
recorded by the two researchers in order to 
contrast the information provided by the participant 
students and the teacher about what goes on in class 
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regarding oral participation. This will be carried out, 
using a semi-structured checklist. This instrument 
gives the opportunity to see more clearly the oral 
participation patterns that may appear in class and 
register specific evidence.

Semi-structured Interviews. Two semi-
structured interviews will be applied and audio-
recorded.  One of them will be addressed to a subset 
of 10 students of the participants. This instrument 
will be elaborated based on the data collected 
in the questionnaires and the semi-structured 
observation. The other interview will be addressed 
to the teacher. Those interviews will be aimed at 
collecting additional and deeper information about 
the reasons why ninth graders participate or not 
in the English class, and at establishing from this 
baseline information about alternatives to increase 
oral participation in the English class.

Analysis and interpretation of results
This section gives answer to the four proposed 

research questions. Information derived from the 
questionnaires answered by teacher and students, 
the semi structured observation of 5 forty-five-
minute class sessions, and the semi structured 
interview to the teacher and students were analyzed 
and interpreted to arrive at specific findings in 
relation to the four research questions.

Patterns

Results from teacher’s questionnaire. The 
teacher considered that 9th graders participated 
orally in an individual way. Besides, he also claimed 
that their English oral participation is given within 
the classroom sometimes. Now, the analysis of the 
oral participation patterns from the apprentices’ 
questionnaire results is presented below.

Results from 9th graders’ questionnaire. Learners 
agreed on saying that they did like participating 
orally; however, they also stated that they did not 
do it always but just sometimes. Moreover, the 
majority of them said they participated individually 
and most of the time when the teacher asked 
them to. The examination of the oral participation 
patterns through class observations is shown in the 
following section.

Results from the semi-structured observation. 
The observed classes were focused on pronunciation 
and grammar mainly where the use of English was 
fairly evident at a sentential level. Learner-learner 
interaction was a component of the class in despite 
of being conditioned and controlled. Next, the 
dissection of this same issue based on the teacher’s 
answers got from the semi-structured is given 
below.

Results from Teacher’s semi-structured 
interview. Making reference to question 8, teacher 
proclaimed that there were 2 main interactional 
patters in the class: Teacher-learner and Learner-
learner. However, he also clarified that the 
participation was hardly ever given in groups 
because of the large class, lack of materials, lack 
of time to check their work and give feedback, 
technological resources, and the room was not big 
enough to carry out some activities.  Another aspect 
to highlight was that pupils rarely participated orally 
in an individual way. He stated that was not common 
at all to see an apprentice raising his hand to make a 
comment by himself in the class. Thus, teacher put 
across that learners did not like participating orally. 
Thus, teacher said that the interaction in the class 
was given Teacher-learner and Learner-learner. 
Additionally, he mentioned that pupils hardly ever 
participated orally in an individual way as well as he 
said that learners did not like participating orally in 
the English class. Now, the inspection of the oral 
participation patterns from the perspective of a 
subset of the participants is displayed underneath.

Results from a subset of the 9th graders’ semi-
structured interview. All of the students agreed on 
saying that they participated orally in a voluntary 
way without any pressure from the teacher.

Reasons to participate orally or not

Results from Teacher’s questionnaire. The 
teacher stated that the participation was given in 
Spanish mostly. Besides, teacher also mentioned 
that students tended to participate due to teacher´s 
request and further grades. He also manifested that 
the main reasons why they did not participate were 
the lack of self-confidence and the excessive care 
of what their mates can think of them. Now, the 
interpretation of the reasons why pupils participate 
or not went over the responses given by them in 

FRAMEWORKING
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the questionnaire is explained beneath.

Results from 9th graders’ questionnaire. 9th 
graders expressed that they liked participating 
orally because they had a good disposition towards 
learning English; those who did not like participating 
believed that it was caused by high levels of anxiety. 
In addition, the motivation played the most 
important reason why they did participate and the 
lack of understanding of the topics why they did 
not participate. Next, the explanation of this same 
matter based upon class observations is presented.

Results from the semi-structured observation. 
It was visible that the activities carried out in class 
became so repetitive so the students who were 
not involved in the task, they got bored at some 
moments and started getting unfocused since no 
task was assigned to them. Despite of this, some 
learners were fairly interested in performing well 
the oral activity. Moreover, their attitude also 
showed certain degree of confidence towards the 
task as the students did not feel under pressure. 
Another aspect that helped pupils to gain self-
confidence is the absence of jokes since the teacher 
did not allow students to make fun of their partners 
when participating orally.  In the following section 
it is found the analysis of reasons why learners 
participated or not orally from the scope of answers 
provided by the teacher in the semi-interview.

Results from Teacher’s semi-structured 
interview. The teacher thought that the main reason 
why his students participated orally was because of 
his positive attitude; in contrast, the main reason 
why they did not participate was due to their beliefs 
about learning English. Now, the analysis of the 
reasons why learners participated or not orally in 
light of students’ answers obtained in the semi-
structured interview is shown beneath.

Results from a subset of the 9th graders’ semi-
structured interview. The subset of the learners 
reckoned they participated orally because of the 
grades they could get and the anxiety became the 
main obstacle for them to participate orally.

Factors

Results from Teacher’s questionnaire.  The 

teacher believed that the use of role plays 
fostered the oral participation in the English class. 
Furthermore, he considered this oral part very 
important in the process of learning a foreign 
language. Consequently, the presentation of the 
analysis of the factors influencing students’ oral 
participation from the view of the pupils’ responses 
in the questionnaire is shown below.

Results from 9th graders’ questionnaire. Pupils 
said that when they used Spanish when participating 
is because of their low English level; those who 
resorted to English put across they had to do it 
because of the nature of the subject. Additionally, 
they expressed they participated orally in an 
individual way due to their learning style. Learners 
also believed that teacher´s ways of motivation 
turned into the most frequent manner of making 
them participate. However, they claimed that if they 
were more attentive to the lessons they would have 
a better oral performance in the class. The following 
section tackled the factors influencing pupils’ oral 
participation based on class observations.

Results from the semi-structured observation. 
Taking into account the classes observed; there 
were 4 factors that influenced learners’ oral 
participation:

•Teacher’s corrections: throughout the 
development of the classes, it was clearly seen that 
teacher corrected students’ errors and mistakes 
many times.

•Teacher’s rewarding: praising and encouraging 
words are constantly used by the teacher to 
motivate students to take risks in order to have a 
better oral performance in the English class.

•Learning atmosphere: the respect and the 
calmness made the learning environment relaxed 
and somewhat appropriate to work orally in class.

•Cooperative learning:  students helped each other 
when getting ready to perform orally, this fact 
showed that learners support and learn from one 
another.

The examination of the factors influencing 
apprentices’ oral participation from the perspective 
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of the teacher’s answers given in the semi-
structured interview is now displayed.

Results from Teacher’s semi-structured 
interview. The teacher mentioned the main positive 
factor that influenced students´ oral participation 
was the implementation of ludic activities and the 
main negative factor was the lack of awareness 
on teens’ conditions. Likewise, he said that the 
socioeconomic is an external factor that has a direct 
impact on learners´ performance. The analysis of 
this same issue was approached from the view of 
a subset of learners’ responses during the semi-
structured interview is given underneath.

Results from a subset of the 9th graders’ semi-
structured interview. Pupils agreed on saying that 
their favorite activity for them to participate was 
based on dialogues and the least favorite was the 
use of readings and texts.

Alternatives
Results from Teacher’s questionnaire. According 

to the teacher, the existence of technological 
devices and resources would become the tools he 
would need, to generate “at least” an improvement 
in the students’ oral participation expressing that 
learners were nowadays closer to a virtual world. 
Nonetheless, most of the state schools in Colombia 
are not equipped with the best technological aids 
which could permit a better learning environment; 
so this answer might be a bit uncompromising 
since the teacher also can resort to other strategies 
which may not require any technological implement 
to foster students’ oral participation.

Results from 9th graders’ questionnaire. Teens 
manifested that the main aspect that could increase 
their oral participation is paying more attention 
to the class followed by being more interested in 
the development of the lesson. Consequently, this 
same matter is now examined based on information 
gathered in the class observations.

Results from the semi-structured observation. 
According to the observed classes, it may be 
feasible to say that activities engaging the whole 
class would increase their oral participation in such 
a way that all of them would feel part of the class, so 
they all would have the chance to participate orally 
somehow. Moreover, one aspect that also would 

increase their oral participation is having dynamic 
activities that do not get stuck on a single doing 
but going over different stages which demand from 
students different abilities. That is to say, activities 
that are conformed by several actions where roles 
are given to each of them, avoiding students get 
bored, unfocused and feel not on task. Finally, it is 
also necessary to take into account what students 
like and use that to approach the topics in order to 
make the learning more attractive and meaningful. 
Next, the interpretation of the data collected in the 
teacher’s semi-structured interview is displayed 
below regarding the possible alternatives to increase 
students’ oral participation.

Results from Teacher’s semi-structured 
interview. Teacher argues that there are not 
activities as such that increase 9th graders’ oral 
participation but a necessary psychological aspect 
to work on. He thinks that more than implementing 
innovative techniques, one must go beyond and take 
the human side by being aware of their difficulties 
and needs and being able to tackle them. Winning 
students over by rewarding them in many ways 
and making them strength their confidence would 
upturn their oral participation in the English class. 
Now, the analysis of the information collected in 
the students’ semi-structured interview is displayed 
underneath taking into account possible alternatives 
to increase 9th graders oral participation.

Results from a subset of the 9th graders’ 
semi-structured interview. Learners would like 
to participate more orally if there would exist 
activities like fairy tales, contests, dialogues, and 
games. They also stated that they would not like 
to have technology as a component in the activities 
fostering their oral participation since they would 
consider it as a distractor in their learning process. 
They did say that technology would be useful as 
a supportive tool at home. In other words, they 
said they preferred non-technological material as 
papers, posters, photocopies, books, cards, among 
others.

Conclusions and implications
The oral participation can be manifested 

of different manners so students can do it by 

FRAMEWORKING
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themselves or while interacting with others, in pairs 
or small groups. At the time of planning lessons, 
teachers need to be aware of the different oral 
participation ways they can propose in class to make 
students take an oral role. In such way, students 
will not be limited and will not particularly prefer 
to participate individually but they will also find the 
value of working in company by making use of the 
foreign language with their classmates.

•The provoking of a learner-learner interaction 
by the part of the teacher constitutes a suitable 
teaching habit since it permits the creation of 
good human relationships among pupils and also, it 
fosters somehow communication through the use 
of the target language. Even so, that oral interaction 
should try to go up to the next level because learners 
are participating orally just within a sentential frame 
not letting, in an important extend, that students’ 
points of view and thoughts cannot be manifested 
orally as it must be.

•To set a good environment and atmosphere in the 
class constitutes an important aspect to be taken into 
account when planning and carrying out the classes. 
This is an invitation for teachers to keep in mind that 
setting an appropriate context where everybody 
respects each another and where students-teacher 
relationship is good as Bailey (1983) said,  the level 
of anxiety will reduce as well as the chances to talk 
will increase. Consequently, one more aspect to be 
considered is related to jokes and a good relation 
among apprentices. It is also part of teacher’s 
mission to make learners aware of the damage that 
a joke can cause when they make fun of someone’s 
mistake and at the same time, let them know the 
consequences. In fact, Mustapha, Rahman and Yunus 
(2010) revealed in their investigation that the lack of 
the partners’ jokes and the good treatment by their 
part also help themselves to gain some confidence 
to intervene orally.

•The English teachers in Colombia need to update 
their foreign language teaching processes constantly 
since these are very dynamic and propose different 
ideas, methods, techniques and strategies to increase 
students’ oral participation in the class as well as 
other aspects. When teachers tend to make use of 
repetitive activities to promote the oral participation 
in class, it may turn into a negative factor which 

makes lose students’ focus and good disposition 
since they get bored and then, get distracted.  In 
order to tackle this, it is a responsibility by the part 
of the educators to work on their own professional 
development as foreign language teachers as well as 
it is a duty by the part of the Ministry of Education, 
Municipal and State Secretaries and schools to train 
teachers since they are entities that are able to do 
it; besides that, an amount of the state resources 
are addressed to be invested in education and one 
of the best ways to carry out better processes is 
by preparing the ones who are in charge of kids’ 
comprehensive education.

•Corrections are necessary in the language 
teaching and learning process. So this is to say that 
teachers should be prepared for how to work on 
this procedure in class. At the time of correcting 
students’ mistakes, it is essential that teachers 
know when and how to do it. Adopting the most 
appropriate manner to let apprentices know what 
they have to take into account to improve is a way 
to make them aware of their incorrect answers. 
It is a good idea for teachers to consider if making 
constant interventions to emend while learners are 
speaking really helps or if it is an aspect that may 
influence negatively the oral production. In fact, 
this is one of the disadvantages Harmer (1983) and 
Long (2006) mentioned regarding the correction 
of an oral work and as well as Ur (1996) stated 
that correcting learners may be risky because it 
could impair students’ receptiveness to learning. 
So, in order to give an appropriate correction or 
feedback, Ur suggests that it needs to be provided 
in an environment of support and unanimity and it 
does not have to be too much information because 
it can discourage learners. On the other hand, 
Hedge (2000) proposes to leave correction until 
the completion of fluency activities and Scrivener 
(2005) recommend giving learners the chance to 
self-correct. The point is not to avoid corrections 
but find the most suitable ways which support the 
learner’s progress.

•The Common European Framework of Reference 
for Languages (CEFR) has set certain abilities that 
an apprentice must develop. Considering speaking, 
CEFR highlights the relevance of the oral interaction 
and names a series of communicative situations in 
which one should be able to deal with. In that sense, 
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the oral participation needs to be tackled rightly 
since it makes part of one of the features to be 
taken into account by those international language 
guidelines. Colombian government must make the 
enough effort to accomplish all these goals not only 
by equipping schools with resources or facilities, but 
above all by offering refresher courses for teachers 
and training in general. So, the biggest problem does 
not constitute the lack of materials but the lack 
of knowledge on how to deal with some foreign 
language issues like the oral interaction and speaking.

•As it has been said that oral participation has to 

be a fundamental element of the lesson, the class 
materials and resources also play a determinant 
role when promoting the oral work. If materials are 
appealing enough to apprentices, these will influence 
directly on learners’ oral tasks. Technologies and 
worksheets are just a couple of means to work 
with the oral ability. Nowadays, teachers have to 
be resourceful when planning activities to make 
learners talk. However, our current educational 
system in Colombia has 21st century students 
with 20th century teachers who teach with a 19th 
century curriculum.  The call is to make changes and 
try a new path.
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INTO, THROUGH AND BEYOND: AN INSTRUCTIONAL 
FRAMEWORK TO SUPPORT CONTENT BASED 

INSTRUCTION WITH ENGLISH LANGUAGE LEARNERS

Pamela Yorke Netinho1∗

With the focus on the communicative approach 
in second language learning, integrating listening, 
speaking, reading, and writing strategies become 
the overarching goal of any instructional lesson plan.

Implementing instructional activities for students 
to practice listening and speaking skills can be fairly 
easy for a teacher to find through a variety of 
resources.   However, when confronted with the 
challenges of teaching students to read expository 
text, lesson design may seem daunting to any 
teacher, novice or the more experienced.

The trend in ESL and EFL textbooks is towards 
a more content-based instructional approach. To 
support the English language learner with the reading 
of more complex text, the teacher must scaffold 
instruction to make the content comprehensible to 
the student. The Into, Through, and Beyond approach 

1 ∗ Master of Arts in Reading and Language 
Arts Southern Connecticut State University, Eng-
lish Language Programs U.S. Department of State. 
pynetinho@gmail.com  

to content-based instruction provides a framework 
for instructional lesson design (Brinton & Holten, 
1997).   

Into, Through, and Beyond framework

The Into phase of the instructional framework 
prepares students to read text.  Into techniques 
allow students to tap prior knowledge and gain 
an overview of the topic to be read. Strategies 
to motivate student interest, to introduce new 
vocabulary, and to develop background knowledge 
are structured into lesson design.

Into strategies include:

•	 Reading portions of the text aloud as an 
introduction.

•	 Inviting guest speakers to provide 
background experience and be classroom 
resource.

•	 Incorporating journal writing, quick writes, 
or discussion about similar situations so 
students can personally relate to the text.
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•	 Posing questions for student response 
followed by “turn and talk” with a partner.

•	 Introducing and studying vocabulary in 
context; students may keep vocabulary 
notebooks.

•	 Providing background materials such as 
information on the author, historical facts, 
historical context, etc.

•	 Using primary documents for background 
knowledge.

•	 Using audio or video to stimulate an interest 
in the material; e.g. short segment of a 
movie; news clips, etc.

•	 Implementing anticipation guides.

•	 Using graphic organizers to assist with 
vocabulary, concepts, charting text, etc.

In the Through stage of this lesson structure, 
the teacher identifies the strategies to be used and 
modeled to scaffold instruction.  With help from the 
teacher, students are guided on ways to “attack” the 
text.  Helping students to get through the expository 
text means assisting students with comprehension, 
understanding terms and concepts found in the 
text, recognizing main ideas, and discussing author’s 
claims and evidence presented in the text.

Through strategies include:

•	 Exploring the text in-depth, that is, 
identifying arguments, support, and 
evidence.

•	 Marking up the text and charting the text.

•	 Using graphic organizers and active 
strategies to support students as they read 
the text.

•	 Implementing dialectical journals, also 
known as double-entry journals or reader 
response journal, for students to write 
quotations they like, to relate ideas to their 
own experience, and to make predictions.

•	 Establishing collaborative groups for 
students to explore the text together.

•	 Visualizing text artistically through 
illustrations, charts, diagrams, timelines, 
etc.

•	 Generating questions about the text to use 
in group or class discussions.

•	 Using writing frames to assist students 
with analysis and synthesis of text; e.g. 
summarizing.

     The Beyond phase of the framework allows 
students to expand and deepen their knowledge on 
the topic or on a related topic.  Beyond strategies 
allow English learners to synthesize and reflect on 
new knowledge, link content to prior knowledge, 
and apply to new situations.   It is here where 
teachers can provide opportunities for the English 
language learner to make connections from the text 
to real-world situations in ways that are not entirely 
dependent on the second language. Allowing 
students choice in their creation of products, that is, 
assessments, encourages students to access multiple 
intelligences and supports differentiation.

Beyond strategies include:

	Using parallel readings to illustrate common 
concepts and themes.

	Creating games, skits, or presentations 
related to the reading.

	Writing and/or performing a play or reader’s 
theatre related to the reading.

	Making connections to happenings in the 
news or in students’ lives.

	 Researching a topic of interest related to 
the reading.

	 Interviewing other students or adults who 
have knowledge about the topic.

	Writing a letter, poem, story, or sequel on 
the topic or theme of the reading.

FRAMEWORKING
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	Creating a poster, mural, collage, or other 
artistic representation related to text.

	 Relating the information to other content 
areas or topics outside of the school setting.

	Using technology to create or find audio 
and video related to the text.

An instructional lesson model
Into, Through, and Beyond Framework: An 

Instructional Lesson for “A Man’s Best Friend”.

The following lesson, “A Man’s Best Friend” is 
based on the text found in “Classroom Activities” 
(Benucci, 2014) from the English Teaching Forum, 
Volume 52, 3 which can be found on the American 
English website (americanenglish.state.gov).  The 
proficiency level of the English language learners is 
upper-beginner to low intermediate.  The lesson, as 
designed, does not implement an Into, Through, and 
Beyond approach. Additional strategies have been 
implemented to demonstrate how the same text 
can be used following the Into, Through and Beyond 
instructional framework.

Learning objectives

To practice listening, speaking, reading, and 
writing skills based on a text about dogs and 
friendship.

To write a paragraph about a friend that is at least 
three sentences in length and to read that paragraph 
to others.

Materials: Whiteboard and markers or chalkboard 
and chalk. Each student needs a copy of the two-
paragraph text, “A Man’s Best Friend.” The teacher 
can make copies of the text and have students 
glue it in their notebooks or students can copy the 
text into their notebooks from the board. Do not 
distribute the text until the Through portion of the 
lesson.

Time required: Approximately three one-hour 
class periods.

Into the text
1. Partner Brainstorm strategy- To access prior 
knowledge of vocabulary related to “dog,” draw 
a mind map on the board with the word, “dog” 
in the center circle.   Students copy the mind map 
into their notebooks and, together with a partner, 
write words they know that describe or relate to 
“dog” around the central circle of the mind map.  
Each student must copy the mind map into his/her 
notebook.  The mind map of each pair should be 
identical since the students are working together.

2. Tell students they are going to read a text entitled 
“ A Man’s Best Friend.”  The man in the reading is 
named Sam and his dog is named Maggie.  Write 
the following vocabulary on the board:  best friend, 
barks, protects, wag, tail, play fetch, man, farm, dog, 
children, runs. Say each word and have students 
repeat it chorally with you.  Be sure to explain the 
meaning of each word with gestures, drawings, 
and sounds.  Explain that “playing fetch” is a game 
where a person throws a ball or other object, like a 
stick, and the dog gets the object and brings it back 
to the person.  As a whole class, practice reading 
the words several times with choral response from 
students.  Ask for volunteers who would like to 
read the words orally.  Check pronunciation. Final 
reading of the vocabulary is again as a whole group.  
If students maintain a vocabulary list, have them add 
the new vocabulary to that list.

3. Key Word Story Prediction- Still working in pairs, 
tell students to write a paragraph using the posted 
vocabulary words. Each student must write the one 
paragraph that was created together with partner 
into his/her notebook.

Through the text
Distribute a copy of the text “A Man’s Best 

Friend” to each student or have students copy the 
text into their notebooks from the board.

1. Tell the students to listen as you read the text 
orally.  Instruct them to follow the text with a finger 
as you read, not to look at you.  You want students 
to make the print-sound connection. Repeat if you 
noticed that students did not follow in the text.
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2. Reciprocal Teaching strategy-Two students read 
text together.  Student A reads one paragraph 
aloud; Student B reads the text silently and then 
asks Student A two questions about that paragraph.  
Student A answers each question, rereading the 
paragraph if necessary.  Roles then reverse. Student 
B reads the next paragraph and Student A asks 
two questions to Student B.  Students take turns 
reading and asking questions until the entire text is 
read.  At this instructional level, students should be 
familiar with basic question stems such as “Who…?” 
“What...?” “Where…?” etc..  If not, you will need 
to introduce and practice question stems prior to 
using the reciprocal teaching strategy. As students 
are reading the text, walk around the room listening 
for both oral reading proficiency and the types of 
questions asked.

3. Revisit Partner Brainstorm strategy-Instruct each 
pair of students to revisit the mind map created 
earlier around the word, “dog” and to write more 
descriptive words about “dog.” If needed, model 
adding a new word, or phrase such as “play fetch” 
to the mind map. Tell students to reread the text, if 
necessary, to find more descriptive words.

4. Whole Group to Pair Share- Before class, form 
questions about the text to check for understanding.  
Questions can range on Bloom’s taxonomy from 
“What is the man’s name?” to “What is the main 
idea of the text?” to “What are other ways that dogs 
help people?”  Pose a question to the whole class.  
However, do not call on a student yet.  Instead, allow 
students, in pairs, to talk and determine answer to 
the question.  Allow about five seconds for each pair 
to discuss the answer your question.  Then call on a 
volunteer or non-volunteer to answer the question. 
The pair-share strategy allows students to discuss 
and practice the answer with a partner, building 
confidence to answer orally. Repeat process with 
each question that you pose to the entire class. 

5. Individual-Write the questions you asked orally 
and to which students already responded on the 
board. Instruct students to answer the questions in 
writing in their notebooks. To allow for choice, write 
7-8 questions, but direct students to just answer 
five of their choice or any number you determine.

6. Revisit Key Word Story Prediction-With students 
again working in original pairs, tell students to 
reread the paragraph they wrote with specific word 
list before reading “A Man’s Best Friend.”  Direct 
students to find one idea in their writing that is the 
same or similar to that found in the text and one 
idea that is different.  Tell students to underline what 
is the same or similar to the text and circle what is 
different.  If students have highlighters, they can use 
two colors to designate similar and different ideas.  
It is important to note that strategies within the 
Through portion of the lesson have been structured 
to require students to revisit and reread the text 
multiple times. 

Beyond the text
1. Silent Dialog-In pairs, one student assumes one 
role from the text.  The second student assumes 
another character’s role.  Acting in their role, 
students send back and forth a written dialogue 
with their partner developing the dialog one line at a 
time.  Although “ A Man’s Friend Best” has only two 
characters, Sam and Maggie, explain to students 
that people often talk to their dogs or other pets.  
Whoever chooses to be Maggie gets to “speak”.  
This activity is fun for all ages.  Students get very 
enthusiast about their roles resulting in creative and 
fun conversations. Be certain to tell students how 
many lines of dialog each must write.

2. Running Dictation, also called Reporter-Writer 
strategy- Prior to class, the teacher must prepare 
two different short paragraphs on a topic related to 
the main idea of the text, in this case, dogs, suited 
to the students’ level of proficiency.  The text should 
be approximately 4-7 sentences in length. To begin, 
tell students that Student A is the writer and Student 
B is the runner.  Note: If you don’t like the idea of 
students “running” in the room, name this activity 
Reporter-Writer.  The runner must go to the board 
where the first paragraph is posted, read the text, 
and go back to his/her partner, and repeat (dictate) 
what he or she read.  The writer’s job is to listen to 
Student B and write down what it said.  Usually it 
takes many trips to and from the posted paragraph 
for the runner to dictate the entire paragraph to the 
writer correctly. When the pair is done, the writer 
can check what he/she wrote against the posted, 
correct paragraph.  Paragraph #1 is removed.  

FRAMEWORKING
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Paragraph #2 is posted.  The activity begins with 
roles reversed and a new paragraph to be dictated.

    
With small classes, print out two paragraphs and 

tape one copy to the board for the first round; then 
the second paragraph for the next round.  However, 
if you are concerned about having students running 
in your classroom and/or you teach large classes, 
post 4-6 copies of one paragraph around the room 
so runners can go to different parts of the room to 
access the paragraph.  Warning: do not make the 
font size so large that students can read it without 
leaving their seats.  Some teachers post 4-5 copies 
of the same paragraph along the wall outside of the 
classroom so runners briefly leave the room to read 
the text and then return to dictate to their “writer 
partner” in the classroom.  In this dictation strategy, 
students practice spelling, punctuation, reading, and 
writing skills. 

The following are two possible examples:

Running Dictation #1:

Dogs, like Maggie, can help on a farm.  They can 
help move goats and sheep to different places on 
the farm.  Dogs can protect the farm and the family.  
They bark if they see a stranger.  Dogs are part of 
the family.

Running Dictation #2:

Many families have dogs. Dogs can protect the 
family.  Dogs bark if they see a stranger. Children 
like to play fetch with a dog. The dog is an important 
part of the child’s life.  A dog is a best friend to many 
children.

3. Whole group-Transition to the theme of the 
reading selection, friendship. Review that in the text 
Maggie was described as being Sam’s best friend.  
Ask: “Why was Maggie Sam’s best friend?”  “How 
did Maggie show that she liked Sam?”  Call on 
students to answer the questions.  

4. Whole group- Tell students to think of a good 
friend.  Ask them to think about why this person is 
a good friend.  What words describe this person?  
Write the students responses on the board creating 

a vocabulary list for them to reference.  The word 
list might include the following: helpful, honest, 
kind, funny, good listener, keeps secrets, likes to 
play football, tells funny jokes, makes me laugh, etc.  
You can always add some words to the list such as 
loyal, understanding, sincere, or thoughtful.

5. Individual-Tell students to think about a friend 
whom they would like to write about. Explain to 
students that the paragraph must include the friend’s 
name, describe him or her, and state at least two 
reasons why the person is a friend. To model what 
students are expected to do, write the following 
paragraph about Maggie on the board and explain 
what each sentence does.

My best friend is Maggie. She is a brown dog.  Maggie is 
my friend because she likes to work with me every day 
and she protects my family.

If students need additional support to develop a 
paragraph, write this writing frame on the board. 
Ask students to fill in the missing information and 
rewrite the entire paragraph.

My friend’s name is __________________ (name).  
She/ He is _________________ (describe your 
friend).

(Friend’s name)  is my friend because _____________ 
(reason 1) and _____________________(reason 2).

Walk around the room and help students as they 
write their paragraphs into their notebooks. Explain 
to students that they do not need to use the writing 
frame and may, of course, write more about a friend 
if they wish.

6. Small groups-When students have completed 
the writing task, move students into groups of four 
or five.  Tell students to share their paragraphs by 
reading orally what they wrote about a friend to 
group members.   Allow students to ask questions 
to others if they want more information.

7. Whole group- Depending on the age of your 
students, teach the classic song “Bingo” about a 
farmer and his dog.



25

Lyrics and an mp3 version can be found on the 
American English website sponsored by the US 
Department of State.   With older students you 
might want to teach the song “I’ll Be There for 
You” by The Rembrandts, the theme song from the 
popular American TV show, Friends.

Reading content can make learning a language 
more interesting and motivating. Students use 
language for a real purpose and, at the time, gain 
knowledge about the world. The Into, Through, 
and Beyond framework promotes linguistic skills 

and makes concepts of the text comprehensible 
through the implementation of a variety of active 
strategies. This framework supports both teachers 
and students.  It guides teachers with instructional 
stages to make text accessible to students and 
provides students with language activities required 
to make text comprehensible.  Students become 
active, engaged, and more confident learners as they 
read interesting, but challenging, text in English.
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"PAIDEIA" A REFERENCE TO HUMANIZE XXI 
CENTURY EDUCATIOn

Andrés Mauricio Potes Morales1∗

Understanding the history of education and how 
people have been taught and guided through time is 
one of the most important aspects to bear in mind 
in the field of Education in order to improve the 
pedagogical practices in our schools, furthermore, 
it constitutes an epistemological view that helps us 
reflect on our teaching experience and build our 
own pedagogy. In this article, I centre my attention 
on the training method of ancient Greeks and the 
Paideia basis which creates sensibility to human arts 
and beauty.

 
Ancient Greece is a reference to education not 

only for the philosophers it gave but for the model 
in terms of education. Miguel de Zubiría (1999) 
explains that in Sparta the main way of instruction 
was the one imparted in the army, which was focused 
on military severe training. Since the early age of 7 
children were taken from their families to serve in 

1 ∗ English Professor. Specialist in Pedagogy.  
Master in Education. Universidad del Tolima. Email: 
apotes@ut.edu.co

the army. The instructor was called “paidotriba” 
which means beater of children, but this wasn’t the 
only kind of instruction carried out in Greece, and 
certainly not the one I am going to focus on in this 
article. The education I want to address is the one 
carried out in the rest of Greece that leaded pupils 
in what was called the “Liberal Arts” which were 
believed to release the individuals from ignorance 
and give them freedom to actively participate in 
public debates. 

These liberal arts were grouped into the 
“trivium” and “quadrivium”. In these arts there 
was a balance between all the subjects taught, 
which were: grammar, rhetoric, philosophy, 
arithmetic, geometry, music and astronomy, and 
they all had the same importance as well as the body 
preparation, pupils were also trained in gymnastics 
and wresting. Miguel Padilla (2013) highlights that 
this platonic education is a great example for our 
current education, because its philosophy states that 
individuals can find the truth by themselves not by 
the influence of others, the truth is the result of an 
intern reflection, besides, the sense of art and values 
contributes to create a culture and identity, to show 
the best of human nature. The term “humanitas” 
consists in showing the human values and sensibility 
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to expression in arts, which constitutes the “areté” 
or the excellences and specially the excellence of 
the soul. 

Education, nevertheless, has evolved, having 
great changes through history. Currently every 
country has differences in the kind of education 
imparted, but most of the models keep the same 
structure and since the capitalism is the main 
economy model, education has served to it. As 
José Contreras (1991) explains, it was Franklin 
Bobbit who decided to organise and systematize 
the educational practices through a curriculum, 
his book “The Curriculum” has been a guide to 
understand the curriculum which responded to 
the demands of the economy, later, Ralf Tyler and 
Ilda Taba modified it adding some features but it 
continued having the same base. Currently we have 
several curriculum designs, most of them keeping 
the same structure which responds to the needs of 
the productive system. 

Michel Foucault asseverates in his book 
“Discipline and Punish”, that responding to the 
demands of the productive system, current 
education is a closed institution, similar to the 
organization of a factory, a mad house, and even a 
jail, were people are domesticated to obey, follow 
rules, not able to think differently and controlled 
and punished if they act against the regulations. 
The role of the teacher has become that of an 
administrator of booklets or guides provided by a 

Ministry of Education and the guardian of students, 
the subjects have become diverse and do not have 
the same importance, being arts, music, ethics, and 
physical education the ones with the less room in 
the curriculum and mathematics, language and 
science the ones with the most. This atomization of 
the subjects hinders the integration and fosters the 
individualism, in the “Paideia” there were just seven 
basic subjects and they all had importance. 

More than just criticize the current educational 
system, I intend to show the image of the platonic 
education in the Greek Paideia, its importance for 
the XXI century education and motivate teachers 
to start making the change in our daily work. We 
are the future in education and as language teachers 
it’s our call to constantly reflect on what we do, a 
language can be used to integrate other subjects and 
topics, let’s carry out discussions in the classroom, 
let’s humanize through our subject, let’s work along 
with other teachers, let’s stop being just  executors 
of instructions and watchmen in the classroom, let’s 
start being critic before demanding students to be so, 
and let’s not see our students as a grade or number, 
instead, let’s assess the whole learning process. Of 
course there are many things we cannot change as 
is the case of giving more importance to subjects 
that humanize and sensitize students, but we can 
contribute to make a curricular change in the future 
and if we ever have the chance of administering 
education even much more things could be done. 
But let’s start with our daily work. 
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Nancy Yolanda Bautista Pérez1*

The aim of this paper is to explore and to analyze 
critically our local foreign language policies and 
their influence in our context since they rule 
what we do in our institutions and therefore our 
students’ lives, as Vygotsky stated that “language is 
a cultural and psychological tool” and also he said 
that “language is one of the elements that define 
a person’s cultural identity, as language is the basis 
for thinking and communication”. (Vygotsky 1978). 
Also, other theoreticals have concluded that it is a 
tool for human communication, which functions as 
the social link between the members of a society. 
I think, these definitions are very important 
to be considered by teachers in order to help 
students to understand their society and improve 
their learning development process. And also to 
be aware that for those reasons the powerful 
nations and its governments have historically 
used the language to manipulate the minorities or 
less powerful groups and our country is not the 
exception for this mechanism used to create the 
language education policy by our governement. 

1 *Full time language teacher Universidad 
Cooperativa, B.A. In English, Specialist in ELT 
Student of Master in English Didactics Universidad 
del Tolima 

    Another aim of this analysis is to identify the 
different forces and domains that are part of those 
language policies and their hidden agendas; that will 
give the basis to understand and reflect upon them 
and enrich the practise and discourse as language 
teachers. For this reason, I will start by doing an 
overview about the Colombian Language Policies 
in order to understand, analyze and react about 
them. Therefore, it is necessary to look outside the 
external and internal forces and domains that have 
influenced the local governement, the society, the 
institutions and the teachers’ practice.

     Finally, I will give some conclusions based on the 
previous considerations that hope to help language 
teachers to be aware that language policies are 
mechanisms that state-nations with a central 
government, as the one we have in Colombia, used 
to  instruct what language and how it will be taught in 
schools and universities. As Valencia said “teachers 
in particular need to be critical of the discourses of 
investing in English and also need to be aware of the 
misconceptions and promises of ‘bilingualism’ as it 
is understood by those who promote it”  Valencia 
(2005, p. 15). 

An overview about Colombian 
Language Policy      

THE IMPORTANCE OF UNDERSTANDING AND 
REFLECTING UPON LANGUAGE POLICIES
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The first aspect to be considered in this 
background is that according to the Political 
Constitution of 1991 we are a democratic state of 
laws and those laws govern this country. It states 
that education is an individual’s right and it is a 
public service, which has a social function which 
responsibility relies on the State, society and family. 
It also recognizes the indigenous languages that 
today are around 69 in all the Colombian territory. 
As stated by De Mejia, these include: “Amerindian 
languages, two native creoles, Colombian Sign 
Language and Romani” (De Mejía, 2011). 

     
In Colombia, education is compulsory for ages 

from 5 to 15, and includes at least one year of 
preschool and nine of basic education. In addition, 
the MEN (National Ministry of education) created 
the General Law of Education 115 of 1994. This 
Statutory Law is the one that points the general 
rules to regulate the public service of education; it is 
based on the principles of the Constitution related 
to the right to education and defines and develops 
the organization and delivery of formal education in 
pre-school, primary and secondary to all Colombian 
citizens including the minority groups. And this is 
the origin of the curriculum we have today for all 
educational institutions. It also promotes general 
training for linking with society and work.

Based on the General Educational Law, 
the government created the “Lineamientos 
Curriculares” as the main framework to be 
implemented for all the schools in our country. It 
is a document divided in four chapters: In chapter 
1: It presents a complete analysis of the local and 
external situation regarding education policies and 
history. In chapter 2: It includes all the elements and 
approaches of the curriculum for all our institutions. 
In chapter 3: It offers possibilities and motivates 
teachers to continue developing their professional 
and personal growth and in the last chapter 4: It 
introduces and analyses the methods that have 
been used to teach languages. But also, it includes 
the new trends in technology and methods to teach 
a foreign language. Therefore, all students-teachers 
and language teachers should be familiar with this 
framework and use it as a guide to be followed in 
the institutions. 

    In addition, the government has designed the 
National Bilingual Program, that today is called 
“Colombian Very Well” that will be presented in 
detail in figure 2. To sum up, in figure 1 the three 
main policies that rule our education in Colombia 
are shown.

 

                       

                                            

Figure 1: The three main policies that rule the 
education in Colombia.

Since 2006, the Colombian government has 
adopted language policies based on the CEF 
(Common European Framework) and in 2006 
launched the National Bilingual Program as 
presented in figure 2. 

                       

 Figure 2: The National Bilingual Program evolution

 
As it could be observed in 2006 the Colombian 

Ministry of Education (MEN) created The National 
Bilingual Program, having the Common European 
Framework as a reference. The main objective of 
this program is to have citizens who are capable 
of communicating in English, in order to be able 
to insert the country within processes of universal 
communication, within the global economy 
and cultural openness, through the adoption of 
internationally comparable standards (MEN, 2006). 
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After this brief introduction to our local 
context, it is evident, that Colombia, like some 
other countries in Latin America and in the world, 
has adopted language policies favoring English as 
a foreign language.  But why English and the CEF, 
as stated by Phillipson (1992, 2000), “the British 
Council has worked on a campaign to spread the 
use of English around the world since the early 
years of the 20th century. This campaign has 
rendered very positive results (for them) and today 
English is a widely spoken language”; also, Crystal 
(1997) “estimates that 1.5 billion people use it as a 
first, second, or foreign language, and it has more 
non-native speakers than native speakers”. There is 
evidence that there is a strong and powerful force, 
the British Council pressing the local government 
to construct a discourse that redefines what it 
means to be bilingual in Colombia and, at the same 
time, regulates the National Bilingual Program that 
is mandatory and the Standards based on the CEF, 
in every school and for all Colombian citizens no 
matter their social context. The government has 
been criticized by many researchers, teachers and 
scholars, for example: U. Wilches has condemned 
an increasing tendency towards the standardization 
of language teaching and learning in the country 
based on the introduction of international models 
as a move in the direction of “uniformity through 
stringent normalization and control.” (Wilches, 
2009) and other like de Mejia agreed by saying that 
this education reform in Colombia generates more 
“inequality, exclusion and stratification between the 
Colombian citizens.

Additionally, the MEN assures that being 
bilingual in a global world is essential and that 
mastering a second language means being able to 
communicate better; understand other contexts; 
appropriate and circulate knowledge; understand 
and be comprehensible to others; enrich ourselves; 
and play a decisive role in the development of 
the country. Being bilingual means acquiring 
more knowledge and having opportunities to be 
competent and competitive, while improving the 
life quality of all citizens. (MEN, 2005) 

The current wave of globalization is not just 
about economic and human capital, it is also about 
power distribution and relations among and within 
countries accompanied by a deep transformation 
of the local state. That is why, analysts of political 

globalization focus on the study of the nation state, 
liberalism and neoliberalism, relations of power 
between the foreign and the local language, and the 
transformation of the government and the citizens 
in times of political, economic and cultural reform. 
In the field of applied linguistics, theorists explore, 
among other issues, the role of English as the 
language of power, teacher and student autonomy, 
and how foreign organizations exert an influence on 
state policies and local practice (see e.g., Pennycook, 
1994- 1999; Phillipson, 1992).  

To conclude this overview on language 
educational policies in our country, it is necessary to 
remember that language is associated with power 
or is a symbol of it, mainly since the establishment 
of the nation-stated. Therefore, our government 
has invested time, money and effort in the National 
Bilingual Program that affect negatively the minority 
or non-privileged groups, that I will call, domains, 
such as: Rural people, indigenous, displaced and 
poor people that in number are much more than the 
other domains or privilege groups or families that 
have the social, economic and political power as it 
has happened in our country for centuries building 
a hidden but real gap between the social classes that 
affect directly our educational community. 

But, why is it so important to learn 
English and what the implications 
are in our country?

Source: Mar vista mom 
url: http://marvistamom.com/wp-content/uploads/

Screen-shot-2011-05-29-at-3.19.47-PM.png

Although, Colombia is one of the countries 
currently fostering substantial changes to strengthen 
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English as a foreign language (EFL) instruction all over 
the national territory, as a response to globalization 
and the constant adjustments to the National 
Bilingual Program since it was launched in 2006 until 
now. It is evident that there are many external and 
internal factors that affect the individuals group’s 
lives; such as: political, economic and sociocultural 
factors. But the language policies impact directly 
the educational institutions and what we do in the 
classroom.

On the one hand, the government has developed 
and invested in the National Bilingual Program that 
has been analyzed and criticized by educators, 
researchers and scholars; mainly because it is not 
based or focused on the communities’ local context 
and the goals are unrealistic, so there is a “big gap” 
between the language education practices and the 
students’ needs that could be evidenced every 
year in many ways; at schools and universities 
students fail their “Pruebas de Estado ICFES” and 
the “Pruebas Saber PRO”. Because the students’ 
language proficiency is lower than the one expected 
by the local government in agreement with the 
(CEF) Common European Framework; and as a 
matter of fact, many children and adolescents are 
out of schools each year due to socio-economic 
problems as it has been shown in many studies or 
just when teachers look at the classroom by the end 
of year and many students at school or university 
levels do not continue with their learning process. 

On the other hand, the rural people, destitute 
people, displaced people by the local warm, blacks 
and the indigenous that are part of the minorities 
or “non-privileged or non-dominant ethnic groups” 
as classified by Vilfa (1993), cited by Utakis and 
Pita (2005),  in this country they are included in 
the bilingual education program “document”, but 
it does not fulfill their real needs.  For example, 
young indigenous prefer to use Spanish rather than 
their native languages and as a matter of fact, the 
government is encouraging them to learn English 
instead of creating “dual language programs” as 
suggested by Utakis and Pita (2005) to master 
Spanish and native languages to “empower the 
identity” of the minorities in our country. 

As a result of the above considerations, there are 
some similar problems in all our country that we, the 

language teachers, have to face in our classrooms 
due to the local educational policies for public 
schools that do not consider the “sociocultural and 
economic conditions of the non-privileged or non-
dominant ethnic groups” as stated by Heideman 
& Paulston (chapter 16).   And as De Mejia said, 
“Linguistic and Political Context, Colombia is a 
country with a great linguistic diversity in which 
minority language groups speak Spanish as a second 
language and have either a native Amerindian 
language or a Creole version based on English or 
Spanish as their first language (L1)” (De Mejía, 
2005). 

Based on those statements, it is evidenced that 
Spanish is the language that has dominated education, 
as well as political, cultural and most public 
domains since colonial times; therefore, Spanish 
has constantly threatened Colombia’s indigenous 
languages. But also, English has been adopted by 
the government as the foreign language that all 
Colombians without exception should be taught at 
schools, because “English” is considered a symbol 
of power and status and it is considered a universal 
language and the position that the government 
has assumed about the bilingualism policy through 
the Colombian Very Well program and how it 
has affected the minorities in  a country where 
children in remote rural areas often suffer violence 
and displacement due to the country’s internal 
armed conflict. In her critical discourse analysis 
of Estándares Guerrero (2008) points to several 
discourse features has presented an essentialist 
notion of bilingualism which equals bilingualism to 
speaking Spanish and English. She also, includes a 
reflection about children that live in communities 
under cross-fire, taking into consideration that 
“Colombia is second in the world only to Sudan 
in the number of people displaced by violence”. 
(Cárdenas, 2006; Guerrero, 2008).

Conclusions      
It is evident that there are many external and 

internal factors that affect the individuals’ lives, such 
as, political, economic and sociocultural; but the 
language policies impact directly the educational 
institutions and what we do in the classroom in 
order to teach a foreign language.

FRAMEWORKING
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Although, Colombia is a country with a great 
linguistic diversity: There are 69 native languages 
and two creoles but Spanish is the majority language, 
that has dominated education, as well as political, 
cultural and most public domains since colonial 
times; therefore, Spanish has constantly threatened 
Colombia’s indigenous languages and also by the 
government and the society.

Also, it could be stated that the sociopolitical 
power has percolated the social-educational 
system, influencing the nature of the language-
related problems such as: language (bilingual) 
cultural, economic and identity,   and how the 
communities respond to those problems that is one 
of the reasons the government has been criticized 
by researchers and scholars. Therefore, there is 
an urgent need of a of an equitable plan from the 
government side for the improvement of language 

teaching and learning in Colombia that considers 
local context in terms of socio-cultural needs based 
on the dissimilar conditions that affect schools, 
teachers, and students in both the private and the 
public sectors in the country.

The most important result of doing this paper is 
that is has enhance my point of view as a language 
teacher and has given the tools to understand and 
analyze critically the language policies that rule the 
education in our country and finally has given me the 
tools for transferring this knowledge into a critical 
discourse and real life practice and for these reasons, 
I would recommend, this topic to be included in the 
B.A. in English to help future teachers to develop a 
critical thinking and reflective attitude towards the 
language policies and how them affect our learning 
and teaching process in our institutions.  
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Long time ago Colombia started implementing 
a series of policies aiming to improve the quality of 
the English language education in different levels, 
however, it is not a secret that the impact of those 
policies is not yet as good as expected; it could even 
appear that there has not been any impact at all and 
that nothing has changed. Many might be the reasons 
why even after so many years no significant results 
can be seen, and to start with, the weak design and 
implementation of the policies and programs created 
by the government take most of the responsibility, 
yet, I also consider that one important reason for 
such poor results might be at our reach: I believe 
students are not aware of the real importance of 
learning a foreign language, there are not incentives 
for students to learn English and therefore no 
reasons to do it. Students need to start viewing 
the English classroom as a place for real learning, 
and we teachers too, need to start reevaluating our 
profession beyond the barriers of mere instruction; 
a way to do this might be through the inclusion of 
Critical Thinking (CT) in the language classroom. CT 
could be a very good tool for us teachers to make 

1 ∗ English as a Foreign Language Professor. 
Student of Master in English Didactics, School of 
Education, Universidad del Tolima. Email: asgar-
ciac@ut.edu.co

English more meaningful for students, to develop 
their proficiency and to change the perspective of 
the FL classrooms towards a more human and less 
instrumental approach and in general to improve 
the quality of language education.

I believe one of the most important issues of 
FL learning in Colombia today has to do with the 
ideological component of the national language 
policies. These policies are oriented towards a 
sort of functional training to develop a competence 
among Colombian citizens to be able participate in 
the global market, but not to actually educate them. 
Little or no attention at all is paid to the personal 
development component, a component that is 
fundamental for students as it helps them make 
sense of everything they are supposed to learn. The 
consequent lack and meaningfulness for students to 
learn a foreign language is, in my opinion, the main 
cause of the poor results we are getting. Policies 
should aim to attack a much bigger problem and not 
just proficiency; before telling students what they 
have to learn we must assure they have reasons to 
learn.

Language policies mainly set the objectives in 
terms of language proficiency and establish what 
the outcomes for each level of education should be 
but for many students, learning English entails no 

CRITICAL THINKING FOR ENHANCING ENGLISH 
LANGUAGE TEACHING AND LEARNING
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applicability for the present-day or for the future. 
Everybody knows learning English is important; 
no matter who you ask, most people will agree it 
really is important, but beyond the cliché answers 
about how everybody needs English nowadays, 
most people actually think of English as something 
they might use in the future, in hypothetical 
situations, not here, not now. This is especially 
true in secondary and tertiary levels where English 
is generally reduced to a necessary component of 
curriculums; it is seen as a requisite, as minor and 
mandatory subject, but not as a tool for life, for 
present and future development. How can we then 
teach something students have no motivation to 
learn? How can students appropriate something set 
in such unfeasible conditions?

There is no doubt that motivating students 
towards learning English is one of the most 
important aspects of our teaching. We try hard 
to keep our students motivated in order to make 
the teaching-learning process easier, however, 
even when we are successful in keeping them 
motivated towards the class, to motivate them 
towards the language itself is a different story. In 
the best of cases, teachers provide engaging and 
communicative practice for the topics they present; 
however, most of the time there seems to exist a 
lack of meaningfulness in that practice. The language 
is limited to the development of activities aimed to 
generate communication in the classroom, mainly 
based on spontaneous response, (Tarwin & Al-arishi, 
1991) and which doesn’t guarantee meaningfulness, 
long-time learning, or proficiency (Kabilan, 2000), 
and which mainly involves lower-order thinking 
skills. In other words, communicative activities are 
not enough, it is necessary for us teachers to start 
involving different thinking skills in the classroom, 
in order to provide students with opportunities to 
develop motivation towards the language, enduring 
skills and life-long learning.

When we teachers limit our classrooms to 
communicative interaction we seem to avoid 
important aspects of thinking such as: reflection, 
analysis, and creativity. These aspects of thinking 
are found in the higher spheres of Bloom’s 
taxonomy (Bloom et al. 1956) of learning domains, 
and are commonly identified as Critical Thinking 
(CT) (Kennedy, Fisher, & Ennis, 1991). In a general 

sense, CT can be used and fostered in the language 
classroom through the implementation of tasks 
which require students to analyze and create, 
which is what we avoid when we focus only in 
communication. By means of such activities we can 
develop the students language proficiency (Kabilan, 
2000), (Quing, 2013) and enhance meaningfulness 
and motivation towards the language as students 
can find real things to do with it, and can relate their 
experiences and background knowledge to the 
development of their own ideas. Additionally, the 
mere development of CT skills through its practice 
(Kress, 1985) (Atkinson, 1997) represents a huge 
step forward for the learning process of the student 
as we are enabling an enduring life-skill and not 
just passing information. “Language should serve 
as a means of developing higher-order thinking 
skills, also known as critical and creative thinking. 
In language teaching, this means that students do 
not learn language for its own sake but in order to 
develop and apply their thinking skills in situations 
that go beyond the language classroom” (Richards, 
2005).

Probably, one of the reasons for the students’ 
low results, and in general the perception of English 
as a minor subject, is that we as teachers do not 
provide scenarios were students can interact with 
the language in ways which are meaningful for them 
and in which they can use English as a real thing 
and not as something they have to learn now and 
probably use later. Nevertheless, simply by using 
strategies which involve students’ reflection, analysis 
and creativity with the language, we can give a step 
forward, and we can challenge language policies 
in our country towards a more human oriented 
approach. The inclusion of CT strategies in the 
classroom does not imply a complete re-designing 
of the teaching practices, on the contrary, providing 
spaces for students to evaluate, analyze, create or 
propose, fits perfectly and complements a common 
communicative lesson plan setting, so, it is just a 
matter of finding the right moments to give students 
a voice that is not just communicative but also self-
expressive. The language classroom has much 
more potential and there are many other things, 
meaningful things, which can be done in order to 
help our students develop themselves integrally as 
persons, as opposed to what is commonly expected 
from language education: just to enable specific 
levels of language proficiency.
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STAGES OF PRODUCTION IN FIRST LANGUAGE 
ACQUISITION AS A REFERENCE FOR INPUT 

TIME DEVOTION IN THE FOREIGN 
LANGUAGE LEARNING PROCESS. 

Cristian Camilo López Zuleta1∗

Talking about language acquisition inevitably 
makes us think about two major concepts that 
are crucial in defining one of its stages, namely 
comprehension and production. In general, human 
skills require some kind of coordination of the 
understanding and the doing, defining understanding 
as the recognition of an action and doing as the 
ability to produce pertinent actions.  Taking this 
into account it seems pretty logical to overestimate 
the togetherness of both understanding and doing 
in the process of developing any ability. However, 
there are certain instances that prove this to have 
exceptions, as it is the case of cycling or swimming 
and similar activities. Clark and Hecht (1983) explain 
that the “can” refers to the ability to produce 
pertinent actions and that this skill is not affected by 
the recognition of the action, as it is seen in a person 
who can swim without ever having seen someone 

1 ∗ Student of  VII semester of B.A. in English, 
School of Education, University of Tolima. Email  
cristian.lopez.zuleta@gmail.com

to do it, or vice versa, you can perfectly recognize 
that someone is riding a bike without you yourself 
being able to produce that action.

Although Clark and Hetch present comprehension 
and production as two different processes, they also 
believe that language does require coordination of 
production and comprehension since it is a system 
that uses conventions; and lacking these two 
processes will impede the speaker to use language 
to communicate and infer intentions.

Clark and Hetch’s point of view allows me to 
present the following formula:

Language Acquisition = Comprehension + 
Production

On the other hand, whether comprehension is 
systematically ahead of production, is a question 
that raises many different opinions. As we might 
know and most of the studies on early language 
tend to suggest, children understand more of the 
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sounds and meanings surrounding them than they 
themselves produce (Brown, 2000) as Fraser et. 
al. (1963) concluded after their experiment of 
the labeled pictures, where children consistently 
performed better in comprehension (when labeling 
pictures with proper names) than in production 
(when children were asked to describe the picture).

Therefore, there exists the general perception 
that the production of an utterance is the result of 
choosing the best suited words and structures to 
convey intentions and this choice can only take place 
on the basis of understanding linguistic elements. 
Hence, the speaker knows how these elements will 
be interpreted (Ingram, 1974).

As we can see in the aforementioned facts, it 
takes time for children to familiarize themselves 
with the language to such an extent that they are 
able to understand the system and use it. Brown 
(2000) describes how this process slowly evolves 
from early childhood (4 months) starting with the 
production of indescribable sounds, until the ages of 
9 or 10 years (crying, gurgling, etc.) up to babbling, 
telegraphic speech, and finally reaching the stages 
of production displaying fully coordinated speech. 
As it is shown, this evolution takes place along an 
extended period of time and thanks to constant 
exposure to the environment which prompts 
comprehension (and later production) to come 
about. 

In accordance with this, foreign language students 
in an age in which language acquisition does not 
occur as easily, are required to similarly devote as 
much time as possible to comprehension (listening 
and reading). According to Clark and Hecht (1983) 
comprehension is a process that involves several 
complex sub-processes in order for understanding 
to occur

1. Locating words in memory 

2. Looking up the meaning of the word in 
their “language store”

3. Deciding how meanings are linked to each 
other (p. 336)

This complex process is the result of constant 
exposure and possibility of direct observation which 
eventually allows the child to produce language. 
Similarly, it should happen to foreign language 
learners who need to develop comprehension 
processes in order to achieve production regardless 
of their language proficiency level. This, because 
language items and new information are constantly 
being added to the learner’s “language store”. 
This, temporary involves an extension in the gap 
between comprehension and production (Clark, 
1974). This situation makes exposure, or rather, 
comprehension training constantly necessary in a 
language class of any level. 
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THE VOICE OF A PRE-SERVICE TEACHER

Yirley Yurany Mora Contreras1∗

When you are a pre-service teacher you have the 
opportunity of improving and enhancing your own 
understanding of what the foreign language teaching 
means, by interacting with in-service teachers who 
share their experiences and knowledge with you. 
Besides, through observation you can get a valuable 
opportunity to relate the theory with the practice, 
understanding in a better way how important is 
planning a lesson, having classroom management, 
knowing your learners, showing a good attitude and 
interaction with your students while you face the 
challenges that emerge in the teaching & learning 
process.

In regard to my practicum at Liceo Nacional 
school with ninth graders, I want to say that it was 
an opportunity of understanding and comparing key 
ideas from the theory and class discussions to the 

1 ∗ Student of IX semester. Student of  B.A 
in English. Facultad de Ciencias de la Educación. 
Universidad del Tolima. e-mail yirley-mora@
hotmail.com.

real events, facts and the world inside the classroom 
and even the important role that an in-service 
teacher has in the challenge of teaching. Additionally, 
the practicum provided me a chance to interact 
with English teachers who have a considerable 
experience in this field, without forgetting that 
the interaction with the students also was very 
meaningful.  Besides, I gained understanding of the 
L2 world, and the challenges confronting teachers, 
students, and coordinators, as well as the lack of 
resources available to deal with those challenges. 

On the other hand, during this time I also had 
the wonderful chance to do a practical application 
of the knowledge and skills developed through the 
career, through the design and implementation 
of a research project named “cooperative work 
as a way to promote interaction in the English 
class”, conducted by a collaborative action research  
method to take the leadership in my professional 
context to make a change as  Fullan (2000) 
suggests “the defining features of action research 
also reflect the qualities of leaders in collaborative 
cultures of change. These qualities include a deep 
understanding of the organization, vision and 
insight, a quest for new knowledge, a desire for 
improved performance, self-reflective activity, and 
a willingness to effect change”.

IN THE CONTEXT
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In fact, it was through the implementation of 
the action research project that I adopted the role 
of an aide, in order to build a bridge between the 
teacher- the foreign language and the students; 
Furthermore, it allowed me to evaluate my process 
among the career, and besides I could understand 
which mistakes I had and which skills I should 
enhance for teaching.

My advice for further pre-services teachers is 
to maintain a reflective position, understanding 
that the teaching practicum is not like another task 
to follow, but it is an opportunity to learn more 
about being a teacher and it requires allowing the 
students to share their thoughts, believes, opinions, 
expectations and needs about the way they want to 
be taught. In that way, I guess we can understand 
what they feel, because we are students, too. 

Undoubtedly, the critical reflection on the 
teaching practicum makes future teachers 
understand that teaching is not just about what 
kind of method is applied in class, or the activities 
and materials used to catch the students’ interest; 
but, the essential is being open mind to the factors 

involved in the process of learning a second language 
through the  use of adequate tools which engage 
students in active learning, understanding their 
roles, rights, needs, motivations and learning styles 
for acquiring a second language. Also, recognizing 
the importance of being critical teachers which 
have a high responsibility as Schulz & Mandzuk 
(2005) argued:  “who recognize the complexity 
of teaching, are thoughtful about their teaching 
practices, question their own assumptions and 
consider multiple perspectives in order to make 
informed decisions about the learning needs of their 
students.

After this awesome experience I learned that 
although many people consider a good teacher is 
someone who has a wide knowledge in the education 
field, during the teaching practicum I learnt that a 
successful teacher is who learns from daily life, a 
human being who gives aid without asking anything 
in return, someone who is glad of the success of 
the learners, understanding that for having the best 
students you must be the best teacher.
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CAN WE SAY THAT TECHNOLOGY WORKS AS AN 
INSTRUMENT TO LEARN IN THE TIME OF LIQUID 

MODERNITY?

Karina Rocio Sarmiento Rojas1∗

Two of the texts I had the opportunity to read 
in language pedagogy: Sábato (2000) resistance 
and Bauman’s liquid modernity (2000) illustrate 
the evident crisis that education is facing in a 
technological age.  They make me ask the question 
posed at the beginning, I know that just by raising 
this question chances to new related questions 
show up as in this case.  In other words, I think this 
inquiry somehow changed into my mind and give 
way to other endless set of questions that I have 
regarding the teaching act.

The question arises because reading these 
authors you might realize that the crisis in education 
in our time is characterized by being embroiled in a 
number of cables that connect computers, mobile 
phones and high-definition TVs which consume 
electricity from the plugs and it seems that such 
devices are connected to a power which consume 
much more energy and electricity than the one 

1 ∗ Student of V semester. B.A in Spanish. School 
of  Education. Universidad del Tolima. Email: clementine-
jude@gmail.com

on the wall: our brain (Brain´s plug is occupied or 
invaded by force and electrical power).

In fact, our brain plug, instead of connecting with 
the world takes us out of it or at least moves us away 
from the tangible one (skin, voice, world). Although 
these elements make life easier for human beings, 
I see and feel that the totally opposite effect arises 
because at times they take control by force, as if our 
brains were taken. For instance, in terms of what 
I live and what I have learned in my training as a 
teacher is that technology is essential and thanks to 
this the children or students feel more comfortable 
and have the opportunity to learn more and better, 
we even have teaching software to “support” or 
“complement” the topics but not only teachers 
but also students do not know how to use them 
properly.

Undoubtedly, content (in an isolated way most 
of the times) can be taught through these computer 
programs. On the other hand, Could it be that 
within a teaching program experiences can be 
transmitted in order to support the students in their 
daily life performance? Considering the readings 
mentioned above about Sabato and Bauman I would 
claim the following statement: people of our era do 
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not look they only see. They see devices and learn 
to use them so they are not left behind. They have 
to go fast and eat without realizing what they chew 
because time is not enough, they particularly see 
that they have to learn about technology and this is 
what they are most keen of. 

We are living in a hurry these current decades- 
we see them- but in this “way of living” we are not 
allowed to look and understand the approach we are 
taught. Fernando Vasquez makes the appropriate 
distinction between seeing and looking, “Seeing 
is natural, immediate, indefinite, unintentionally; 
looking, however, is cultural, mediate, determined, 
and willful “. In this sense if we have not the ability 
to look at ourselves from the inside out and vice 
versa and also to others, how will we do then to 
face the uncertainties of a elementary or secondary 
school child or a teenager even a university or an 
adult who has not the ability to look?

I ask this question and the concern which heads 
this brief reflection due to the fact that so many times 
I have had the willing to do my own work in front 
of a computer but my purpose has changed to talk 
to someone who is connected to a social network. 
I ask this question because I see my classmates 
more focused on the screens of their cell phones 
and computers than in the words of the Professor, 
because I see children sitting most of their day in 
front of a screen typing as robots. I ask this question 
because the liquidity of our time and the noise it 
produces does not let us being aware of the great 
contradiction in which we are immersed, on one 
side the benefits (which aids) because I do not deny 
that there are many vantages. On the other hand 
we have the drawbacks of this age. Modernity puts 
in our hands the equipment, but what do we give 
to modernity? What and how do students learn?  Is 
the liquid modernity the right time to learn? Does it 
make sense to ask myself this question? What makes 
sense nowadays?
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VENUS OF FREEDOM

Francisco Guillermo Rodríguez Motavita1∗ 
Shannon Estefannia Casallas Duque2∗3∗

“La Venus à la fourrure”, a movie by Roman 
Polanski (2013)
Original Language: French

Human sexuality is a complex yet satisfactory 
experience for those who live it freely without 
prejudice or guilt. Sensuality then is a dance 
that must be danced slowly between lovers so 
the excitement builds up till the encounter. The 
constant shift between the domineering and the 
dominated provides almost the right amount of 
power and submission to experiment with the 
boundaries. How much control can one have over 
other person? And, how much can one submit to 

1 ∗ Student BA in Elementary Education with 
Emphasis in English Teaching Universidad Distrital Fran-
cisco José de Caldas  parís_606@hotmai.com

2 ∗∗ Student BA in Elementary Education with 
Emphasis in English Teaching Universidad Distrital Fran-
cisco José de Caldas

other forgetting about the own will and embracing 
complete pleasure?

Writing about “Venus in Fur” gives us a sense of 
excitement and fear at the same time. The reason 
is very simple; the story confronts us in the mirror 
of our own sexuality, causing us fear and pleasure. 
When we write about a work of art is not only a 
paraphrase of what the author wishes to convey. In 
fact, the process is much more complex. As writers 
it is impossible not to feel that we are writing about 
ourselves. This happens to us while we write these 
words and the same happens to Thomas, the 
character of the film, when he transposes the work 
of Masoch.

In this review we propose the idea that the 
film “Venus in Fur” questions human sexuality by 
establishing human beings as erotic entities. It does 
not ask about the dichotomy between women 
and men. On the contrary, from the original work 
written by Masoch we find a challenge against 
the taboos surrounding sexuality. We will provide 
readers an outline of an erotic and rebellious film 
recreating the context in which both the work 
of Masoch and Polanski are produced. We also 
describe some fragments in the film that reflect the 
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seduction and sexual liberation of the characters 
using a game of switching along the scenes to play 
the domineering and the dominated. 

“Venus in Fur”, directed by Roman Polanski 
(2013), invites the viewers to take part in an 
experience in which erotic senses and intellect 
delight the narrative. We consider eroticism as a 
motif in the history of art and hence, by recreating 
the historical context in which Masoch writes 
“Venus in Fur”(1870) we are allowed to locate 
the work in a rebellious era in which a blossoming 
art was developed in central Europe. Thus, during 
the first decades of the twentieth century, literary 
writers such as: Hofmannsthal, Rilke, Ausländer 
and Kirschner wrote poetry, short stories and 
novels in which eroticism is revealed in images and 
stories where the female characters are passionate 
and powerful. Furthermore, Klimt, Schiele and 
Kokoschka used painting to manifest further 
aesthetic conceptions of femininity in the early 
twentieth century. Finally, we must mention cinema 
since it bloomed in the same century marked by the 
emergence of vanguards to portray the female from 
moral ambiguity and the strength of these characters 
in movies such as”Metropolis”- Lang (1927), “Joan 
of Arc”- Dreyer (1928) and “El Perro Andaluz”- 
Buñuel (1929). In short, we could mention dozens 
of artists from different fields who promote this 
new idea of female sexuality; nonetheless, the topic 
should not be limited but explored in the art by 
means of a new conception of free sexuality.

Venus (the roman named by which Aphrodite is 
known) is the goddess of love, beauty, sex, fertility, 
prosperity and desire. This goddess symbolizes 
the ambition and the pinnacle of human sexuality 
by releasing and incarnating the deepest desires of 
human beings. Imagining this goddess covered in 
furs is making her human, available, reachable and 
willing to be discovered desiring to be experienced 
by all means and fixations with any kind of fetishes. 
This Venus is mentioned first in Masoch’s novel 
within a dream of a young man who suffers the 
disadvantages of love. After the encounter, the 
young man looking for comfort in a friend is met 
with a story about other young man, Severin, who 
finds himself begging to be dominated by a young 
woman, Wanda. At the beginning she refuses 
this task (humiliating other human being for the 

pleasure of it might sound strange for some of us 
since we cannot find it pleasant but others might 
find this “suprasensual”) nevertheless after a brief 
study about the many advantages this agreement 
could bring to her life she accepts. After a couple 
of complex situations Vanda turns herself to a new 
man who she desires and Severin finds himself 
losing all desire to be dominated by her (probably 
because she loses her role as mistress of his desires 
and becomes a slave of someone else’s)

This story opens up the spectrum regarding what 
is considered “normal sexuality” and let the idea of a 
sexuality that allows the submission by own will and 
the exploration of sensuality, eroticism and pleasure 
from other point of view come to our minds. Not 
to mention that by the time this novel was written, 
males were seen as the ones with power during 
sex and females were the ones who obeyed. 
There is no intention whatsoever in beginning a 
polarized discussion about male chauvinism and 
feminism in past and present times but to consider 
how one individual, not matter if man or woman, 
can be driven by someone else’s longings and lose 
complete control in order to find satisfaction while 
experiencing a free sexuality.

However, the reading that Polanski offers about 
the work of Masoch is not built from the victimization 
of characters. Rather the work is based on how the 
meeting of Thomas and Vanda offers the possibility 
to experience a new facet of their own existences. 
To illustrate this idea we describe how Thomas and 
Vanda become a narrative. At first, we are presented 
with Thomas (the serious and experienced writer 
who has adapted Masoch’s work into a play) and his 
mobile phone in hand talking to his girlfriend about 
the tedium produced by the audition of 35 bad 
actresses, and disturbingly saying that if he put on a 
dress, he would be a better Wanda. However, the 
character that troubles him is Vanda (the strong and 
sexy actress involved in a dense air of mystery who 
inexplicably displays every now and then extended 
knowledge of the novel and the play itself) and her 
talent and skill to play Wanda while in control and 
domain of Severin and himself. Throughout the film, 
Thomas assumes the role of Severin.

Both characters then start a smooth dance 
around the theater to settle into their characters: 
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Thomas is Severin and Vanda is Wanda and at this 
point, the inextricable role play takes place leaving 
the viewer wondering when Thomas and Vanda 
are playing a character and when they are being 
honest about their own lives, impulses, desires, 
fantasies, fears. How distant is the adaptation of 
Masoch’s work from reality? Does Thomas want 
to be dominated? Does Vanda enjoy having power 
over her male counterpart? Who is in charge of 
the situation? Because from the beginning Vanda is 
against the play and the book for its sadomasochism 
and pornographic essence while Thomas defends 
the story appealing to true love: by knowing the 
deepest and darkest secrets of a lover and provide 
release and understanding of them a relationship can 
be reassert. The breaking point is the acceptance of 
sexuality as part of the human being and how the 
individuals must embrace it as it is in order to find 
happiness and comfort in their existence.

Following Polanski’s adaptation, Vanda takes 
over the story and goes deeper into the play. She 
is not anymore the innocent Wanda that does not 
understand how by humiliating a man he takes 
pleasure out of it but she is in charge of the situation 
and her performance borders the sexual tension 
between herself and Thomas constantly. As they 
move along in the play,it is almost impossible not 
to think and wonder aboutthe idea of them being 
involved since Thomas in his performance of Severin 
shows his willingness to be dominated by his female 
counterpart.

Let us introduce a brief description of Thomas’ 
desire. Thomas is a writer and director that pursues 
to adapt a novel which he thinks is part of the history 
of art because on it, the real love between men and 
women is presented to the general public aiming to 
understand the complexity of this feeling. Thomas 
feels comfortable with his script and tries to find 
the perfect woman who can be able to perform the 
character of Wanda and then by accident she finds 
him by coming in to the empty theater when he is 
about to leave. So, he tests Vanda in order to assess 
her skills and obedience as actress having as result an 
outstanding performance that follows his guidelines 

although in correspondence with Masoch’s story 
both, Thomas and Severin, must allow the female 
character to guide and command them. This fact 
allows Thomas to taste a bit of freedom, following 
his own intuition and passion and letting himself 
get lost in Severin’s character taking his body and 
mind, exploring feelings, intellectual inquiries and, 
of course, his sexuality that implies the craving for 
denigration.

This denigration is now presented with Vanda 
leading the story and pleasing Thomas with her 
performance that turns out to be cruel and relentless 
as Wanda and he, in exchange, seems to be pleased 
and happy with it, incarnating a slave with no will 
but just desires of  being punished and humiliated. 
This part in the narratives gives away an insight 
to who we consider to be the real Thomas that 
has been pretentious so far ignoring and denying 
Vanda’s thoughts about the reality of his sexuality. As 
many men and women who enjoy lascivious sexual 
experiences and sadomasochist practices before 
and during the intercourse, Thomas might be afraid 
of facing this truth because there is shame on it since 
it is not considered “normal” to the eyes of society 
but then, in private when he finds someone willing 
to gain control letting him find pleasure in the pain 
generated a new door is opened and with it, infinite 
possibilities to explore the complexities of sexuality. 

“Venus in Furs” faces us with our own time and 
context by pointing out taboos and boundaries which 
are part of our society stablished in the past and 
lasting till present times. For instance, despite the 
current speech about equality and sexual freedom 
in many contexts and situations, we can see how 
male chauvinism, intolerance, fundamentalism make 
human beings avoid an authentic expression of their 
sexuality. The alternative proposed in the History of 
Art and in this specific art work is based on putting a 
mirror where the spectators can explore their own 
sexual stories and fantasies. Perhaps when they are 
in front of the screen can discover their own fears, 
desires, taboos, dreams, feelings and ideas about 
what sexuality is, in general and for themselves.

INTERCULTURAL AWARENESS 
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READING AND WRITING ABOUT LITERATURE: 
The Case of Fear of Stones and Other Stories

Cristian Sneyder Castro Herrera1∗

The task of the title is to prepare the reader for 
what will be presented in the book. A good title 
hooks the audience in reading the whole literary 
work, since its main intention is to draw from 
the reader in order to get a first impression of it. 
Comparable to the functionality of a door peephole 
the view will not be fully clear, thus the title in many 
cases can be inconclusive and ambiguous, especially 
when one is not an English native speaker. For this 
reason, it is important to try to understand what 
is hidden behind those six words, so as to try to 
not lose sight of the small details that bring to 
completion the expanded picture. The first thing 
that clearly stands out in the stories of Kei Miller 
Fear of Stones and other stories is the two first 
nouns that appear in the title. In the preface, a 
vague notion of the text is explained and some of 
the reasons for the placement of the word “fear” 
are set. Therefore, the stories according to the 
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series editor are not considered as to be ‘pretty, 
and few are comfortable’. Thus, Miller by setting 
a word that embodies anxiety in the title triggers 
a path full of obstacles that prevents proper social 
adaptation, in such manner warning the audience to 
expect observable responses to immediate threads, 
especially that of stones.

 
  In this paper the researcher will look closely to the 
significance of the word choice and the meanings 
which are evidenced in the book, the first word to 
be analyzed is fear. The Oxford Dictionary offers 
three definitions of fear, the first caption is ‘an 
unpleasant emotion caused by the threat of danger, 
pain, or harm’ the second one ‘a feeling of anxiety 
concerning the outcome of something or the 
safety of someone’ and the third ‘the likelihood of 
something unwelcome happening’. Peculiarly all of 
this definitions can be associated with the reactions 
generated by many of the characters. One such 
example is appreciated in Walking on the Tiger 
Road where Idle Bwoy in the midst of carrying out 
a massacre reflected more concern towards being 
‘gay’ than Mark, the individual, whose sexual identity 
was publicized and therefore his very own life was 
austerely violated. Considering the reluctance to 
divulge his identity, the flinging of stones was an 
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immediate reaction to Idle Bwoy’s homosexual 
frustration, thus the only escape was to look for a 
scapegoat to emancipate himself from the demons 
that oppressed him. 

Likewise, in Calabash Broken Mary was driven 
crazy and felt frightened by the idea of men’s egotism 
and their yearning of destroying lives for no decent 
motive, as men are characterized as to be mentally 
challenged in love affairs. The second definition is 
reflected in Tolston Closing where the concern of 
breaking the chains of oppression afflicted Naomi’s 
mental well-being and her capability to set herself 
free. Largely, life provides the space to be fearful, 
that fear crept into the life of the characters of most 
of the stories, afflicting them whether with physical 
suffering or mental anguish. On these grounds, we 
can argue that the author merely seeks to ponder 
the proclivity in human behavior of fearing self-
determination, distinctiveness, memories from 
the past, and being open to experimentation, just 
so to closely look how humans behave under the 
burden of fear. It is however, important to note 
the unusually antagonistic circumstances where the 
individuals were positioned.  

Having contemplated the first term, is necessary 
to shift to the second one “stones”. It is to highlight 
that the employment of a dictionary definition for 
“stones” will not be used for the reason that the 
writer considers it is better to understand the 
term in the context of the book. Unquestionably, 
in the light of the book stones are not understood 
simply as hard solid minerals. If we were to use the 
dictionary, at that level there would be no fearsome 
connotation and that is exactly the opposite of what 
the author wants to precise with the title. Given the 
knowledge with regard to stones as solid objects 
that do not take shape, it is quite surprising that in 
the light of the book they do alter their essence. 
Moving right along towards understanding why 
the title sustains the existence of a fear of stones 
it is necessary to consider what they symbolize to 
be anxious about. Anticipating the usage of stones 
in the book it is humorous to appreciate that an 
immobile object is what is being feared. This is 
derisive especially when such object can work as a 
woman’s accessory to embellish the appearance, a 
gift to show affection, or an object to be thrown 
across the water for amusement. 

When the author affirms a fear of stones, he 
does not denote the physical matter but how it is 
used. To understand what stones symbolize in the 
book it is then conceivable to assume that is like 
going on a journey from the attractive and human to 
the monstrous and macabre. After getting a glimpse 
of the moderately good employment of them is 
time to move towards the last part of the journey. 
One may argue that the movement infringed to 
the stones, the shooters and the manner in which 
stones are being thrown is the real cause of the 
uneasiness. Bearing in mind that stones are immobile 
objects and by themselves would not be able to 
panic individuals. Considering now the metaphoric 
representation, stones can embody an undesired 
conceived pregnancy that reflects the weight of 
what carrying a child is, like in The Fear of Stones, 
where baby Gavin growing up is no longer the seed 
of love but a dividing cell that feels inert, painful and 
heavy to his mother. In an attempt to connect the 
fear and disgust to what Gavin represented in her 
womb, there are no greater tracks that can lead to 
a specific allegation than her immediate rejection. 

Further on the same story stones are assumed as 
to be a mass that gets stuck in one’s throat or like 
bumps in the road, a weapon that is charged with all 
the loathing, cowardice and repugnance stored in 
one’s heart. On the basis of the evidence currently 
available, it seems fair to suggest that stones inflict 
anxiety, yet not to the extent of phobia. Even when 
the description of a specific phobia, a consistent fear 
of a visible or tangible form that deprives sufferers 
of sound judgment and averts their contact or 
proximity to such objects, matches the distressing 
emotion caused by stones, there is not such phobia 
of stones. As opposite to what the author in the book 
claims with the word ‘lithophobia’. The underlying 
argument in favor of the nonexistent fear of stones is 
that such phobia is not to the object itself but to the 
individuals who hurl them and how they perpetrate 
the discomfort to the sufferers.

To reminisce upon the book would immediately 
bring to mind the idea of people who are in a form 
of life journey with a dysfunctional lifestyle. Mostly, 
their goals are to live from time to time, overcome 
obstacles, and sometimes have a decent burial, but 
fear and stones in the road retain them from ongoing 
in their journey. It could be said that even though 
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the book ranges between a vast number of themes 
the majority of the stories rephrase fear, certainly 
not just to stones, but the idea of fear is present 
in general terms. The ascription of Miller to the so 
called ‘magical realism’ works as an explanation of 
the factual origin of his eccentric stories and how 
they turned out to exploit human behavior. Thus, 
so far we can ascertain based on a short analysis 
of the title that we face some distressing accounts, 
which are spoken in a variety of voices as they are 
various stories that collect unusual situations. Such 
situations are governed by fear, thus characters draw 
on obeah and the mystical to pursue knowledge or 
basically that is their response to not simply survive 
their condition as outcasts of society, but really live.

The preconception generated by the title 
transmits a little magic on it, actually it interacts with 

the story in a remarkable style, pretending as to 
have an isolated observation yet fervently charged 
of emotion. This short-story collection makes the 
reader to reason whether the stories explore that 
‘fear of stones’ and to a great extent they do, but 
they also scrutinize the different grades and value 
the decrees of “fear”. In short, Kei Miller, based on 
Caribbean items, uses techniques well known to 
any reader ranging from his omniscient narrator to 
the witness who speaks in first person. The texts 
were developed with the expected simplicity of the 
author, stories that speak in terms of the disquieting 
realities of rejects of society. As well as the fate of 
lives in a world in which fear dominates sentiments, 
emotional states, and convictions, where more 
everyday acts may be subject to a more intense and 
true reality based on what stones and subsequently 
the fear to it symbolize to the characters.
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VIEWS AND REVIEWS

“WRITING ACADEMIC ENGLISH”, BY ALICE OSHIMA 

César Augusto García Mesa1∗

“The drama of the essay is the way the public life 
intersects with my personal and private life. It’s in 

that intersection that I find the energy of the essay.”

(Rodríguez, s.f)

Writing Academic English (2006) is an inside 
look at what goes on in terms of academic writing. 
The book copes with several aspects to prepare 
an intermediate or advance student of English in 
terms of writing. The author Alice Oshima is a well 
– known writer, presenter and teacher. She has 
written a wide range of books concerning writing 
which include academic writing series. This book 
aims to explain within a practical methodology the 
most accurate way to write essays in English. It is 
divided in three main parts. 

Supporting Details such as facts, quotes, statistics 
and the existing follow up stage: from a paragraph 
to write an essay are the topics mentioned in the 

1 ∗ English Professor Universidad del Tolima, 
Student of Master in English Didactics Universidad 
del Tolima. Email: cgarciam@ut.edu.co

first part. The sections discussed two important 
issues regarding academic writing:  supporting 
details and linking paragraphs in order to write 
an essay. Supporting details deals with a way to 
support your ideas beyond your personal opinions 
based on experiences or beliefs, meanwhile linking 
paragraphs comprises three main parts as argued by 
the author: introduction, body and conclusion.

Personally, I think that these segments of the 
book enable readers to shape their writing skills 
especially in the case of writing academic essays due 
to the fact that supporting details are the key to hold 
paragraph cohesion and consistency through text. 
Although the author does not mention examples, 
I consider them a reliable source of supporting 
ideas for essays. In addition, the introduction, body 
paragraphs and the conclusion structure illustrated 
by the author is a basic schema we must follow to 
write an essay efficiently.

Writing an academic essay can be very demanding 
and there are many things that writers must take into 
consideration. The supporting details is a way that 
is used to helps writers proving that the statements 
written are true facts and not just opinions 
without any background; in this sense, Zemach 
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(2005) points out: “The topic sentence states the 
main point or controlling idea. The sentences that 
explain this main point are called supporting details. 
These details may be facts, reasons, or examples 
that provide further information about the topic 
sentence”. Then, illustration might be considered a 
useful tool to support the main topic we write about. 
These examples might come from the writer´s 
experiences, beliefs or background. For instance, if 
you are writing an essay related to Education and 
you are a teacher, you might use your experience 
as teacher as a way to illustrate and support your 
point of view. 

On the other hand, chapter 4 discusses the 
structure of an essay which is absolutely necessary 
and useful for any writer academically speaking. 
There are several experts on the field who support 
and use the same schema as a result of research. 
Oshima points out that the arguments must be 
developed in an argumentative way. On the other 
hand, she mentions the arrangement an essay must 
have: introduction, body and conclusion. Therefore, 
if you are planning to write an essay you must take 
into account these three aspects as a general outline 
to follow. 

I believe that the importance of supporting 
ideas and essay structure as the basic and valuable 
features of a paragraph and an essay cannot be 
underestimated. It might be a kind of repetitive 
recipe; however, it is the most suitable approach to 
write a paragraph efficiently. In addition, it provides 
cohesion and coherence between ideas which make 
the essay more reliable and easy to understand. 

In the second part of the book the author presents 
quote, paraphrase and summary as relevant concepts 
which any writer at any academic field must identify 
and distinguish clearly to write an argumentative 
essay. In this sense, she provides a flawless 
explanation of these concepts at the beginning of the 
chapters. In addition, she offers several models and 
examples of what a quote, paraphrase and summary 
are. This enables readers to recognize when to use 
them and what the differences of these important 
resources are. Moreover, it is true that an essay 
deals with your own opinions especially when you 
write an argumentative one. However, the writer 
should pay careful attention to what he says and the 

way he expresses his opinions and ideas in order to 
avoid plagiarism and hold objectivity. 

To begin with, Plagiarism is a burning topic 
which writers might have into consideration when 
writing an essay and there is not doubt about the 
possible dreadful consequences of it, in this sense, 
paraphrasing and summarizing are key strategies 
developed throught chapter 8. In fact, these 
techniques help writers to establish a precise 
difference between the author´s words and those 
of the cited authors within the essay. It must be 
stated that the pragmatism of the chapter in terms 
of explanations and activities is really supportive 
for readers. For instance, the writing technique 
questions generate readers’ awareness about the 
way to paraphrase and summarize. Besides, the how 
to key statements found at the end of the chapters 
clarifies the concepts which might be use to write 
any kind of essays such as argumentative ones.

On the other hand, chapter 9 discusses the 
structure of the argumentative essays and its 
features. An argumentative essay shows reasons 
to support or refuse a thesis statement giving your 
own opinion and supporting your ideas but keeping 
objectivity. The chapter describes the organization 
in two different arrangements: block pattern and 
point- by – point pattern. Although, both keep the 
same structure: introduction, body and conclusion. 
Furthermore, the chapter introduces the notion of 
argumentative essays by giving models and examples 
which show paraphrase and summary extracts as a 
way to link the previous chapter. The paraphrases 
and summaries provides objectivity to the essay, as 
acknowledged by Bazerman (2010) the way to hold 
control of the point of view of other authors while 
mentioning them but including your own words is 
by paraphrasing.

In the last section of the book the author states 
some models for sentence structure. The chapter 
10 exemplifies independent and dependent clauses, 
simple sentences, compound sentences and 
complex ones. In the following chapters the book 
entails important issues like parallel structures, style, 
fixing sentence problems, clauses and participial 
phrases. Lastly, there are some useful appendices 
concerning the writing process. The reader can also 
find a concrete explanation of the punctuation rules 
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and some charts of connecting words and transition 
signals. 

In sum, I consider that Oshima reinforces the 
writing skill academically speaking especially in 
the light of argumentative essays. The schema 
for argumentative essays and the ways to avoid 

plagiarism presented throughout the book are of 
great value not only for amateur but expert writers 
as well. This is all information we need to use 
other author´s thoughts and write argumentative 
essays accurately. Thus, if you are keen on on the 
improvement of your writing skills, you are welcome 
to read this worthwhile volume. 
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CHARACTERIZATION IN A SHORT STORY

Daniel Esteban Perdomo Rincón1∗

Short story is the type of literature that must 
followed some features which help to identify it and 
give its own brand. Fear of Stones and other stories 
shows the characteristics and features of a short 
story, it presents through narrations a Jamaican life 
style, traditions, culture and ideology. The main 
characters deal the fact of being different in a society 
that is imposing rules. Kei Miller wants to show 
people’s perspective which is suffering and living this 
situations, and how they should manage and face 
these events that for most of them are prohibited. 
Taking into account the perspective of the society 
character’s personalities can be identified, and 
readers are allowed to discuss and give their own 
point of view related to the connection that creates 
between the text and reality. In most of the Miller’s 
stories main characters are presented in an indirect 
way, where the situations, contexts and secondary 
characters are influenced. Because the main goal 
is to give the readers the opportunity to think 
and recognize by themselves the main characters’ 

1 *VII Semester Student BA in English. 
Universidad del Tolima. Email: danielesteban628@
hotmail.com

personalities. 

A way to communicate or transmit feelings, 
experiences and events is using a short story. In this 
case it will be analyzed two stories from the text 
which are “walking on the tiger road “and “read out 
Sunday”. In this two stories it can be noticed the use 
of tale which is a kind of short story that presents 
events of a culture in a dramatic and narrative form.  
The first story has the part of a short story, because 
it has a climax which was from the beginning, it is 
stablished how a homosexual person deals with 
himself, family, friends, and society.  There is a 
society that does not permit this, so they try to 
kill him and the confused part is that most of the 
people who were judging were homosexual too. 
This story presents the reality of many people who 
cannot express what they want, as a foreigner it is 
a big contrast how people deal with this topic. In 
my country homosexuality is not accepted yet, but 
there is a balance which is if a person is homosexual 
this person will not be killed or abused people just 
should respect others even though they have other 
thoughts.

Homophobia is presented there, however it 
demonstrate discrimination too when the main 
character wants to avoid his culture and go other 
part when he can be accepted by his sexual 
condition. Being in a different country did not help 
him to feel accepted, now his sexuality was not 
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important now his skin color takes place and the 
society started being racist with him. Presenting 
the second story, read out Sunday demonstrate the 
life of a girl who goes to the church and believes in 
God. This story involves the reader in a dude where 
question come to people’s mind asking why she is 
doing that, if she is believing in something why she is 
doing the opposite or why she is interpreting bible 
in a wrong way. 

Also it presents the reality in some churches 
where parishioners play with two roles, one in the 
church and one out the church. The climax here is 
to realize what a pastor should do in a church, if he 
is most holy than the others or if he has a higher 
level than others.

For many people in my country church means 
money, the prototype is that leaders just want to 
earn money in an easy way. Inside of churches 
there are sins, the difference with the rest of the 
society is those are private. The connection that 
I create with my experience in the religion is that 
people should do things in a hidden way, in order 
to avoid being accused by others so they are using 
churches as a stash. This girl is presenting her sin 
in a different way, she was secure that she was not 
doing something bad. Sex in the church is permitted 
inside of marriage, out of marriage it is considered 
a great fault and it is worst when a girl who is not 
married get pregnant. This story presents that 
reality and how the pastor control the girl’s mind, 
in order to have sex with her and make her think 
that she was not wrong. I disagree to see that many 
pastor control the parishioners’ minds and leaders 
do not influence them to study by themselves and 
then share what they have study.

Taking into account the characterization gave by 
Miller in the two stories, it can be established that he 
presents the main characters in an indirect way, he is 
presenting them by their actions, thoughts, feelings. 
Using the character’s backgrounds or previous ages 
are necessary to identify character’s behavior, this is 
not the case of the stories in which started without 
knowing where characters are from. As a feature of 
a short story, it is not possible to write everything 
about characters for that reason they do not have a 
report of previous ages. The first story starts with 
the description of the mother, it provides some 

memories about the Mark’s childhood to explain 
some events in the text but it is not a complete 
information about the previous time. The second 
story starts presenting the main character called Sue 
but in the age used by the story, it is not explained 
where she was born, where her parents are or 
how she arrived to the church. Miller is not using a 
complete biography to develop his characters and 
their stories.

Secondary characters are necessary to identify 
main characters’ personalities, taking into account 
the relationship between them. The first story 
uses Mark’s mother, it can be noticed that Mark is 
womanish this is refuted by neighbors which were 
accusing his mother because his attitudes, he is 
amorous with her and he is a respectful boy. Idle 
Bwoy’s behavior can help to identify that Mark is 
friendly, quiet and when he tried to help him Idle 
did not want to be identified as a gay person, or 
be associated with Mark so he just was rude with 
him. Now, perceiving Mark’s response which was 
calm did not fight, give his arguments or assume 
a defensive position he just kept quiet. It can be 
claimed that he is a passive and not problematic 
boy. This attitude can be reinforced with the Indian 
man who took him and hit him just because his race, 
other kind of people just fight or do not permit 
being abused by others.

In the second story Sue’s personality can be 
identified through two secondary characters 
which are Sister Mabel and the pastor. Sue can 
be explained as a passive person too because she 
was manipulated by this two characters. The fact 
that she was doing something wrong makes her an 
innocent person, but to what extent she is innocent 
of her acts. The great influence produced by the 
pastor towards her shows that she was not innocent 
at all, even though the influence makes her creates 
the idea that she was forgiven by God forgetting her 
sexual acts every time she wanted. In terms of sex 
she was manipulated, but in terms of being with a 
married man she was conscious that she should not 
be with him because he had wife. For that reason 
the secondary character’s behavior demonstrate 
the main characters’ personalities, as a response of 
their interactions.

On the other hand, the environment or situation 
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presented by the author give us more details to 
create and describe the main characters. Mark’s 
environment presents a town were traditions are 
so important and as in my country the number 
of residents tend to be gossips and talk about 
themselves. There homosexuality is not permitted 
and Mark is presented as a stronger man who 
should deal with people’s comments, and pretend 
to be as the others in other to be accepted in the 
society. Same thing happened in Sue’s environment 
which is more religious, it is presented as a way to 
demonstrate something that they do not want to be. 
There people use churches as a shield in order to 
be perceived as a good people by the society. Both 
contexts develop the main characters’ personalities, 
because they present how characters behave in the 
society that they choose or their destiny gave them 
those environments. 

Arguing if the power of a short story is to have 
rules to break them later, presenting this text can 
proof that is not true because Miller is following the 
rules. Taking into account the previous statements, 
which stablished some reasons that stories have the 
appropriate characterization on the main personages. 
According to DiYanni, (1986) “Its characters are 
recognizably human, and they are motivated by 
identifiable social and psychological forces.” It can 
be said that the personages presented in both stories 
should have a balance between how they want to 
be and how they have to be in their contexts. Miller 
is presenting his characters as a common people, 
reading the stories I could associate main characters 
with people who I know, comparing their cases with 
events from my country. To identify how Mark and 
Sue’s minds pay attention in the manner to live in 
a society where being different is not right, where 
you will be accused if you do not follow the rest. 
Those are common examples of problems that 
human being must endure the author is not talking 
about a different specie he is presenting the society 
that cannot express.

Additionally, Miller is presenting these humans 
by the tale manner, using this form he is developing 
main characters by the sequence of factor and 
events. According to Williams, (1926) “The tale 
is also a photograph, but instead of being a single 
stationary picture, it is a moving-picture, delineating 
character by a chain of incidents which allow us to 

see what the characters are by what they do.” This 
quote reinforced the idea that Miller is doing an 
indirect characterization with the personages, both 
main characters are identified as a passive and liar 
people. In both stories can be noticed a Jamaican 
life style in a town and inside of a religion, here is 
showed the part that for many people should not be 
told. I think that the stories are presented a reality in 
our society, people are afraid to present this reality 
in order to show a prestige or an image in front 
others. As the book is called, Miller wants to show 
which fears we have to face, and how the stones in 
this case people deal with these fears. 

The sequence of the events in the story allows to 
have a better idea of the characters. In the first story 
knowing three main events which are when Mark 
went to school, when he should go to the U.S.A. 
and his coming back to Jamaica. They permit me to 
identify his fear to be different in both countries, 
and the consequences did when the stones discover 
his fear and attack him. According to Williams, 
(1926) “For the whole mechanism of the story –
introduction, plot, dialogue, and conclusion- are 
designed to show us the characters under stress 
of emotion and the results of that emotional 
arousement.” However, taking into account the 
conclusion in both stories Miller gave a sensation of 
incompleteness to reader, because readers want to 
know what else happen with the main characters. 
As in the second story, where Sue is accused as 
a sinner by the pastor which at the end accepts 
to be the father of her baby. What it is going on, 
which reaction parishioners had, the pastor stop his 
service or he took responsibility with Sue, and his 
married was broken.

Now, thinking in both stories and Miller’s 
characterization of his main personages, there is 
a connection with the problematic in my country 
and the problematic here in Jamaica. Creating an 
association with Mark’s life and the real context, 
it can be argued why people are accusing his 
sexual orientation. In both countries the religion is 
important for all generations, so homosexuality is 
not allow in both countries, the main point here is 
when people think that they are perfect they start 
judging others because their acts. Gossipers do not 
evaluate their own lives they just want to destroy 
others’ lives. To live in society is necessary, human 
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being needs to be accompanied by others, and the 
best way to help others is giving advice. In this case 
homosexuality for religious people is not accepted 
but is respect, it will be better if people apply God’s 
concept: he loves the sinner but he hates the sin. If 
homosexuality is discuss in a religious context just 
God can judged homosexual people, the others 
must support them in order to have a change by 
influence instead of discrimination.

 
  Sue’s life gives a deepest perception of religion, 
I am thinking in my church and my religion. Sex is 
bad out of the marriage, many cases in my church 
of girls who get pregnant by their boyfriends are a 
problematic. Seeing how people respond to that 
problematic makes me feel upset, and to create 
the dude that religion helps people to have a better 
life style, or to judge each other. Creating the 
concept that if people want to follow God should 
be strict, nowadays people do not have clear if they 
are following him because they love him or they 
are scared of him. To what extent a person can 
be manipulated by others, Sue was manipulated 

by religion thinking that she was virgin and her 
pregnant is similar to Mary. I want to listen and 
proof those arguments with the purpose of create 
my own thought.

To sum up, Miller is not breaking the rules because 
the way in which he is presenting the characters is 
according to the norms of characterization which 
can be direct or indirect way. Based on Mark and 
Sue presentations by the author it can be concluded 
that their events marked them, as a reserved 
people. Relating reality with the stories it can be 
proved that Miller is presenting real life cases, he 
is presenting two extremes which are religion and 
homosexuality. Where there is a clear unbalance 
which can kill people physically and psychologically, 
because people are not tolerant with the differences 
between them. A short story must follow some 
rules on the contrary it will not be identified as a 
short story. The characterization in this paper allows 
to make connections between the text and real 
context, it can be affirmed that Miller is following 
the rules.
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IN THE BORDERLINE WITH KEI MILLER

Stefania Herrera León1∗

The short story has been framed as to resemble 
Freytag’s pyramid. Such structure falls into a 
conventional sequence of exposition, rising action, 
climax, falling action, and denouement. Which is 
made to denote a significant feature of this literary 
work: the consolidated effect. Certainly, a story 
divested of this attributes would simply be chunks 
of a setting with no sense of meaning or clear 
intention. However, Fear of Stones and other 
stories scarcely stipulates restrictions on the writing 
style. This is because a work of literature of this 
type defies the norms to be followed by storytelling 
and even though when it precepts a new technique 
of narrating, these does not surpass the borderline 
of what is established for a short story.  Character 
disclosure and how the notion of time is crafted in 
the book is a clear example of how stereotyped 
patterns of depicting a story are not given allegiance. 
It could be said then that Kei Miller leaves the 
structure of the story open to experimentation and 
development while it denotes that such patterns 
exhibit a manifestation of formality and tenacity in 
unifying the impact of the story. 

1 ∗ VII Semester Student BA in English. 
Email:  stefa-hl@hotmail.com

The established patterns of story-telling have the 
flexibility of proffering a notion of incompleteness 
and ambiguity. I strongly believe that the book acts in 
accordance to the principles of such technical form, 
and alternatively is the range of freedom granted 
to such narrative style that gives us a sense of 
infringement of the rules. In this manner, it could be 
said that the desire to identify the writing patterns 
of the story is what generates the impression of 
breaking the rules. This would constitute that 
readers have an inaccurate interpretation of the 
qualities of what the short story is. Thus, dictating 
that the quality of the writing of such stories is not 
following what is accepted thus is mistaken, because 
as a matter of fact the rules allow this type of action.  
Before proceeding any further, it is important to 
clarify the framework of this study to be able to 
understand, thus it is crucial to indicate the meaning 
of short story. In the words of Marilyn Singer:

A short story is, in some ways, like a photograph- 
a captured moment of time that is crystalline, 
though sometimes mysterious, arresting, though 
perhaps delicate. But while a photo may or may not 
suggest consequences, a short story always does. In 
the story’s moment of time something important, 
something irrevocable has occurred. The change 
may be subtle or obvious, but it is definite and 
definitive.
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If the essence of the short story was not that 
of being enigmatic and it were not equipped with 
tailored messages, constituted for a more eccentric 
response from the reader, and to allow its audience 
go beyond this present reality. The short story would 
be nothing but a picturesque scene from a Disney 
fairy tale, which plot and ending are stereotypical. 
On the other hand, rules are the set of patterns 
established for written pieces of work, these are 
generally followed in storytelling, even readers are 
aware of when these patterns take place in the 
story. These structures are merely generalities and 
depending on the length the story the tendencies 
may or may not be adopted. However, in this 
paper, I put forward the claim that the compact 
book follows the rules, but the author meticulously 
presents the characters and settles the scenes 
resembling a destructuration of the conventional 
sequence.

If we take a closer look to the techniques of the 
short story exploited by the author, these will expose 
the reasoning behind its usage to condition a better 
understanding of the main effect. We might find that 
the power granted to the context is compact and 
concise to memorable personify the characters, by 
setting up the context this will dictate the personality 
and identity of the main actors. In the portrayal 
of Augustus Silvera in Government Cows language 
dictates the situation and the situation acts as a 
projection of identity. Therefrom, lack of education 
is conveyed in behalf of the intentional grammatical 
mistakes, syntactic structure and code-switching or 
alternation between Standard English and Jamaican 
creole. Likewise, the way Augustus’s personality 
is prompted by feelings of sorrow for any each 
of the misfortunes that occur to his people only 
arouses the thought of a ranger of the underclass 
in his own insignificance. Likewise, the reprisal and 
desire to inflict at least as much disgrace in return 
is a trait of his personality, as that is the ambition 
of the character. These are nothing but hints that 
the author sets to provide moderately clear ideas 
of the contextual image of the story, the remaining 
pieces are left to be envisage by the readers with 
own indisputable perspicacity. 

Every word in the short story must account for 
the construction of the contextual structure. Having 
considered the technique of conciseness, it is also 

pertinent to apprize that in the text the peculiarities 
of the subject of matter are stated succinctly in 
a letter of four pages, this therefore implies a 
reduction in the amount of words utilized. This last 
statement provides space for the consideration of 
the shortening of a much elaborated plot, which 
is another quality of this narrative style. This may 
be inadvertently illustrated on the design of the 
same story that was examined previously and 
in Sound Like a Gunshot (three stories). In spite of 
the variation in length of the two stories, both 
have the characteristics of being consistent with 
the economized establishment of new elements. 
Namely, the plot remains consistent in function but 
the role played by perspective is what constitutes 
the appearance of complexity. The image of the 
character can be affected by the contrast between 
the recursion to tell a story with the tellers in an 
episodic progression and the impressionist narrative 
that focuses on displaying the impression recorded 
in the minds of the characters. The adoption of this 
technique might be due to the desire of the author 
to delineate the human response and perception of 
everyday events. 

While Government Cows presents a sequence of 
events from a single perspective that was provoked 
by a reluctant newspaper editor. The stream 
of occurrences was abridged in a complaint yet 
celebratory letter, that left no space for detailing the 
inside information and all the facts and circumstances 
surrounding it. The other story is however shown 
from multiple perspectives and by re-enacting 
the unified effect the logical order is altered. The 
narrative structure is entangled not only because of 
the imagery offered within the same story, which 
is more likely to change the position taken by the 
reader, but also, considering that the notion of time 
gives a sense of a lost thread running through the 
story.  Therefore merely resembling a rupture in 
the preservation of a not much elaborate plot. This 
technique supports the view of character building 
being drawn by the reader with back stories to 
supplement the gaps created by the alteration of 
the order. Particularly, the structure of the story is 
subject to changes and new development, allowing 
the reader to unrestricted choose alternatives to 
support and provide with a suitable ending. 

The sensation of rupture mentioned above is 
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set to highlight the importance of the genuine and 
immanent narrative of the characters in the stories. 
As Hills (2000) claims “It is an effective way of 
achieving characterization in fiction to show how 
a character behaves, what his actions are everyday 
life” Again, the characters are unveiled and their 
identities emphasized in the progression of the 
scenes. Consequently, the structure in which the 
personality of the characters is presented does 
not follow straightforward recognizable patterns. 
Yet, behind every story in effect the inescapable 
presence of marginalized characters is perceived. 
The author develops the characters enough so that 
the reader has a slight idea of each of them. And as 
it if where a puzzle with missing pieces, the reader’s 
task is to complete the entire picture. This task 
became the hardest fill in the blanks activity since 
they are several possibilities that one can support. 
I have gotten used to the patterns of what a story 
is composed of, generally expecting the author to 
provide me with not just a beginning, middle, and 
end, but also with a formal structure, tone, style, 
rhythm, length and characterization that is easy to 
identify and specially understand.

 
Another, significant aspect to be considered is 

the notion of time and the role it plays. It is to note, 
that it has not yet been stipulated how the notion of 
time should be presented in a text, or if the narration 
has to be set in chronological order. The narrator, 
among its functions, has to decide in what order and 
how fast will tell the story. The first thing that can 
be stated is that the narrative is full of anachronisms, 
i.e., mismatches between the sequence in history 
and order of succession in the story. Any narration 
offers a general order, since the linearity of language 
requires a successive order facts that are perhaps 
simultaneous. But the present book has, in turn, 
many individual flashbacks, altering the timing of the 
story, connecting different times and moving the 
action to the past. In fact the rupture of temporal 
order is used as a stylistic device. The value of this 
work is based, in large part, by the way the author 
has played with time.

To provide consistent view of the overall text 
Miller sets a founding event, which makes possible to 
travel in time in Sound Like a Gunshot. The reference 
axis in this text is the murder scene, therefrom this 
benchmark the narrator guides the reader intro 

three main sections and consecutively uses asterisks 
to make a division of background and present reality 
within the main divisions. At the time of telling the 
story, the narrator has the artistry to do fewer stops 
in each registered memory of the characters. The 
sensation of greater meticulousness is produced 
by the use of a descriptive text. Considering that 
time and actions are stopped, a detailed explanation 
indicating how the people are, the reasons why and 
motives that induce them to act in a certain way 
takes place. In this manner, this serves mainly the 
purpose of extending and acclimatizing the action 
and creating an atmosphere that makes more 
credible the events described.  

The notion of fictional experience of time 
saves the concept of character disclosure in the 
narrative voice, therefore the descriptions help 
to stop the action and set the stage for the events 
that follow, based on the characteristics given to 
the characters,even when, there is no consistency 
between reality and the fantasy. To that extent, it 
could be said that the viewpoint is on the field of 
experience that the character belongs to, all this to 
deliver a clearer picture of the events that lead to 
the main plane. 

Conversely, Government Cows presents 
anachronistic procedures within a sequence, based 
in a more uninterrupted continuous-time order. For 
instance, this extract from the text: “I want you to 
know bout all the tings that you cause, and I hope 
you can sleep at night time.” Evidences that the 
narrator returns to the past of the character, this 
back to the past break in the story is not so sudden 
and is slower in regards to the speed of the story, and 
certainly gentler than the sudden returns existing in 
the story above conferred. This resource is used to 
gain a more precise notion of events of the past of 
the protagonist. Certainly, there is no shortage of 
disagreement within the view that such technique 
consents details of the characters, the context, and 
action. Without those the reader would otherwise 
be lost, and if some of those particulars were 
omitted certain situations of the story could not 
be comprehended. For example, Augustus Silvera 
manifest fixed aspects of an uneducated person at 
the beginning of the story, the whys and wherefores 
are elucidated later, then one understands that he 
is the product of a corrupt government that is not 
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responsive to education. One more insinuation of 
this is prearranged with what Norris Walcott utters: 
“Augustus, you must write those things to the 
newspaper editor. 

Poor people can have a voice in this country 
too” From my point of view as a foreigner and 
someone who is unfamiliar to the reality of the 
Jamaican governance, I consider that education, 
which by definition is a key priority and is essential 
for social and economic development of any human 
conglomerate. Gives the impression of being left 
behind, as a large population of young people and 
children are outside the school system, including 
the son of the main character, this personalities then 
have to resort to committing criminal acts to make 
a living. As a consequence, a nation with such bad 
system has fewer chances of success, and fellowship 
and prosperity in comparison to other countries.

Particularly, I consider that a good writer is best 
appreciated by hiding details than by leaving them 
at first glance. In generating a greater impact on the 
reader, the work has to mix elements of ambiguity 
and uncertainty, otherwise its reduced number of 
words would have no effect on the reader’s life. And 
this is basically what this type of writing focuses on, 
to produce a unique effect that is transcendental. In 
this process the author manipulates element such 
as the characterization and setting in a short time 
of period and reduced words. The consensus view 
seems to be that the brusqueness and contrast of 
scenes in Fear of Stones does not follow rules rather 

breaks them. However, the notion of brokenness 
is moderately the unease of the reader to discover 
what lies behind the deceits placed by the author 
to captivate an audience. The gratification of full 
knowledge and complete understanding of a story 
is what stimulates the desire to learn all the small 
details that have been entangled with caution for 
its discovery. Clearly, the story is not effusively 
developed, if one takes into account that the space 
being provided to the author is reduced. Additionally, 
the enigmatic quality is part of the artistic expression 
of the form.

 
In short, the significance of the collection to 

me lies on the diversity and how the unexpected 
is presented in the book in a rapport manner like 
instead of reporting just events that happen. Using 
techniques well known for any reader ranging from 
his usual omniscient narrator to the witness who 
speaks in the first person. Indeed, in almost every 
story of the book a sense of Kafkaesque loners 
predominates, isolated by chance, by bureaucracy 
or by a fatal destination making them turn their 
attention to an objective. The text is developed 
with an unusual straightforwardness the tellers and 
narrators speaking with a pretension of detachment   
of the observation of the characters. In terms of the 
abruptness and openness, the text still satisfactory 
engages the audience, even when the author decides 
to adhere to the established rules of the short story 
to present abound descriptions, so that the reader 
can visualize the scenes in detail. 
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A DARK KNIGHT

Valentina Canal Naranjo1∗

As I listen to Chopin’s nocturne number 20 my 
heart starts beating vigorously and flashbacks start 
to emerge in the corner of my eyes.  His name still 
a mystery to me but the mass of memories he left 
inside my head are going to be with me a lifetime. 
He is a person who slowly dug a room in my life and 
someone I would like to write about as well as he 
composed about me too. 

Our first encounter was a pouring night, the sky 
was gloomily dark and one thin ray of light guided 
my path to meet him. Walking in the rain I entered in 
a filthy bar where strangers were sitting in wooden 
booths drinking draft beer. I sat at the bar and 
asked for a glass of red wine which was not dainty 
or tasty. Suddenly the music stopped and someone 
was sitting on a worn chair putting his hands on the 
piano keys. His musician long hands started playing 
on the rusty piano an old song, with a perfect tuned 
throaty voice, a story of two lovers holding each 
other’s hands behind bars. Looking at him was an 
experience beyond words.  

1 ∗ VII Semester BA in English. Universidad 
del Tolima. Email:  valen.selene@gmail.com

With passion I stared at him the entire song. He was a 
young man with a childish pale and rosy face; covered 
by a stubbly beard untamed and unmanageable as his 
hair, golden-blond hair falling in his shoulders.  Thin 
nose, full rosy lips with a surpassingly fascinating 
curve reveled cleverness and an astonishing smile. 
His stern countenance combined perfectly with his 
body. A lean, muscular figure covered by a leather 
black jacket, a white frayed shirt and rough skinny 
black jeans. He leaned on the worn chair every now 
and then, he was feeling the music from his heart to 
his dirty black boots.  The pallor of his skin draped 
his arms but blurred black lines of a tattoo in his left 
hand marked his skin, making me wonder of other 
places where he can be marked as well. The last 
thing I wanted to see were his eyes, afraid of falling 
into them. But there they were, his pure soul. I let 
myself go into his hazel tired eyes; he looked at me 
with his mesmerizing look. All the noise and my 
breath came back to my world but I felt into his.

Numbed by the sound of the piano, I could only 
look at him; he was feeling too much while playing 
and in the cusp of the song he stopped and looked 
at me again. He came to me with a cigarette on 
his right hand. As we started talking, I realized he 
was an artistic, passionate musician who grew up 
in humble home. He started playing the piano at 5 
years and since then he had become an adventurous 
man with curious expectations of life. Smoking and 
drinking, I noticed his sadness when he talked about 
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music and art, his pieces were always gloomy and 
heartbreaking. But life had given him a slight rough 
temper, conformist dreams and a hopeless romantic 
heart; as well as charming good manners and bright 
ingenuity. 

The night passed and so the last song, our 
favorite Chopin’s nocturne, came with the dawn. 
We never touched each other, we held our hands 
like the song and looked in each other’s eyes losing 
our breath. I asked myself how a naive girl and a 
careless man could feel and regret the same, but 

we just linked our lives in a cloud of smoke and the 
sound of a piano. 

Longing him is the best way of not letting him 
go because he is without a doubt a human being 
hard to be forgotten. Chopin will always bring my 
deepest  and dearest memories of a lifetime where 
a mysterious dark knight dug a whole new being in 
me and grew an irresistible feeling of searching for 
him as well as I hope he will be looking for me too. 

THE QUILL
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A MYSTERIOUS GATE

Stefanny Reyes Manrique1∗

Little April Jones had terrible nightmares related 
to that door, as usual: that door had been her doom, 
the one that had racked her head for the last 7 years 
of her short life. At night, she could hear agony 
screams and moaning coming out from the door; 
she could sense a scratching-like noise, just like if 
somebody on the other side was dying and asking 
for help. In her small mind, she tried by all means to 
think what could cause such noises that scared her 
so much at night, but she just could not realize what 
was behind that door.

April did not have a regular family; she lived 
with her aunt Bernice, who barely paid attention 
to the little girl. Given that situation, April could 
wander around as long as she wanted; they lived 
in a big old house on the outsides of a big city, but 
it was 30 minutes far by car, so they rarely went 
there. The environment was cool and breezy, but 
still cozy at night. The house had old floorboards, 
so when April and her aunt walked on the rotten 

1 ∗ VIII Semester Student BA in English. Email: 
stefa_rock4ever@hotmail.com

floorboards, they creaked; the solid oak doors had 
hinges that squeaked when they were open. It also 
had old windows and grey stone walls; a ceiling lined 
with massive wooden beams, a spiral staircase, a 
kitchen that had seen better days, chessboard-like 
tiled kitchen floor, black slate roof and a grey stone 
chimney. On the outside, there was a disheveled 
and neglected garden with a mossy stepping stone 
path.

April and her aunt had moved there right after 
the accident in which April’s parents died. She 
was a little baby, reason for which she could not 
remember anything about it, but she had some 
scars in her legs, as a reminder of her lost.

The accident occurred when April’s father was 
driving on a curvy road and he saw something that 
crossed his lane, so he swerved to the right to 
avoid, and the car went off the road and skidded on 
gravel which caused him to completely lose control 
of the driving wheel. It spun and headed straight 
towards the mountain, crashed and flipped to the 
side. That is how her Parents died and she was 
seriously wounded. Of course, April had no idea of 
this incident.
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THE QUILL

Day after day, she tried to gather enough 
courage to open the door that killed her from inside 
every second. So she woke up feeling courageous, 
and decided to discover what as hiding in there, 
she changed her clothes, and step by step she got 
closer to the door, with a slow move her hand 
touched the doorknob, she could feel the anxiety 
going all through her thin body, and suddenly she 
felt someone behind her: it was her aunt, telling her 
to keep away from that door. She gave no reason, 
but only kept her away, she was always watching, 
making sure April would not even get close to the 
door.

With the new surveillance, little April had no 
choice but to open the door while her aunt was 
asleep: that meant a hard work for her, because 
Aunt Bernice had a light sleep, any little sound 
would wake the monster up. So, she waited the 
first night, she waited to hear her aunt’s snoring, but 
nothing… The old woman did not sleep that night, 
predicting April’s plan, so she had to wait a couple 
of nights more to make sure Bernice would not 
stand another sleepless night.

On the fourth night, Bernice fell fast asleep and 
April quickly left her bed and tiptoed across the 
hallway: once again she was in front of the door that 
had frightened her so much. Gently she turned the 
doorknob to find something that shocked her and 
terrified her at the same time: April curiosity led her 
to explore every corner of the place as if it were 
a place where the most precious treasures were 
kept. Of all the objects found in that dingy room 
which again aroused the admiration of the girl, there 
was a costume hanging in an old and dark wardrobe 
which seemed to move with the wind coming 
through the window: she saw a thin languid figure, 
almost spectral, wrapped in bandages, stained with 
what seemed to be blood… But after she looked at 
it closely, she could realize it did not move, it looked 
like a costume.

However, April was not afraid of the horrible 
figure, she seemed to wonder why it looked so 
familiar to her... then she took him in her arms and 
started playing with it. April had no friends because 
she had been alone in the house for a long time. 
Every night the innocent girl ran straight to the 

lonely room to play with the strange costume.

One night, when April looked over the room, she 
found something that shone bright like a diamond, 
it was a medallion. In that moment, the costume 
started to move and a strange and fearful figure 
emerged. A message on the medallion was the 
answer why her aunt would not allow her entering 
to the room. The message said: “Every seven years 
I take a family into the darkness world” Then, the 
costume came to life, revealing his real self: it was 
the death spirit. 

April stood at the back of the room, her curls 
tugged by the wind to cast a halo of sunlight around 
her. Her hands were tightened at the banister and 
she gasped into the emptiness beyond. She did 
not raise her eyes from the darkness of the room. 
Her voice was as calm as a summer day; she stood 
within, only for a moment.

After taking a deep breath, she finally asked: 
“Who are you?” without making any move.

“Death is how they call Me.” the figure said, and 
she knew it was true. Perhaps she had known it all 
along, but with those words, her hope sagged on 
the darkness of the room. Her face was no longer 
pale, but returned to its dark hue, as blood rushed 
in.

“So, you are the death?” she asked.

“I am” it said.

“And what happens next?” she asked, breathless.

“You die,” Death said.

“And won’t you hurt me anymore?” she asked.

“You will be a restless soul beyond all human hope” 
Death said as it took its place behind her. It was 
nothing but a shadow. The issue of the death of his 
parents was surrounding April’s head.

Am I really done in this world?” she asked. Her voice 
wavered between honesty and sarcasm.

“You are.” Death responded with honesty - “There 
is nothing left for you here,” 
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“What happened to my parents? What about my 
aunt?” she asked.

“You no longer have an aunt,” Death said.

I stripped her of her physical shape. I silently nailed 
the cold hook and snatched the soul of her old self.

 “You monster…” she screamed.

“Although my work is not pleasant, it is my duty to 
rid the world of putrefactions,” Death said.

She cried. She did not sob noisily or dramatically, 
but tears slowly fell down her face. Her hair might 
have hid her pain from an ordinary observer, but 
Death noticed every detail.

If April had taken her eyes off the room, she 
might have seen a gray man, or a svelte woman, 
or a grinning child, or many other things. She could 
have seen her dead mother and father, or an angel, 
or even God. But, she did not take her eyes off the 
void, so she saw nothing. Her hair streamed around 
her face, obscuring her sight. She could no longer 
see the death, but she could taste it. Her heart 
thudded, and her breath came in gasps.

Into the endless void, her neck was browbeaten 

by death hands, the girl hung from her neck.  An 
involuntary sound of terror escaped from her as 
her hand squeezed tightly to its last escape. One of 
her shoes slipped off in the momentary struggle and 
preceded her toward the ground. If she had opened 
her eyes, she would have seen the world pass in 
a blur. She might have found death’s expression 
curious. She might have seen the listlessness of the 
one who has seen civilizations rise and fall, and taken 
each prince and pauper in turn, so that each death is 
nothing new, even when they do not occur exactly 
the way they should. But, if April had looked closely 
and observed carefully, she might have seen the 
deep melancholy of Death’s existence epitomized 
in waiting upon a girl to just let go. But she did not 
look up, so once again, she saw nothing. She felt 
only the wind in her hair, the sun on her back, and 
Death, hand in hand.

Next day the police answered a call saying that 
a girl had died. The call came from a pay phone in 
front of a Shell station in a poor section of the city. 
The caller was a boy. He sounded very nervous and 
directed the police to the address, 3850 Street, at 
which they would find the girl and her aunt. When 
the cops got to the dingy, rundown, clapboard home 
to which the anonymous caller had directed them, 
they found the emaciated dead body of seven-year-
old, April Jones.
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ANATOMY OF A FAILURE

Shannon Estefannia Casallas Duque1∗

III

Both are seated at the kitchen table. She hated 
that table it never let her see completely the 
window from the front building and the few white 
and red roses that the old lady handled to plant 
and perpetuate in a decent state to decorate the 
balcony. That table was just a waste of space and it 
didn’t even allow her to put flowers on it only the 
tray for the keys and even thought, they always felt 
off to lie on the floor and she knew then that the 
next morning she would have to kneel to be able 
to reach them or feel embarrassed by her lack of 
interest to sign in a gym and reach the keys with the 
high heels, 4 inches of painful but sexy appearance 
they gave to her.

 –Damn Table!- she thought it was the only imperfect 
aspect in her otherwise perfect life.

1 ∗ Student BA in Elementary Education 
with Emphasis in English Teaching. Universidad Dis-
trital Francisco José de Caldas.

He on the other side loved to seat at the table 
in the mornings and the dawn, drinking hot milk 
imagining it was coffee to feel lighter after heavy 
conversation or sex. That table was the only thing 
he really loved more over because it separated 
them even in passionate moments -the good table 
was always safe!- But he never understood why 
she refused to put the flowers he bought on the 
table in a colorful vase and instead she insisted in 
putting a stupid tray for the keys; he preferred to 
leave the keys in the jacket he was wearing when 
arriving home at night and that he wouldn’t wear 
the next day having therefore, to look for them in 
the morning when he was already late for work. 

Both are seated at the table, facing each other 
without knowing exactly what to say after what 
happened. What could they possibly say or do to 
explain or correct what happened? What could they 
do to let it go appropriately or at least, to not let it 
go? They look at each other pretty much but the 
gazes have never been useful, the gazes even when 
they are learnt from childhood cannot say a thing 
because its interpretation is lost in the subjectivity 
of the interpreter. 
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I

And with a simple utterance, with five little 
words their hearts stopped beating at the same 
time, their naked bodies became strange lands, their 
acquaintance vanished as a sheet that slips from an 
antique wardrobe. All those years together just fell 
to the floor and were gone with the breeze of an 
autumn morning.  

Both were panting, both had shortness of breath, 
both were dismembering each other with kisses 
and bites and then, during the orgasm she yelled: 
“I don’t love you anymore” and that was it. Both 
stopped there, naked on top of the kitchen table and 
even within the darkness he felt how she ignored his 
look, even within the darkness he felt how she was 
moving away from him, from their lives, from that 
moment. Even within the darkness, alone, seated 
at the kitchen table he realized about the distance 
that existed between them and for the first time he 
understood that he had lost her, that they got lost 
long before she slept with someone else.

II

The absence needn’t to be only the representation 
of an empty space. The absence of her marriage 
was the form in which she disappeared every day 
when being ignored by him, when she was left aside 
and used as a sexual object by him. For a long time 
she tried to call his attention almost like a child 
imploring to be seen, to be loved, to be recognized 
by the absent lover. –Pathetic!- she used to think 
and the day came when her love became bitterness 
and her own image, a beggar of love and tenderness 
turned into pain until she found someone that loved 
her, that desired her, that extolled her as the sun 
and adore her as an oasis in the desert. 

How easy was to fall for him, how easy was for 
him to make her happy at the beginning and how 
could have been even easier at the end. She never 
asked for more than his pure and honest love for 
her and just with one smile, one kiss, one word she 
belonged to him. She could have disappeared in his 
own life, be a clown and a whore for his satisfaction 
and even though she was there just for him, he 
decided to let her go, to put her aside and make 
her serve him courtesies, just another object to 

decorate his miserable existence lacking meaning 
and sense.

 
She was amazed and delighted for the easiness 

that came after every encounter happened. The 
freedom and satisfaction that grew each time that 
she felt she was far from him and how the love she 
thought she felt was just a bubble about to explode 
and that night when he grabbed her from behind 
and pushed her against the kitchen table and while 
he was seducing her she felt deep in her heart that 
she was going to love him for a long time but his 
presence was unbearable and disgusted her.

-I don’t love you!- She thought, -I want you out of 
here!-, -I ran out of love for you!-, -You’re just a 
stranger- She kept thinking over and over again till 
the ecstasies grew, till she felt him too deep inside 
her, till her legs started to shake and the sweat was 
covering them both. With every movement and 
every kiss she felt her heart was going to explode 
and then without noticing she heard her own voice 
and the words slipping out of her mouth while she 
reached the top of satisfaction, of desire, while she 
died instantly: -I don’t love you anymore!- and then, 
everything stopped. 

IV

She’s leaving for work and her keys are not in 
the tray. She search for his keys inside the black 
leather jacket he threw away the night before but 
they’re not there and she feels his gaze on her while 
she walks from one side to the other around the 
furniture throwing everything away on her path. 
Her despair grows and breathing is getting harder 
and she hears him laughing, mocking at her. Her 
checks turn red and her anger is about to flee in 
hateful words but the calmness arrives all of the 
sudden.

They’re both locked in the apartment that now 
seems to be too small for both but there is no way 
out. She returns and seats at the kitchen table and 
they look at each other. She leans forward and 
whispers something in his ear. He smiles and kisses 
her. This is going to be a long day with no easy way 
out. 
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THE QUILL

GRANDPA

Lina Sofía Mendoza Ramírez1∗

Antonio was looking at the sunny bathed street 
with melancholy, the years had passed now and he 
was alone in a nursing home, complaining all day 
and feeling lonelier with every minute.

The past was glorious, a house, a lovely wife and 
6 sons who are now far away, were deeply in his 
heart laughing, crying and accompanying him. Life 
sometimes is so hard that after having everything at 
some point just leaves you feeling sorry and full of 
regrets. Or at least that is what I can see from my 
window across the street.

Every morning the old ones are taken outside, 
they look at the people passing and the children 
saying hi, waiting for their own children to pass by. 
Antonio does not even move, his hands always on 
his head like if he were just being thankful for his 
greys. Sometimes the nurses are mean, they do not 

1 ∗ Student of IV semester.  B.A. in English. 
School of Education Universidad del Tolima. e-mail: 
lisome13@hotmail.com

care about if some of them are thirsty or so sad that 
they just do not want to go out and pretend to be 
happy because their sons are living their lives but 
too busy to take care of them.

I remember that when I was a child I used to ride 
on my bike along the neighborhood and Antonio 
was always yelling something:

-“Mija*! Give me a little beverage.” He used to yell 
at about 5 pm when he kept his car inside after a 
few minutes struggling with the reverse.

On Sundays, he was the only one in the entire 
block to get up at 5 am and started to make noise 
with his sandals, pretending not to be noisy and do 
not wake up the rest of the house; I could hear that 
from my bed in the other side of the rode and then 
the typical:

-“It is 8 am and you all lazy people are still sleeping! 
Ehhhh!*” Then the whole family had to get up and 
start to do something.
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When the children were younger and they 
had just arrived from Bogotá, he used to buy big 
quantities of bananas for them to eat or corn for 
them to dekernel, his aim was that none of them was 
fooling around doing nothing; now that I think about 
it, it seems one of his strange ways to demonstrate 
his love and care.

A life dedicated to working hard and give his 
best for his children was a hidden feature for me 
till I analyze him well, rumor has it that he gave a 
house to one of his daughters and share his own 
with another for almost ten years. 

In that decade all I used to listen from that house 
was:

-“Turn off that apparatus! The electric bill is too 
expensive! As you do not have to pay so you do not 
care!!”

But life goes on and the children full of bananas 
grew up and left home soon and their parents took 
the first chance to go away and they did it as well, 
thus Antonio and his wife remained in the house 
alone and living tranquilly up to the lovely wife felt 
so depressed that died of loneliness; her life was 
his love but the kids were no longer making noise, 
the electric bill was not expensive anymore and the 
corn was now rotting in a bowl.

The day she died the sky was grey and prevailed 
like that for almost a week, Antonio’s house was 
full of flowers for a dead woman, salty water and 
people who came in the worst moment to support 
each other and leave the next day.

Flowers withered with the time and dust soon 
covered all the tables, at night I could hear him 
weep alone in his bed and in the morning he was 
yelling again:

-“Mija! Give me a little beverage!” but this time, no 
one ran all over the kitchen to feed him up.

I feel his well now, he is serious all the time and he 
still stands with his hands clasped behind his back; 
but he does not remember his name or how I used 
to ride my bike in front of his always extravagant 
painted door.

I supposed that after those painful screams and 
seeing his sons stressed out for him and his sickness, 
the oversight has been a relief for all of them.

He was my hero when my father could not, he 
was my grandpa.

*Mija: Colombian expression for girl, woman, wife, 
female partner, etc.

*Ehhhh!: Colombian expression used to denote 
disagreement or reproval. (In this case)
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THE QUILL

THEIR FATEFUL PATH

Leidy Carolina Zuluaga Rico1∗

It was the darkest night she had ever seen, it 
was cold and foggy and the wind started getting in 
her nose until swamping her lungs, she could hear 
clearly the frightening but melodious sound of the 
trees that joined the bat´s songs, her heart, as dark 
as the night she was staring at, cried out to walk 
towards the overwhelming spectacle, she decided 
to hear it, and went straight to the hell.

She was not afraid, nor anxious; she was simply 
excited to hear her breath in the middle of the 
silence, she could touch the darkness, she could 
fly in her thoughts and experience the deepest 
forest inside her, she knew she was being followed, 
however, instead of getting scared she could feel 
the excitement of her blood running up and down; 
there was no certainty of what she was finding, but 
a confidence of finding what she wanted to find.

He was waiting for her, right in the hidden place 
of the forest, where not even the demons dared 

1 ∗ Former student B.A. in English, Universi-
dad del Tolima. Email: carolinazuluaga88@hotmail.
com

to pass by, he had been there for a very long time 
desiring to meet her, to smell the beauty of her soul, 
to touch the suffering she had been through all her 
life; there was no doubt he was meeting her for he 
had waited with so much patience throughout the 
years, through the pain and desperation, he had 
been waiting for her, and the day had come.

She did not know where her feet were leading her; 
she just felt she was floating in her circumstances, as 
if the wind had taken her hand and had showed her 
the path she should follow, everything around her 
cried in an outburst, cheering the time and space to 
meet in such a glorious coincidence that the whole 
universe joined in a breath to encourage them to 
survive hell with joined hands

The demons ran after her, singing the most 
pleasant songs for her, she joined them and smiled 
with such a passion that she didn´t even had time 
to think, to consider her sad and tragic destiny, 
she couldn´t hear any advice, but simply the song, 
the song of her heart, his song, the song she had 
been hearing for so many years coming from the 
creatures of the forest running around her seemed 
to for an honor path, leading her directly to her end.

He had changed, he was not what he used to be, 
the years and the pain had transformed him into 
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a monster whose only desire was to see her, even 
without having seen her, touch her without having 
touched her smell her without having smelled her, 
he was waiting, sitting in the darkness singing his 
song, her song, their song.

The clocks had almost stopped, so the wind was 
afraid of whistling, the demons had left her alone 
now, she stopped because she could feel the smell 
of sadness, desperation, evilness, now her heart  
had stopped just to hear her thoughts, she knew she 
would be the last love act of her life, she knew there 
would not be a last chance, no time to regret, no 
time to think, her decision had to be made before 
losing her life, but her life would only be found in 
death, in the kind of death she had desired every 
single beat of her heart, it would not make sense 
to live in an apparent shape, if she could live in such 
a magnificent contrast. Now she had decided her 
steps would never stop, at least not before she 
found him, standing in the darkest place, with his 
face full of death and worry.

His thoughts had also started travelling to the 
deepest of his heart; he loved her more than he had 
loved anyone or anything in the world, he dreamt 

about her soul, the soul she could give her trough 
a smile, the desire of her lips, the softness of her 
hands, he didn´t want to take her to her end, he 
hated himself for not being able to love her as she 
had desired to love her, but there was no choice, 
the decision had been taken long before, and there 
was no turning back, he felt sorry for themselves 
but his heart  also rejoiced for being able to come to 
an end in such outstanding way.

The time had come, he heard a noise approaching 
him, he was sure it was the moment he had been 
planning all his miserable life, he smelled her, felt her; 
she was shaking but not of fear, but of excitement 
of knowing she had, at last, come to her destiny, 
to the final breath of her soul; the darkness was 
too overpowering that they could hardly see, very 
convenient for him, but she did not consider it, her 
hand became the most amazing eyes she had ever 
desired to have, when he felt her, his heart started 
beating in an unbearable sound, which soaked his 
ears, he felt the most horrifying pain in his veins, 
and his bones cracked in such a way he felt them 
crumbled, he could see her face right after feeling 
the coldest gun getting into his heart, with her eyes 
full of love, she knew she had made what the reason 
of her existence was for.
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THE QUILL

A REAL FEELING

Guillermo Andrés Rueda Guzmán1∗

It was a day like any other, car noises came 
through the window and raindrops falling on the 
roof, a perfect day to stay at home watching TV 
or playing games. Andrew took his cellphone and 
opened his favorite social network. There he found a 
new photograph, uploaded just minutes ago. There 
was a special person kissing another one in the lips; 
a picture so motionless, but so full of feelings that he 
immediately dropped his phone and set to bed. He 
closed his eyes but he was still watching that image 
in his head. He got a big blank in his stomach, as if he 
had not eaten anything. He only experienced that 
weird feeling you have in your throat when you are 
about to take an exam or make a crucial decision. 
Therefore, he embraced his pillow and it was warm 
like a real support hug, like if that important person 
of the photo were there, hugging him as they used 
to do. 

Andrew and the person from the picture had 
shared a lot of moments together, they had always 
been there for each other, as happy as kids with 

1 ∗ Student of V semester. B.A. in English. Facul-
tad de Ciencias de la Educación de la Universidad del 
Tolima. email: andres1995R@Outlook.com

new toys. They used to be inseparable, as thick as 
thieves, and other people noticed that. However, 
things had changed some time ago, impromptu, 
in just a jiffy. Andrew distanced himself because 
of his own decision. His mind was a mess, a maze 
of thoughts, full of doubts and confusion. He just 
wanted his assuredness back; he felt as a complete 
stranger, a person who is not secure of himself, who 
is not sure of what he likes or not, who does not 
know himself anymore. He thought that time could 
fix things, but that is unlikely sometimes. Half of him 
had always wanted to retrieve old times, with that 
special person back in his life, but his other half did 
not want to. He just refused to feel more pain even 
when he was already hurt. 

Watching that picture on the screen, watching 
TV and even listening to every single song of his 
cellphone, soulful songs that gave him the willies; 
everything reminded him what it used to be and 
is not anymore, and what it might have been and 
never was. Andrew had a crash of feelings in his 
heart which was always beating slowly, in a strange 
rhythm, with an offbeat thud. He had never felt 
something of that complexity in his life, much less 
for a friend. That is how real love feels, even when 
you do not want to face it.
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YOUR BROWN EYES

Paula Andrea Díaz Riaño1∗

It feels as an empty mind, full of soft colors, not 
like fuchsia or brightly green. It is full of pink, green, 
white, grey, yellow and red; it is full of these beautiful 
and relaxing ones. The mind goes on a silent and 
quiet reflection on all the things happening and on 
each feeling. For example, that fresh wind coming 
from my left, from the mountains and the sky is 
seeing me while I think and see in my mind those 
brown and untouchable eyes which no one knows.

With a lack of everything, it is not sadness, I am 
not blue, it is something else, but the sweet and 
comfortable background that I can appreciate from 
this chair, from this classroom and through this big 
and clear window, does not fill my soul.

I can perceive a voice speaking in the classroom, but 

1 ∗ Student of V semester. B.A in English, 
School of Education. Universidad del Tolima. e-mail: 
peblis95@hotmail.com

the brown eyes are still in my mind and they block 
my senses. The wind is still embracing me, the 
mountains are still there and you are still far from 
me. I am not sad, but this strange feeling makes me 
thoughtful and I always need something else. How 
can you name it? As Celine Dion said in her song: “I 
surrender.” That need proceed from the deepest 
part of my heart and shouts asking me for your 
presence. Where are you? My dark eyes want to be 
joined to yours, whose eyes are mine and the mine 
are yours.

Come to me, because it is so heavy to carry, help 
me with this load. It feels as a big hades on my back 
and I walk with it holding it up day by day. I need it 
out from me because it kills me steadily and steals 
a great part of my life in each step and I am tired. I 
know you feel the same and I know I can support 
it, but I do not want to do it. Your brown eyes are 
my best wish and I want to be free from this feeling 
now; I will get it filling the empty space into me 
soon – a space that only you and your brown eyes 
can fill. I wait for you.
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Let me

Karina Sarmiento Rojas1∗

(The man, the wolf and the Nahual, you)
Let my blood irrigate 
The vague hours of your life
The silences between things
The face full of gestures

Let my blood water you
Your plant and let it flow
Until the root absorbs me

Let me devour
The word and tongue and spittle
And the crazy smile at dawn

Let me hide
In that corner of your body
Until Kronos is consumed 
Let me, let me.

1 ∗ Student of V semester. Program: B.A in 
Spanish. Facultad de Ciencias de la Educación de la 
Universidad del Tolima. e-mail: clementinejude@
gmail.com

Time

Fast flies his closely perfect dualism

Slow  Devours its clock hands

Fast  wrap its claws until the hours do not be-
long anymore

Fast   petrify and give away to an old memory

Slow   when it sleeps and wakes up in the form 
of eternal betrayal return

Until one day when we have more open eyes, we 
are ejected.

THE QUILL

SOME POEMS
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Gifts

I have the gift of disappearing
Yes. Being and not being
Stay, depart
I possess the gift of a super woman
And I can be a camel and a lion
Consciousness and matter
Body and soul
Other times, just me though
But the other comes
And then the super me
And I turn into air
Yes. I am an unconscious one
Nevertheless, I possess the gift of the sub con-
sciousness
I am sometimes nausea
I can also be and not be
Yes. I am the alter ego of another
And Wonder Woman.

Sometimes
Lina Sofía Mendoza Ramírez2∗

Sometimes I don’t think about you, you’re absent
Sometimes it’s just the moon and I
And sometimes it’s only the whole of your life.

Sometimes I hide from you
Sometimes from your gloomy memory I escape
And I know sometimes I picture you whispering 
my name.

Sometimes in silence I imagine your touch
Sometimes in the dark room I hear you breathing
But I don’t certainly know if sometimes I’m the aim 
of your true feelings.

Sometimes I don’t want to love you
Sometimes impossibility and reality lead me to for-
get you
And sometimes, just sometimes I wish I haven’t 
met you.

The good thing is sometimes I let it be,
But most of the times I imagine you are with me.

2 ∗ Student of V BA in English Universidad del 
Tolima. Email: lisome13@hotmail.com
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One

One does not want to know the truth, 
the imposed reality for daring to love.

One wants to lose between chimeras or hide un-
der the sheets and cry, 
cry till fall asleep and not willing to wake.

One did not get tired, One got tired by,
one wore away by till sorrow. 
They made her jump when One wanted to fly.

One wanted to try it; One did not see the end.
One did not love from anywhere, One wanted to 
build.

And although One was not being loved as One 
wanted, 
One was always willing to wait, 
keep giving that pretty thing One started to re-
ceive.

One sobs disconsolately in others arms, 
when the arms One wants 
rest on something or somebody else’s heart.

One continues waiting, because One’s not one of 
those who like to replace,
no, 
One holds the hope.

Sometimes One wants to stay away, sometimes 
One wants to forget;
but love One feels is bigger than One herself.

Thus, One is still there like a shadow, 
like a hidden friend, 
trying to make more bearable the other One life.

Because it does not matter if One gets hurt, 
One wants to forgive and be better so the other 
One misses her, 
so the other One thinks about One 
and realizes she did not nothing but love 
and that as One, 
will never be another one.

Catharsis

César Augusto García Mesa3∗

Chess made me pawn
The sea, shore
The sun, sunset
The Cloud, omen
The Night, excess
The moon, magic
The mountain, emancipated
The tree, suicide
The silence, confined
The mirror, dispossessed
Music, scale
Religion, atheist
Politics, stoic
Love, antipode
Hubris, unfortunate
Loneliness, confined
Poetry, alienated

3 ∗ English Professor Universidad del Tolima, 
Student of Master in English Didactics Universidad 
del Tolima. Email: cgarciam@ut.edu.co
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Clairvoyance

The eye hangs on shadows
Transmutes within the air
Delves into the pores
Sails through the skin
Sniffs in the folds
Removes the scalp
Shouts in the absence of the empty countenance
Chews its outlandish language
Pursues in the morning reflection
Performs melancholic tunes

The eye, releases its socket
Appertains the famished soul 
Subtracts the day to night
He is guilty for the waters origin
His sadness reveals a dead sea

The eye, the symbol of his wisdom
He is omniscient to human reasoning
It has survived cataclysms
It is hidden in the impenetrable
Horizon grottoes

The eye, disgusts 
Turns his hands to his creation
Destroys its foundations
It alienates against humankind

Nothing more wholesome 
Put the eyelids together
And destroy the god.
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